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PRESENT FUTURE

k]

STUDY THE FUTURE FOR DIRECTION Y

Like people and plants, organizations have a '
,<life cycle. -They have a green and supple youth, - a
time of flourishing strength, and a gnarled old age
’ - an organization may go from youth to old .
) age in two or three decades, or it may last for ‘
. centuries.l

PROBLEMS I
PROGRAMS: » o

/ - ) ‘4
. » .

Educational institutions have many stages for potential growth,,
*‘ - . ¢ )
‘Various stresses, crises and pressures present indispensable oppor-

tunities for them to develop as flexible organizétions responsive to

pupil needs. Organizational dry rot ifts in whén educat onal institutions
i

,react to opportunities for growth with rigidity and retrenchment

L
+ How can educators_detetéin: where they are heading as 'they rush

headlong into the future? Basically by determining the answers.to

three questions: "Where are we.now?", "Where do we want to be?", and

[ - . A

"How will we get there?" These steps are 'discussed in greater detail

in Chapters II and III. d :

A / Y
.

. 1

1 Gardner, John W. "How to Pt event Organizational Dry Rot,'' Harper's

Magazine, October, 1965, p. 20.
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« . . SOLUTIONS

-

\
Educators must study the future. This .is their only assurance

that«the§ can he;p to shapé the quality of the future through education,

,

L4

or for that matter, help to shape future education. Students need to

learn skills and attitudes which will be useful to them éh the futﬁre..

e ® .

Educators cannot accomplish this aloge. ; They must involve the community
and pdlitféal systems in comprehensive planning efforts. Schools are not

the sole change ageﬁts but they are a powerful resdurce for change. Long
. f

for our écﬁobls can help bring a better future into being.
Proghets using PERT jPrograg Evaluation Review Technique) apd synergistic
“ . " ' , . .

computer processes'mﬁy prédi%t, but the undefinable aspects of human :

L‘\“, . \ - \ . -

behavior musf also be accounted for. Educators are in a position to pro--
- . J \) B

vide such reality testing to régional planning boards and;efﬁ;;:ggllabgrgtive

long range planning projeécts.

.




o CUUPAST  CUPRESENT - FUTURE .

J
. THE CHIN DOWN ADMINISTRATOR
\ EN t + L * h

Buried in eaéh emergency as it arises, the chin down’

administrator has nd'time to look up or to think ahead.

He does hot.scan for early signals of danger or for’

meritorious programs. As pressures build,‘he )
0

communicd%fcwz' S runs hirriedly putting firés'out: cancelling
' Lrg - . :
sta ee 1" hggy 1" . > . )
‘ fyrabvéffPMent % " léss pressing appointments which grow
z '
Pate gy, e , s into crises later and ‘must be
’Zés ° 992 ' > ) .
- 8 .
personnel discipline 4%§qb . dealt with apyway. . =~
et '
PROBLENS atbondanse bl : -
PROGRAMS N Q
., -
studént advisors . d%&l " Ling - . 'k’ )
[ 1] o 7 .
. -, el couhser. ] . ) ] )
WUZnstpeQm oL ’ L . S thﬂ_ Lo i
‘ / - ry » - X .
. . ucation - Changes in personnel and other visible
bas;, okiz; speczal.€4 ! . R SN age
. S A . "3 S T AP : o 5 )
gifted g talentey andl dgcis}ve. actions are made to solv? the/ .

Xarts in ed%patzon \ : - fe-
careen educatton .o . crises. By-the time, the new people know their /.
. aZternattve classes . Job, mqre time has been loéi. Freguentl& théir - j

‘", , competence is questionable due to hurried investigation of

.
P

candidate qualifications and job needs, Meetings become the -

issuing of instructions with some oppprtunities for listeners to s

. . r . v R . ' -

approve. Usually prbg;ams are negative crash basis instructions.
PP : Al . N ‘

Stop; < «! Hold up. . .! and positive programs are deferred. Calls °

S : o v :
1s convinced tbﬁt‘;ﬁe/sghool district is luéky to have him with his ené%gy
N N o i \O N

]
4

and imgortanglconﬁectiopsi- ¢ : ' i ne §

interrupt_conferehce?zand meetings. Sadly, ‘the chin down dﬂminist;ator “




© S ; T .

; . . . ‘ R zi; A ) .\O - -'f
. PAST . PRESENT jruiURE\\\\

9
<\ All of us have a‘little,of this administrator in us. As a result-

- . ’ ' NV 4 . . , -
» we duestion the value of planning ahead. We do' not (:ep our five year/Ff\\\’/1\
.- J X L4 - e, R P

and one year/objectives current. We negledt updating our needs assess~

* ments. Until the chin down administrator.in each of us can be" made to

. Stop.running BUSilp about-and take a look ahead, the same crises will:

because their basic causes will still exist.

)

K . Analysis:of néeds
. ' o . ( Concerns
: ‘ a ,WdﬂmﬂﬁMQW GOALS"
N . / F] .
RECONDITIONS / -
' Gamge T SOLUTIONS

« PROBL S D _
— . N . Qo tzuz)z. . ) / . ,
PROG RAMS |~ K Fleg -
o N Zo Qx 7 . )
. - C ‘ ”799 2 P, 9
e ggﬁ{// L Fec. o, &g
THE ANTICIPATORY ABMINISTRATOR -+ * * ,, 3, '

: . , .
///“An effective administrator anticipates !

/ : ® .

s i -
man and pfogram needs throughout the day tather than

[y

-

/ 3

.being JOminated and preoccupied by chance ‘events as they occur. ‘

Awareness, selectf:ity and" pland!hg for priority use of the anticipatoty

. o vt ~ - *
; administrator's time and the resources at hand produce greater attent

P % -
'educational programs in accordance 4fith pupil needs. . A systematic’ pproach .

which programsxare being offered to meet specific needs.

Long range. planning is worth the effort. Close the office down nd

. -

y

/Long range planniﬁé by thé‘gnhool district administratqr are explored %n ,Q

[ ?
.

f/dgtail in subsequent chapters. RS N - '; .
Ao /”-:.. ' . . 3 ’
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- LS fE

L] 3

WHATJARE THE REASONS FOR EDUCATIONAL CHANGE? SR

7
L. t

- . Why should edﬁ;a{ibn change? It is comfortable to leavegthings as
+they are.. Naturally some sameness:is necessary‘for‘continuity. On the N

othrer hand, many external pressures on schools foster change, or at & ‘

¢ .

least confront educdtors with the possibility. that changes may be -
s . - ~ . - = - -
. . . . LY

needed. < .. £, _ )

@

»ually:present innovative school pfbiects and parents read these articles .

A -

-

One‘oféthese pressnres_is the power of' the media. Articles contin- -

widely.-.Parents want to##how what local schools are doing to insure that
1

. - : . . - . N
% all children learn when they read aboyt ''Schgols Without Failure'" im Dr.
. .. i f”‘ Y
Glasser's laboratory schogl or "Mainstreaning' of children with learning
, - 4 ¢ i

.

<

I 4 .
eerptionalities‘in Pennsylvania. <.

Another impetus for change is government.dnd foundation support.
.. > ‘ 3 ) o v “. o [
Such funds are less available than_ they were previously, but they do pro- . _ =«
vide.snppprt for-resear®h and“Tnnovatiog which otherwise;wpuld not ‘take

- .
. *

place. The knowledge explps{on, including what we=ca11 future shock;,is- .

anbrher factor in change. Power egpallzation and 1ntexdependence are also -

.
[l “

change agénts. Teachers and administrators are in a leveLing process.

P
.

The partgcipatlve model, student rights, teacher militancy, and taxpayer's

-frevolts all potnt to discussion, negotiation, and'dialog te find mutually
preductive solutions and direetions'in education. This equaliaation‘of B .
' - " . .' e ) -
¢ power and interdependenc® has repilaced the authbritativézabdel af school
- . . , . L :
. administration. e . - s .i -
~. ; 1 e . ; . ' C L

Adagfation'fé continuallx.invtgprating education. In action-research, |
Lind L} N .

teachers apply ideas{developed in universities ard laboratory schools to
. _ »l 5 N - a , . " /‘ - 9
+ - thelr own classroom settings. This open-ended rese}rch enables teachers to

- [}
’




expand their techniques fithin the résources-at hand in their own class-

)

rcors. Many teachers wor ith,colleagues in using adaptation and .
acticn-research to improve education by.inférmally exchanging ideas and

-

. ,sclutions they have found to probler sjtuations’ in the classrocz.

The cormitzent to self-rerewal as an individual ard an instituticn

< . . ’

: 15 cerhaps the rost vital catalyst for cha in schocls today. TIrere
u! (\ e '

1% whén STn : 211y preses=ets of the culture.

~

- Thev were horogenizers. Tcdayv, schogls are expected tc teach bas:i:

-
—_— - .- . *
3

. sx1lls and to. assist students in self-actualizatign. Instirutions are Ze-
i’ g . : )
.

cering aware of the, need for continual self-renewal. ’ -

> - N

. The view of ,educational institutioms as a wirror.cf thé cultire
. . ) :

conveving values, traditicns, and information fror one generation < :the

g next is fairlv static. It has little valjjgty today. ‘Tducation QIw As
~ . : ] - .
’,- . o ] . :{}‘ ‘ [N . . . . -
——— sefen ®oTe as an organic Situation. The edufaticnal instituticn Is 2=

) ¢ .-

integral part cf the community, and of society at large.i The sz.czen

not isolated from his family gt school.®' we are aware that he brings nis

¥ - o o

o

b

ur
.

family background, his problers, his concerrs and ‘the benefits ¢ ois hize
% ’ . *

to school' with shim. All these variables create an ebb and flew rroluciiniz

: a need for a résponsive edycational setfing rather than a static c=
- - . I oL e S - ’
Organic systems require a dynacie flow at all times tc zalnta::
- . ) . , ® - . .
essentail 1ifé processes. This flow is a beneficial cne and cgn:rib;:e
+ 4 -

to the state of health called homeostasis. if organic svsters did not

"

. A]

paintain these .changes, they would sicken and.dje. Our cells contincally
- require input, outﬁﬁ?ﬁ stiulation, ncurishment, and sc forth, Reccznizein
. . L : . .
that the responsive school today is an organic instituticn rather than 4
’ ) L C T . .
< static one, the need of the school to change beccmes Apparent. not Ior-the
v '« pa

. . < - . . .
c . . ) o

\E MC ’ . e - ‘ I 5 ) ) . .‘ : s , | s v

Aruitoxt provided by Eic: - . ’ ” :
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sake’ of changing, but for the sake of survival. To meet student needs,

v

PN

to communicate with the publics servéq by a school, to'lessen intergroup

tensions within the school énd'to nreate,valid-edpcational alternatives,

[ -

change is essential in schools foday, . . ,

BRINGING ABOUT EFFECTIVE CHANCE

‘
« F

To bring about effective change; to avoid faddism, an@’ﬁo impact

upon attitudes, change must be ﬁartlgjlé planned process. Change.is not

-

team teaching, needs assessment, management by cbjectives,.or any other

technique in itself. Change‘fs a process which insti;ué;pns and individ-

- N ¥

uals experience as they procéed‘thrpugh discreet eteps;ﬁqward the

- 4

achievement of a.goal. ' These steps are presented bede:

~
-

’ ' EFFECTIVE CHANGE SEQUENCE

-

F¥iiive  STRUCTURES =

ALITEE INTERACTIVE, pr QCES é ES

. e ERrisy  ATTITUDES - .00 . -

. ‘.
..‘ v . . .

- . - - /

-

,%E; a The first step;ﬁnvolﬁes awareness and interésthin the change potential
as an organic process.' Change :begins with ‘éhe examinatjen of »t‘stmctnzes

-t . ' . . d .

of the institution.’' The school bui;ding,fﬁzs ernal operating pattern,

hierarchial strudtures within the dis Tict an witﬁin thq-bdildings; inter-

/

. relationships between teacher§ and students,-and~€bmmgnity actions éroups i
o

-are all structures and resources with can be brought to bear to effect

- -

-

changé. ‘The first step in,bringingw;bout.effective charige is to invodve .




.
- - . -

these strnctures_in the change process. The edtcational needs perceived
. ~ ™~ .

- \\/

sequence. Interaction has-the greakest impact on the modification of

attitudes. Saying that we will chahge\the attjtudes of students toward

I3 / -
veying content is starting at.the wrong ekd. The planned process needed

. , 3
What is the goal? What do we want from educati

are clearly defined they become goals for the change process and the

i .
-interaction process can-be alteraed so_that everything that takes place

’ -

- AJ
_supports the identi‘é% goals.’ e

PR N ' 4

- -

The third step is the crucial one in determining:future performance.

N Unless attitudes are madified, people will proceed as they did prior to

“

steps one and tko. Once the need ‘for change has been identified and

possible change strategles have been evaluated, the closeﬁiloop system

- < »e .

can provide a model fdor constant reinforcement ana”modification. Change

* -

) than becomes a developmental process whi¢h gradually modifies attitudes -

-
as people become increasingly committed to‘Ehe,pfbsess in which they are
: ’ _./ \ .

se< v

*involved. ‘ , , —

k4

CHANGE AS DEVELOPMENT .

-, °

"~._Change is most effective when it 1% viewed 2@ déVeloﬁmenc>//I€'can
LU ' ‘ : ‘ 2 .-

- be revolutionary. It can be mandated. It can be by fiat.‘ These approaches
) N . S . \

- to change are only surface pregrams. The developmental ‘change Srocess can *
= .

. change'cohmunit§\‘parent; teacher; and student attitude. 'Developmental
. P "\ . - el

, -
Ve oo- (]




... SYSTEMATIC PLANNING FOR CHANGE =~

4

t

. —

change\invofves three stages: innovation, diffustion, and integration.

. ‘A district identifies areas in #hich to innovate. " Following pilot

— -
L)

' impletﬁentation, dissemination, and. evaluation of the inno‘}atién,' the

.

feegback process will determine ‘whether tl’.‘l%. change should be dropped or
. , o f
modified. If it is' modified it will be expanded as others will model

their behavior after the pilot program. Some educators may adapt_the -

pilot ‘to their own needs while others will adopt it as is. This second

.;s'tage of development‘ called diffusion, Findﬁy, changes become

. widely accepted practices and at this le‘}e} 0 “\velop;nent they have

become integrated into the ihs,titq;:iroh. Commitment of- participants is

firm at this point. The cha/r;ge has become. part of the value syéte_m‘for

«/ ? N - ‘-

_ . -education; it has becope a part of what participants beliem thus "
A ( ¢ ' : o N - i %
T " of how they petform. - ‘f 4

3 - .
- ! [ - I
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. - ce el

. . - The closed loop, system, illustrated on the preceding pagk, indicates

an ongoing process of output, various deeiéigns, action® carried out to

- ' . .
k4 4 » -

. _sypport the decisions, and feedback The feedback is the most important
N L2 ?

element of the system as it is the patt that ‘makes the system dyﬂamic. //,/”——~

Constant evaluation\and reassessment permit many people to have an active
. .. . . , N
role jn deciding to what degree current resources and programs are achiev-
. € ) . . .
ing current goals. 6 By stating the goal, rather than the problem, as the

focal point,cf/the dystem, all resources and metibds which might have an

effect on tge goal are considered.

3

Use of la system aPproach‘dﬁone cannot create change. The'forces

involved in running each institution must be evaluated and changée strategies
» . .
developed to achieve each desired goal. The elebents of each institution,

¥
t

3 . . . and its resdurces can be harnessed to foster change. Study of the ways in ’

which change has occurred in ‘the institution in the past will assist in

. P . -,
planning such strategies ;!‘invglveeent. :
’ ~

i

The systems approach gives greater assurahce that the desired change
. - -7 .

will come about. , et thual evaldation‘and program modificatidn pro-
. - :fdnce a gre%ter,degree of goal\achievement than random activities directed

‘ at solving, each crisis‘individually. . -

N
, N

helpful «&to administrators in-maintain-

“ - .
- ing a.balanced evaluation of their clients' viewe‘of the schools. To often

Systemat{t feedback can also

f- a phone call, the comment of-a board member, or ‘a rumor produces a zig zag

- pattern of reactions rather tham[deliberate evaluatiod folIQwed by action, -

.. R ¢ N t

Systematic gathering of feedback jand notation of the random type of input

-\

which occurs in the political milieu of school‘administratiqn will prqvide

a solid basis for program evaluation.

bl .

~




As an example, the local power structure distills either to an

. authoritarian, monarchial, monopolistic political system, to a partici-

1

pative, democratic styucture, or to a.tompetitive otie. A school board
/i . :

might be composed of bankers, well-educated housewives, a lawyer, and
several businessmen. The other major power'structure in towh might be -

the hospital board. The hospitaL‘begins building an open space education/

community building. The schodllboard is very aware of the presence of the

hospital board in the community power base. Some members overlap, others

rub elbows all the time in town. Theuschodl‘board'is not going to be .

»

left behind, and before theﬁsuperintendént realizes it, the new school

v
-

building program is 1ookiﬁg into open space construction.

4 A school administrazor should analyze the power structure in each
»
- - i = - - Nl - ’
- situation. It varies at each level for a community, school building, or

school district. If the power strocture is participative, .the whole school

: board, city council,‘and other leaders sheuld be involved from the begin- \
;g : ‘- ‘ / ‘_ ’ > " -
ﬁ%-& ning of the project. In this case, they should all have the opportunity to
3 .

3 . .-

take part in the exploration and educative procésses such as'visiting other
open space bulldings, attending conferences, reporting/to committees, etc,,

Communication should be continual., If the situation is very authoritarian,

.
- A
EENPRURE T )

2 ] 1 1"

. 1if the mdyor "calls the shots,' or nothing happens in a school unless the

principal learns about it in advance, all change efforts shrould be' aimed

at- permission to explore the proposal Keep the leader informeo and con-

tas N -

tinually work with the-key’ person. In this case, communication with the
", .

leader will be much more important to the success of the project than ". *

communication to the community-at large. - .

“‘The district goal might be to increase school-community cotmunication

-

and cooperation. The most effective structure to meet that goal locally




must be defined. Systems in the district, sub-systems within the school,
and within the community must be specifically identified. 1Is there an”
elite group which runs the community? Or, do competitive politics govern

the community? 'What are the characteristics of ‘the structures which will-

a .
~
&

be involved in the change? These elements gre all resources in the change

process, beginning with the structures themselves. Latent power bases wlig”

be identified in this analysis. Structures can be created to facilitate the

interactives processes needed to bring about change.

“

- CRITERIA FOR CHANGE VALIDITY

Some criteria for evaluating change yalidity may be of value to the

educator. - . -
- - -Codsider whether the proposed;change incorporates broad ..
© s values and psychological principles of education.
- ' *Determine whether the change will help keep schools in
. ‘ " - touch with the times and with the Euture needs of society. -

*Ask whether the~ change will make schools more humane and
. ‘flexible. <

-Consider whether the change will buoy up an existing

supportive educatlonal climate or whether it will assist .
in creating such a climate where it is lacking, *

T . ~ ~
. ) . i~

L3

o “ . 7 77 - ' CHANGE INHIBITORS o

© - $

A

Many factors inhibit change .in education. Among these adre: negative

N . .

'attitude, lack of .docudlentation, reluctance to initiaté, lack of .a network

‘of change agents, lack of.school linkages, lack of colleague support, poor

o reaction to experimentation, adoption without adaption, need for feedback,

5

() “

need for continuing education, conservation of social and political structure,

financial restrictions, and lack of sustained leadership. Inherent in this

. s
. ~ -

list, which is far from inclusive. are the seeds of change facilitators.




.

Giyen a careful analysis of the factors for and against changevin a
giyen institution, change oriented activities can be plgnned. Perhaps

planned_communication, documentation and dissemination #re needed. Public
support can be a matter of awareness, information, and education about the
;1 - ‘

need ‘for a change. Reluctance and negativism may be rooted in previous

changes' w ich were no better than bandaids for mafor wounds. For example,

a course in mipority history may not solve interracial strife and deep-~

rooted misunders i’t ' i ’(i i
Lost credibility may be rebfiilt by a far reachingtneeds‘assessmEnt

and plan%%ng involving commuxity persoms, school staff, and.studentsi‘

Adminisﬁfitors can estah}ishﬂcnedibility_hy»encodraging,communication, being

persistewtiy sdoportive, encouraging teachers, students, and citfzens to come

12

forward with ideas, and involving the community in the schools.} Regolar' ’

g Aissemination of Qrogram evaluations and modifications, examination of - the

quality of communication among the staff and with the communig&, and insprihg

et

that'the:staff,is knowledgable about school programs and future needs can . ..
P , : ~ - . - )

also: increase readiness for’change. Listen to resi®tence when_ it is stated

. L ” “"

and remembersthat real participation is based on respect., .

To simply reorganize the administrative structure or rewrite the curric-

.

ulum is to deal at a superficiafklevel with educational needs. The likelihood

of change through such steps is minimal First, identify the target ‘and as
soon as the’ need for change is identified,’the‘widest possible involvement

¢
should take place. This involvement is the key to the subtle educational

process which builds commitment and insures evolutionary, meaningful changes

- . - .

* directed toward felt edutational needs.

“

The following

excerpt from Bennis, Benne, and Chin's The_Planning of

Change is a coﬁpreLensive guide to sucoessfuliy meeting resistance to
ol 2 - * ‘.- . .




. ' - ’ o s
‘ needed change in educéﬁional institufions: : T S
. ‘ ) - 'A. Who brings the change? g
_ 1:_ _Reésistance will be less if administrators,
- . teachers, 8oard members, and community
' leaders feel that the project is their (\‘ :
own--not. 6ne devised and operated by
. W - . 'outsiders. ~
’ .2. Resistance will be less if the- project
clearly has wholehearfed support
top officials in the system.
B. What kind of change?
3. Resistance will be 1ess if payt cipants

increasing their present burflens.
T - -~ 4. Resistance will be less if the project -
’ - accords with values and ideals which
<L - have long been acknowledged by ' o
) T —_ . participants. .
. ™ 5 Resistance will be less if the program
o ' y . - offers the kind of new experience which « - .
interests participants. T .
, . 6. _Re51stance will be less if participants ;
. R ' ~ feel that their autonomy and their
) ‘ security is not threatened. * o e
. -C. Procedures. in instituting change
- T 7. Resistance will be less" if participants
- o have joined in diagnostic efforts lead-
- g - ing them to agree on what the basic
. problem is and to feel its importarice.
8. Resistance will be less .if the: project
e S " is adopted by consensual group decision.
o . ; 9. Resistfnce will be reduced if propoments N
T are able to empathize w1th opponents; to
recognlze valid obJectlons, and to” take
steps to relieve unnecessaty fear -
10. Resistance will be reduced if“itfi:\\\\g—
. recognized that innovations are likely .
N . ) :  to be misunderstood and .misinterpreted, °*
: . " and if provision is made far feedback "
< of perceptions of the project and for
- further clarification as needed. .
. 1lk\_§E§:§tzice will be reduced if partici- s
s pan perience acceptance, support, .
©o - trust, and confidence in their relations
' with one apother.
| 12. Resistance will :be reduced if the prpjeét N
. . ) \ - is kept open to revision and reconsidera=
i . - . : tion if experience indicatgs that changes
) would 'be desirable.?

7

L ¥

2 BeAnis Warren G. Benne, Kenneth D., and Chih, Robert, The Planning
" of Change, second edition, Holt Rinehart and Winston, Inc.,
New York, New-¥ork <i969, pp. 496 -7. .
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_PLANNING

i)

|

.

¢

Planning is the ‘active consideration of what
must be done to achieve a desired future eueqt.
It requires the system. .-.tq’ prqddct ot only,

e sequence of activities but also intervening

variables and their impact.3

In pr aring an educational plan, a product man;g@ment model is

«
\

. followed., irst, the product or plan is’ Qrodgced Second, it is delivered,
in this case, through instyuction. Third, score is kept on a cost benefit
9 N N \’, ‘ . 7 .

“basis regarding the support services, teachers, material needg,/ Cey needed

v

JLto kéep the‘érogram going. Eourth, the. gxaluation of the first /three St&pSu

including personnel performance and pupif‘achieve&ent is eSSen ial co deter-'
%

A

mine needed program modification and to make deeisions regarding program"*f

-

t < ° . .
“continuvance. . ° S . . N /
' . . ' ,////. )
Developing commitinent to priorities estaﬁlisﬁEd by a committee in
! : : : P .

f -y . ==
.. staff who have not been involved in-the deveiopmental proce%s can be a

v
{

- . ' A o -
. . S .

problem. This can be' resolved to a gréaj’e#tent By considering what can

be offered to the teaching staff to.train them for program elivery

s

4 ’ '

. implementiation.
In:training personnel to complete a long range'plan
. o ;
balance is essential
-

X although a basic understanding of this technique /;
- T

-r
“

¥ O

’ Hd& To Do It Manual, Pennsy
1974, P 'Zp




e

picture of long range planning zorieducational pefformancp should be
— »"\ N ‘ I '

the focal point of such training. .

. X ’ ’ ‘ —— *
In making an educational program plin, fzggygpég’what" should 1%
. * NI
. i

considered. ‘The educational plamn sHou o be based,upon needs assess-

- «

Y

[

recommepdationsioﬁee they--areidentified, isAnot congtructive. Staff

- s

foapablllt\ should be sampled in preparation for implementation of

’
L]

identifded needs. The interface between district objectives and objec-,

. - rs ~

tives undgrlying commercial material in use\mui:ube¢considefed,as well.

T
Long fange planning follows the bagic generic planning model.

Examples of .planning models are contained in -the referegaes listed at the

end of this chapter. The models contaxned in Educatlonal System Plann ing

by Roger Kaufman and in Co;prghgns1%e Plannlng;in Educatlon by Kenneth Pack
.

may be especially helpful'in designing a local plannIng strategy\ Seven ~

éteps are essential in any complete planning model. These are:

{ - : . . \

v ,"
3”//§e1e:tion of criteria and procadures (match and discrep”’y

¢

ment. A needs/asseisment/ghieh“doesanot}include a p131 to accomplish T

1. Needs assessment . . CaE

Y

procedures for resources "Fo implement the Pfosgamlfﬂf—————f

1] / -

~ 4. Edbluation (both formative and Summagiveﬁ//
5. Quality assurance (a mechanism ‘to maintain minimum standards of
performance) et . ..

~ \ . ~

] 6. Status'reporting‘on\an annual basis (prepare the board, .-funding:
. agency, public, or for district self-ewaluation. Include program,
finances, evaluative procedures and/xe endations.)

' - .7.  Feedback (formal and informal)

. LY

' .

B . O T4 - &b s '
This concept is illustrated in the figure on the follewing page and
». . ‘! -

1in subsequemt paragraphs. ‘ L .

r»e . P

Ld
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"PROJECT MANAGEMENT AND LONG RANGE PLANNING

. B -
~ - A [N . .

‘The concept of project‘E?nagemen: and planning has direet appli-
"% cability to thé“dayelopmept of a school 'district long range plan: To be

most efféctive, project management must have the support of the top.
. v

- ‘ \ N *
administrative staff, a specific project manager should be identified -

—-

(the long range planning coordinator), and the ongoing edéizgional program

§hould{proviae facilitative assistance. .,

-

A "project" is goal @riented by definitidn. Project management

bEcomes‘"management by objectives" as all-actj¢ity in the project is®

directed toward-defined goalfand its objecti@és. These oy;;fﬁives are, '

commonly expressed as designated "performance indicators" ar "gerformahce

« -»

specifications” yhich incorporate explicit directions as to what is to be

°

done and the criteria to be-used to evaluate the level of accomplishment.

®Project planning is futuristic and involves some level of risk because |

of the unforeseen variables leading to the ultimate goal. Projects deliver

some‘definablg'énd product and'tﬁey have a time schedule which includes a

starting date and completion date. ?rojects also have Eost limitation# or

.

established budgefs'which reflect a wide range of resources required to

" achieve the desired goal. . 3

-

"The concept of a project can be contrasted with those activities of

'

schools whith are not projects. An esrablished curriculum or program of

- ) . . . ‘
"a school which is ?ontinuously operational is n;:\‘?nsidered a project.

A progxam'which\does not have a spécific,completion time or where costs are

compared to é general budget rather thén against performance criteria is

not a-project. Act@vities‘such as accounting, payroll, cafeteria operationm, or,
. N . . ./’ a .

.
s,




’

“the regular ongoing programs of the vag!B§S'teaching departments are

not projects. - :
* - » r

There are certain techniques involved in the management or projects.'

e LT —

’?hese include designation of a profect mapager and defining phases of pro- :

ject operation. The project manager's job begins in. the nlanningﬂstage

and ceases at project termination. Aetivities or programs which are not ‘.

projects are directed by people often designated as program coordinator,

r

supervisor, administrator, or director. Such provisions are usually

continuous and do not terminate at a specific point in time. The role

’
—

of*a‘project director involves managerial duties such as planning an

inregrating the activity of people and equipment from many-functiona

areas of the school district to assemble resources, as well as—ev

making and implementing decisions affecting the project process.

£

The project management mission can be grouped into four phases of

operation. The phases are: glanning, p;eparation, control, (gnd termina-

tion. . The planning phase includes defining the projects,/planning

the work flow, determining” schedules~and.resources, and calenlating cost of

materials, service, and'maapower. The preparation phase consists~of

’acquiringkthe équipment, personnel, and materials, and organizing them so

that theiproject can begin as planned. The operational control phase

consists o& those activities which are aimed at detecting deviations,

- -

- analyzing»the circumstances causing each deviation, making decision in -

e - “-\\‘ N
PR

order to eliminate the deviation ‘and fmpleuenting deciSipns to insure‘

projeCt.succsss. The termina,ioa»phase includes those activities which
i . i —

4
deal with ending the project. _This phase oscurs after cdhpletion of the

» --

goal and invelves transferring records, equipment, facilities,.énd neople

to other projects. e ’ R
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" Some of ‘the.ongeing acti&ities existing iﬂrlocal school districts A

- . . C . Eaan
could be re-oriented as projects. Some examples are curriculum or.text-,* i

- P
- N "

book selection, staff orientation and development, and the develppmeﬁt 7 ?i
] N . - . . // “

and implementation of n%§ academic programs. . .

There‘are many impoftant advantages to usjing project management in
the local school district. Changing an activity to a project forces ‘the

. . A
local school district to ask: What do we want to attain? How do we want

to accomplish it? What are the possible levels of performance? M3hat is

not to be ificluded? What are. the nilestones? What is.to be delivered?

i

. . \ .
,How will we evaluate effectiveness of .the program? ' When the local school ~
Y . 7

IS

. R \ . ,
district answers these questidfis, .it 1§ examining in detail the elements -
. g . , , M
.ofna program in terms of its goal. In this manner, the local schooI dis-

trict efforts become focdsed. Plans which detail the time sequence’ of

various actigities,.allocation of resoﬁtces,‘specific performance outcomes

L

and evaluatién-of efforts constitute "a management by objectives approacﬁ
greatly increasing the‘§¥§icient use of staff, time,\?n&-facilitiés. o
There are some problems connected with the'use'of~project management .

in the local school district. Some activities. are fxtreﬂeIY-Hifficult to

identify with a goal, a start and stop time,‘gnd an’ end proddct. The

N

"~~. implementation of a project management system into an existing ééhool

/

;

s

", district functional organizd?ien\gay result in a more complex organiza-

/
)

tional structure. Such a change, like mos anizational changes, may

———

be foreseen by some ina;yiduals as infringement. upon the@r.a&?ﬁE?if?‘iﬁ&A /

create feelings of anxiety and insecurity. At times it 1 difficult to

when néeded.' .

obtain qualified project managers for e;qg;k;o

. i ’ ‘/ oo . °

When a school distrift. S a comnitment to a projéct management

“pode of operation, the advantages are'many. The_accoqplis ent of -
. . - - / . .

4 . - - -~ - 1%




planned goéls and cost benefit knowledge improve the public relations

function with the community concerning the school operations. Prpject

LA

management requires that top 1étél“adm;gifffftors delegate authority

v —

: T
and decision-making to a greater number ofs subordinates. While the TT—

) Y
superiptendent'maintains overall responsibility‘and accountability, ~

-

delegation of authority and decision—paking can‘result in significahf
staff development and the creation of a res;rvoir of more capable people__

within the school district. Project managemen{ can be used within the -

district to improve overall gffeetiveness*aqd“éfftcfendy, It can spot-

- ¢

; o T, Ve o wo_ ce L
light resource needs for the support oE’L Wide range of activities which
impleﬁent séﬁéol programs. It can also sprepggheh_the evaluation function

more cleériy/;pecifying the perforﬁanceé being sought. The project .

}mnagéﬁgnt process perfiits an exaﬁination of the deviation.of operations

frém thgig/piéﬁgjfghd thereby, makes it ﬁossible to more regularly,

idéﬁéify and prevent potential problems arising in the operation of the
project.

In summary, project managemént capability allows the 1o£al school to

L]

bénefit fiif/g;aar goal statements, detailed plans, specified time for

aghig#eﬁéht, diverse resource allocation and performance, and an orderly
- /

. ;////;eview procedure for all -educational programs. This approach is clearly

-
upon educational needs assessment, goal

e

/;eiﬁﬁ in each school district, o R
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COMMUNITY INVOLVEMENT IN LONG RANGE PLANNING .

Community involvement is one of the most important concerns, in '

,iOng'range<pianning for school districts, as schools exist for the

-

purpose o 4?‘ ting students' educational needs. , -

Communiity involvement is a means of gathering input before the

. &

school staff ﬁakes educationa{;decisions.\ The ultimate outcome of

citi;en participation in the prepanatiop.of a long range plan should be

il
an improved method-of two-way communication between the community served -

== and'the;school district. - ’ .- .o

. Community invoivementtié an outcome of the premise that schools

« » - are of the people and to .serve the people. They do not exist to per- C

' - L

pei:g;geeﬁ?’;iesent educatiogal procedures indefinitely. : ’

(‘/ S THE PUBLIC AS A PARTNER

v

According to a recent survey only five percent of school districts

in the United States have had no experience with citizen 8 advisory
— A

committees. There is a growing realizaﬁian that the more help received

,‘:}s TTJ
in decision-making from the public, the ﬁbre effective school administra—
v Ny 1

tion will be. Contact with'citizens iséhot alien, the citizen's advisory

compiittee merely formalizes the ;él ionship school adiministrators have ”
.o : ~
,1 enjoyed on an ongoing basis with/parents, volunteers, *and persons making-
.. inquiries of the school. - '

The advantages of\citizen's advisory committees are many.' They

4

include the following points:




. . o
b. The citizen's advisqry committee s role is that of an .
input filter and communicator. -

c. Citjizen's advisory committees alsg provide a broad
. basis of interest in school programs and assist a i ,
-district in its overall public relations program, .
.- especailly through the mass media.

d. They build humanism for a school district by creating .
demonstrated cencern fer the individuals the district
serves. Citizen involvemenf also creates more support
fot educational programs and establishes credibility
, for a-school district as citizens have more credence

\' than the professiS\al e ter in communicating with
. '* other citizens.. 1§,9ﬁ§h committee participation, -
members learn many of the-constraints under which

.educators must Qperate, as well as becoming conversant
L with the districts programs and needs.

e. The advisory ommittee is aiso a listening post and
. cad assist A 'district in.solving problems by alerting
¢ ’ staff to nfeds and concerns far earlier than they may
: otherwise be aware of them. .

3

' . f. Citizenés advisory\committees can Be effeative lobbies ‘
' in the State Educaﬁion Department and the State
“ Legislature. ° . - :
+ - » o ) .
- ) g. Citizen 's advisory committee members can(give you the -
extra help you cannot afford for your schools by work- -
.ing through many problems at ‘varied levels among
.. -themselves. Volunteerism-is often encouraged by

. _-citizen's advisory committees. =, (f//\ )

h. Citizen s advisory committees establish a cross flow(
through the community enabling persons who do not N—
often talk to each other té™communicate, thus creat- .
. ing more of a picture of a single community.
. ? N .
-Building and district Parent Teacher,Associations are nof citizén's-
’ ) >
advisory committees, but 4t is importamt to.let the Parent T¢acher .

Associations know they can be involved if they 80 desire.

?
.a

Saying no" to an advisary committee can be .a problem. If you find - .

o

+

yourself saying no" to them all the time, you are out of tune with the

/
i -

!
educational needs of the comtunity. On the othgr hand, not every need :
identified by the committee/ must be acted on. Many times taking the -

]
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information into consideration is the mostAappropriatéicourse. Feasible
suggestions should be acted uponFahd the committee provided with feed-
back, Acting upon those ideas which are reasonable and meaningful will
establish thskngeded trust for naking the citizen's advisdtry committee

a viable entity. At other times it will be necessary to explain the

reasoning for making a particular decision and then simply letting the

T—
R
Ay - o , o

matter rest. - 5 ///L

HOW TO GET-STARTED . \

The selection pr ‘ﬁﬁézan_begin by reviewing pages one through four \\\

. of the Administr rﬁé.Manual, Educational Gpals and Objectives: A Model
/”‘ /7 )

Prog;an For Community and Professional Involvement, published by Phi ~*

-

. ’//////ﬁElat Kappa. _A detailed discussion ofi:ZjdoB/selection methods, voLunteer

selection procedures, the various combinations thereof j:d advantages and
disadvantages of selection.methods for. citizen involvem t is covered on

" these pages. Citizen's ‘Advisory Committees published by the National )

“Scitool Public Relations Association provides numerous examples of

citizen's advisory committee membership selection approaches on pages.

[
©

. ’
" ten througr/fourteen. One approach not mentioned in either reference

. is~to _call upon a number of people representing the major power groups
' P ~‘0 ’
served by the district. Using the .assistance of this mini-cowmittee, a

selection process for the overall advisory committee can be decided upon.

Membership y for the overall committée should probably not exceed
-

twenty-five individuals. There will be ample opportunity for sub—

“committees to work involving ad hoc tasﬁ\forces and as many people as

L ®

wish to participate. Selection of the chairman depends upon the_organi- .

zational climate and political milieu in each school district. The
’ . L i

-

e

(L}

L IR
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*

thaifman may be a member.of the school board,. a“‘member of the “advisory °

*

group, the superintendent of schools,, or a member of- the professional

staff in the.school district. ‘Co-chairman arr;ngements can also be ) /
» M . - /,‘ 'f - . . [
used., ‘ ) o s /,'/r/r ‘. *

- -

. . v : : .
e A committee life of two years/ﬁith staggered succession for new
o - L} .
members is the most\?ﬁficient approach. Succession of membership should °
be build into the citizen's advisory committee's bylaws. ’ »

It is essentiallthat the advisory committee be representative.
Groups left outside, whether dominate or mnot, oniy’qreate prbbf%ms. ¢

When included,fn the involvement process, those against the school

-~ ¥ - .

begin. to learn the constraints?the educators are under'and the facts . .
which inveigh against some of their anguish Once such individuals are
- @

‘part of a/formﬁl advisory committee, they also become insiders gnd their

posture for attack is weakened. If a person 1is unreasonable, overly

. “ - ~—
ritical, or irrational, the members of the committee will see this for
—

8. As a nrofessional educator, the best approach 1is to be open‘

with.all mémbers 'of the committee.. To involve a particularly,uocal group

group.

All members of a citizen's advisory committeeimust have the school

* « . . H | .
. - n ’ B

board formally appoint'them. This gives the w%rkfof the committee the

»

status of an official district function. g -
. 5 . ‘ : -~

Sample bylaws and other procedural documents for citizep s)édvisory

committee use are contained in Citizen's Advisory Comﬁiiﬁegé on pages

forty-stven te fifty—six/' i ,«,,eWNWJy~f~;~—*7*j”““’ .
. / . . \:

.
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WHAT DO mmnom/no'rmno T P .

LI

i) ’ /‘ b
advigory committees. A-retrea or/intensive workshops heldlin a schodvl

building with provision of mdterial and human resources will assist E

/b

citizens in processing inf/rmation much more effectively and in-partic-
ipating meaningfylly in the advisqry committee. Page thirty-one of
Citizen's Advisory Committees further discusses training of personnel '

~ i

in community involvement.

' ve been involved in many activities’
, - R \ -

Citizen's advisory compfittees

over the years. Initia)ly, advisement on matters of vocational education’

was the‘focus. This evolved quickly into assisting school districts in
running.financial compaigns, for operating levies and building programs.
0ther activities which advisory committees might address themselves«to ' -
are: naming-schools, providing)speakers bureaus, reviewing¢school S

property, running‘volunteer programs, training board members, serving

s ¢

as ombudsmen for complaints, securing scholarships, providing input for

L5 . L4

federal p‘/g;gms, sel, ting administrators and other school staff estab‘

’lishing’Bus routesf/studying special hazards, examining behavior codes

0

and disciplinary policy, studying sex education programs and drug problems,

participating in curriculum update! advising on school boundaries and .

-

r
‘

closing of school districts, worki g in human relations programs, advising '

on special education, communicati ns needs, needs assessment, gqgl'develop%

\

ment, and in textbook selection policy, and review. e

.7

Defining tasks of citizen 8 advid'&y committees is a 1oint resppnsi—

bility. The professional educator has a responsibili;y to assign .

realistic tasks which the committee“members can achieve and which will
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1] A N N M . l)
- have meaning to them. ' There should be ample opportunity for committeiﬁ .Q
. ‘ 4% /

members'tojﬂefine matters\they wish work upon as well. ‘District -

to the public at large.¢ It i¥ far better to invite the public to study s

. ~

and plan proposals with you than to present them to them as a fait

accompli and find that no relevance is sekn by the public. . k 3

Every effort shéuld be made to use clear language,in communicating ~

- 3

as a matter of course in all duties as a school administrator. This is
par;i&ularly important in communioating with the citizenry we serve.

v .

- The average reading leVel in the United States at this timé-is ninth

Id ‘

grade as measuqed by stardardized tests.: However, most persons read

< .
< < , ¢

more cﬁmfortably two grades below’this, at the seventh grade level.
‘ The Gunning Fog Index is one technique for measuring the reading level

of written material. Application for this technique to hahdouts probided

*

to school district's pubiics will increase communication effectiveness. _‘T

-

Among the problems encountered in running citizen s advisory commit- °

.
[ J

’tees effectively, is apéthy. Some approaches’ to combat this are @iscussed

~on page-twenty-five/of Citizen's Advisory Committees. *Deadlines are

Y N

important to keep/work moving ahead. The overal%kcommittee should meet //

.several time9'during the year on'a formal basia, but month1y working' ./

A P

'meetings ére important for subacommittees to méintain interest. Ad hoé

/ .
sub committees of the citizen s advisory committ s school building // ¢
’ l

. ~
- A

con ittees,"- and special purpose dommittees or issue oriented pur--ses
7
ory

et more often than~the umbrella _adv committees. It may be diffi-

’ 1 . - /
/

ult. for members to keep the,h%g_picfure and long range:objecﬁ‘ye

- e 7

s

‘mind. Sub-committees help combat apathy. Reports should:be pregented



at formal board meetings and media should cover activities of the . .

>

— s - )

_ committee'wherever Eppr?priate. . o ' . A
.“t:;A '@ . Secretarial assistance, greeing of the school person in’charge of .
;q;;j;:i::;:::jlliaison vith the advisory comittee, .and other logistical concerns are ) _
— ,:ff-ralso essential to the success of any citizen's advisory committee
:;;EEE:::iﬁiijf‘vifi 1-7 g u-dels of citizen 8 advisory committees are included 1n
?;2?::ﬁf‘1.-;i_‘;EE‘Einntes of the Capital Area Intermediate Unit, Long Range Planning/ b

v

=TT A

:::::T;i;;._if, Baucational Quali;y Asaessment Workshop-#3: Qommunity Involvement in

—:\Z. S Long Range leing Proeessesr "_available on microfiche from Research

- and Infornaficn-Servtces_for Education 1a King of Prussia, Pennsylvania

T

A = —_

‘Additional models are discussed ia detail in the references indicated

T~ . >

) ) at the end of this chapter. : R :
\\,:' - - ) : . -0 . - -

Some'districts have:a éuperintendént}s Advisory Committee serving

-

as an umbrella’ grout to provide two way communication between thﬁlpublic,--

'S

the superintendent, and the schools regarding alI asgects of the séﬁool

N . RS

- - e =

— T program and its support\*ﬁ§:ch:a gronp can prevent problems from being -

"* overmagnified and.in many cases head off problems before they jellgby

T . plamning ahead to counteract anticipated needs. This type of“bqundtteé|

.. . . . s, R e

- can become the vehicle for long range planning. Districts having spe- -

»

cific ad hoc citiwen's advisory‘committées such as Title T, Right to- °.

Read, or Vocational Technical, may wish to draw from several'of these |

»
i

. \ ' , .
groups to form a nucleus or steering cémmittee.for long rahge planﬁingL$“

- ) ’ _ A far reaching plan for citizea 1avo //lveméht i the Schools has Peen o

~ ' __;y_...»/

R4

unvertaken by the- Hechanicsburg Area_ School District in Mechanicsburg,
' " ? \ \

Pennsylvania This district fiiﬁi ﬁormed\a.mini—planning committee , . .

?

.. ) consisting of the supefintendent 8 management tesam, repnesentatives

“throughout the district, teachers, middle managers, and so forth.to ,




‘s

" ning-council. It is this group which forms the steering committee for

define a systems;approach for community involvement. All publics ;, .

served by the Mechanicsburg Area School Pistrict were designated in-

S~

cluding bus monitors, pa4ents, students, tax payers, patrons, bqsiness

people, recreation board, Parent Teacher Organization, municipal X
. hY K

1eaderé3 etc. Imagine a pebble hitting a pool. It starts concentric

»

' ripples. The Mechanicsburg Area School District community involvement

model works in the same mammer. The Superintendent and his management S

team. axe. in the centér. Outlying ripples consist of middle management ,

teachers, support staff, various groups representing layers of public :

~depending upon how far-removed they are from the services of the ‘school.

Each of these groups selects its own representative to a central plan- S

. .
> L

.- .
. s
. .

the loﬁg range planning effortﬁ' o .

“WHO'S IN CHARGE HERE

™ - .
.

-

Role definition of the advisory committee is essential, as well as\\

clarification to the/scﬁool staTT‘rtha; the superinizzd;;t\ifftmate;z} -

s Tt

e

" supports them‘ Kt“ail»timgs, the advisory oleaof‘the commi/;ee~must/ - \\

bé stressed. The board and the superiatenﬂent have ‘the ultimate decision-

.=é

making respongibility Tﬂmerwill Build the necessary trast and rapport B

A

to enabls the citizen 8 ddvisoryrcommittee

S~

Ve an effective—part:of‘i 3

thg.planning and decisioa«naking process in a school district. T
N e ] ) .
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COMMUNICATING EDUCATIONAL‘QUALITY ASSESSMENT AND OTHER NEEDS
ASSESSMENT RESULTS TO THE PUBLICS A SCHOOL SERVES

N Communication is the art, the science, and the process of transfer-

rink an idea from one mind to another. Public relations is planned, two

' way, sy'tematic communication. In'-communicating Ehe results of needs ]

. assessmentl such as Educational Quality Assessment to the publics a

‘school serves, the school administrator should consider basic public

red

relations’ techniques. Thet appli&ation'bf ’ch techniques to the release

of tast data is the focus of this chabter. Yo

. * . PROS AND, CONS: RELEASE OF TEST DATA - o .

A T c
.

Tﬁe,release of test results has;bositiﬂg and negative aspects. , v
Yy - : .
”Reasons fbr releasing test results include: ° - . . -

i
The public has & right to know.
- ! { . U
Educational accountability is especially important .
times of taxpayer austerity énd\gublic e

=~

y be reluctant to share test
results, it iSAmuch -more productive to be open and ’ o
responsive to the persons we gerve. as an institu- *

'fion 1in our democratic society. - YT

\ / A
,,8£§€ase of test results can help free up funds by )
hringing'the public along with thé sehools in the : s
identification of needs. . ) ) .

. *

o= The absence of information such as that-contained
.-=:5;::::if—"in ‘test results may lead tq rumor and misunder-

standing.

~ -

Test result information is of value in planning”
both short and long range program needs.

Ultimately, the release of test results leads to
programs better suited to the needs of the studeats
the sc¢hool serves. N

?

L) - . o~




Reasons for not réleasing test results includei .
. . . . TN

s — i Achievement test data may be invalid. - , . .

&

ing tests‘ in the—tcla

Comparison may be made ong distrie
or school buildings. S:Sh\comparisons o
validity. ' y
Measures in the effecti¥& domain are often re-
stricted to nominal and ordinal devices.

—
Real estate can be 2ffected in districts scoring
poorly. -

Test results can be misused by politicians, militamt
_ groups, and the %/ke for their own purposes.; :
"7/
Constltutignal rights may be violated by some
release'procedures. '

The self-concept of the&¥school community:and staff
-___\9rale ‘can’ be affected by’ release of results.

Staff time and budget is needed to prepare test
results iy a form suitable for release.

‘ T~ , v

. GUIDELINES FOR RELEASE

" t

The)Edecational Quality Assessmeht program in use in fennsyl&ania

is of'spegific interest as 1t provides baseline needs assessment data on

- the Pennsylvania Long Range P}an. District and school céﬁﬁatisons cannot
beﬂdtawn'from the resuits;of Educational Q§511ty'hssessment. Conej?réﬁt
p;blicity and post-assessment publicity inciuding tpe actual release of

. L
results, how to communicate negative results and ways to interpret a mass of

infermation in a way that the publie éaﬁ‘understand are discussed at length in
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- ' M "‘ - ' ‘ ‘

Educational Quality Assessment Publicity Suggegtions,.published by the

- PennsylVania Department of Education in 1974. ) -

-
- bt

In\releasing any needs asséssment results, it is best to admit weak-

v

- . nesses and to include programs for improvement in areas of need as part

of the release. If a district-anticipated a weakness, it is advisible

1

to indicate that this weakness was expected in the release of results.
It may be approﬁriate‘to indicate that previoué requests for'personnel,

buildings, and materials ‘had been turned down by public referendum. In

regard to the information overload problem, do not obscure information,

-
'

but avoid being 8o specific that the release is not understandable.
Making test information as simple as possible and using only one_g@thod

of comparison is best. %For example, percent or gradeclevel or stanine

> o

might be used in a consistent approach but not in combination. Charts’

can show the interrelatiod with porms or prediction bands or other

- ) ’ »

measures to illustrate the results bEingipresented! Suggested changes

in program are appropriatelxwpresented on charts as well. .

A survey recently completed b); the Educational Research Service

indicates that grade equivalent and percentigi are thq&most popular means
V
of reporting test scores: Grade equivalent only is the next most popular;
- . b}

followed by percentile only. A survey released by Nation's School in 1972

indicated that fifty-one percent of the -superintendents surveyed preferred
grade equivalents for explapation in understandable fashion to their R

publics. Forty-two percent of responding superintendents felt that

percentile based on national norms were best. K

Factors which influence test results should also be’ included in the

) consideration of program development and interpretation of resuIts to the .

. . Q0o
. o - N Py N N P O'. (3

hY
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L]

.public. It is essential that school comparison charts be avoided and

that the staff understands and can interpret test results. “All the staff

in a school shoulQ be briefed, especially teachers and administrators.
’ . " - -

Sample portions pf the tests can be administered through repérters, "

teachers to whom the scores aré being explained, or parents in order to .

3
v

provide a better frame of reference in interpreting the results.
) s

It should be emphasized that test results should be used as manage-

ment information for improvement. of the school system?ﬁ This positive

emphasis will be credible to the jnternal and external publics a school

serves. , s

In publicizing Educational Quality ASSissmenﬁ and other needs assess—

ment results, a chart indicating in three columns)f"who,"'"what,".and:"by"
) % a /

- - .

iwhen" may be.helpful in planning the release of data‘in insuiiné that the

.
[

follow-up indicated in the various releases actually takes place. ’ This

L]

.

chart becomes a set of target dates for implementation of various, follow-up

_programming indicated by the test resuits themselves. o, '

I3

In summary, in publiéising Educational Quality Assessment and similar

-

test results, consideration should be given to the following: ‘e

Ed

Present district results in summary form. ) : .

Use a monstatistical approach (for example, stanine
. predicted band, or quintile, or narrative, and be
consistent in the approach stlected for publicizing
the results). . . F
"Inélude prioritization inforﬁ%tion as a frame of
reference for interpreting lacal results in terms
of lqcal needs. .
Relate the results to the educational program-—
both ongoing and planned.
. . .
Apply the results to local needs and include
'intervention strategies. ’

-

*

«
. . -
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Personally meet. with the press and providevhand;
opts to assist in accurate release of data.

EXAMPLES OF EDUCATIONAL QUALITY ASSE&S)i:gﬂT COMMUNICATIONS - °*

- 7 /

AN
Pennsylvania has been collecting sample communication releases on :>‘
' &
* Educational Quality Assessment. This information is being coded and’

these samples are available for inspéction in the Pennsylvania Department
) 'y
*of Education. School districts have.been surveyed regarding ‘the groups
. ¥4 p
they release reSults to including: school board, administra;ors, teachers,

-

service clubs, parent organizations, stud;nts, news media, and others.

\\
4

’ . Methodg" of comunication surveyed include, curricuium bulletin- faculty
- memorandum; ne;sletter, sﬁecial written—report, press releasé< in-service
L presentation, speeial media such as slid:;tape programs and speaker; o
bureaus: To date, most of fhe communication methods have been writtey e
* Sone innovative approachgs ‘have been,de3Eloped usingigudia—visuals fnclud-

S ing slide-tape presentations. " A retreat approach enabling administrators

and teachers to study in depth the re%ults received £br their district

and to pl ublicity strategies and intervention techniques for the s
) ;, %:educaﬁjtg:i/irogram has also been uséd successfully. - ' ’
The following information pertains specifically to the release of

[ ] .
Educ?tional Quality Assessment data:

1. There are too many data to release all of the school reports.

2. Statistical notions are frequently not understood or are
misunderstood by ‘the public.

3. The public can accept low scores if they know the school
administration is aware of the situatiom and planning
programs on that basis. )

s
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. percentile range,
£

. g';ti-schgzé/geléages might:
. a. Indic weak (strong) geal scores

'b. Indicate deciles or quartiles fog’each goal and eac

. - 43 - :
. i - . B . * ¢/
PV . : -
Any press/;elease should' contain information relative t o '
the Educational Quality Assessment program,ethzfzenzeﬁaig/ P
of Quality Education, the condition variabl ionale,

and the anonymous nature of the student responses and |
teacher questionnaires ro- ' »
- - -
Data on goal scores might be released by school using:
a. ,Deciles or quartiles, .
b. .Above, within, or below predicted range, ..
c. Above the state mean or above the state mean ’
and fiftieth percentile, o
Percentile prediction band and obtained

Percent of students passing or having a avorable
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(For example, our lowest scorés were in the area

, of self-esteem and citjzeénship while our hig
sgere in understand others and basic ski 5.

/
school, perhaps without nam;ég//he scheol; g
_ c. Indicate range of. percentilds for each geal for
_entire set of“schools; i :
d. Find the- numerical school district mean for all
schools reporting the same grafe/lezel" compare ., ~
each school to this ﬂman ,
'

9.

Both the ”good news* and'the "pad news' should be addréssed. - -
g
Certain‘Eondition variable data might be included,in the
release such as pertent attendance, amount spent per student,
patental attitude toward school, and staff preparati

Timing is important A recommended sequence migﬂ//be to

. release first to the school board, then to the faculty,

10.

then to the students, and then to the public and
neighboring districts. )
Include the way in which students and faculty rank the )
educational goals (prioritization) in release data.
Chapter VII: 'Where We Want To Be: Prioritizing
District Goals" discusses this ranking procedure in
detail. '

, . .‘ . . R
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COMMUNICATING NEEDS ASSESSMENT RESULTS: SELECTED REFERENCES | .

Bettinghaus,—Erwin P. and Miller, Gerald R., Keeping the Public Informed:
. Accent bn Accountability, Cooperative Accountability Project, Denver,
Colorado, 1973, ! ) ' .

S 4

Clemmer, Robert, et al, Indicators and Statewide Asééssment, Cqoperative
//AcqountaQility Project; Denver, Colorado, 1974. *

, "Communicatigns: Putting It All Together,)' Thrust, Association of
Califorpia School~ Administrators, Vol. 3, No. 1, October, 1973.

s Conﬁgpence'Time for Téachers and Parents, National School Public
Relations Association, Arlingtdn, Vitginia, 1974.

: e s .
, Educational Quality Assessment Manual 1 Teacher In-Service on the .-
Educational Quality sessment Status Report, Pennsylvania Department

of Education, Harp#Sburg, Pennsylvania 1974. N -

.

» Educgtional Quality Assessﬁent Manuals for Interpreting School Reports,:
Pennsylvania Department of .Education, Harrisburg, Pennsylvania, 197%. .

s

, «Edutdational Quality Assessment, Publicify Suggestions, Pennsylvania .
Department of Education, Harrisburg, Pennsylvania, 1974. d

. Elementary School Public Relations Tool Kit, National Association of

Elementary School Principals, Washington, D. C.

. . » Bvaluation _and Reporting of Student Achievement, National Education
. Association, Washington, D. C.

: + ) o
Hanson, Gordon, Accountabflity:vfk Bibliography, Cooperative Accountability

.

Projs&g,»Denver, Colorado, 1973. . . .

e -
—
- -

5 Idg;;Mfor Improving Public Confidence in Public Education, National

“School Public Relations Association, Washington, D. C., 1972.

N . . - '_, . - . ~ - ) ’ ]

~ , Making School Communications Work for You, National School “Publie
Relations Association, Arlington, Virginia, 1974. :

Messing, Ruth E., '"Communications and Public ‘Relations In Teaching,"
Professional Report, Croft Publications, March, 1974.

Pharis, Williﬁm L., et al, Bridging the Gap in Home-School Comgunications;
Natfonal Association of Elementary School Principals;/Washington, D: C.

.

s» Putting Words and Pictures About Schools Into Primt, National School
Public Relations Associationm, Washington, D. C., 1973.

, School Volunteers, National School Public Relatiogs Asgociation, °
" 1

. .-wéﬁﬁington, D. C. P ,
e e . ) .
[ - . et % o +
i s Working With Parents, National School PublicMRelatigns Association,
Washington, D. C..” I, ” . - o

4

7 4
4 - -Your Child From -Home to School, National School Public Relations

j\ -
.Association, Washington, D. C. - .
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U S WHAT IT IS

. """ Needs assessment is the first stage in education:i/eza;yaflon.
It:preceeds program plannipg*and/implenentatian. During needs. ¢
assessment, current operating problems are identified fhrough a

—_ . ..
ystématic, examination of expressed- educational feeds. ° The needs .°

7 .

A

performanci®.and perceived current performance. Program,néeds are

then p;ojected based upon ahticipated changes in/a school s, resourcess

<Q

clients, and éoals. An nalysis of present ﬂ’;ds is also ggrived

.

from the needs assessment data. In the ea;é of the Penn/§lv%nia Long
Range Plan, the Educational Quality Assessment proviﬂes baseline data

for needs assessment. Additipnal measures may a{so be useda These

e
include such th*ngs as district longitudinal’standardlzed testiﬁg pro=~

/' L ‘ Cp

grams ‘and the data gathered Ey metngds*discussed in this chapter and
N . - . //, P v )
suggested by the'feferences listed at the end of the chapter.

e : 4 . o -

Needs assessment offers a means to streamline and increase the ~

reliabilitycof data-gathering. —HOWever, the systéms model alone

¢

cannot clarify Fhe ends needed once the means have been‘def;ned.

(]

Tradition and "soft" evaluative measures must be considered to pro-

vide nalidity to the needs assessment program. Pupil reaction to .

*, various 1earning strategies, feadiness facths, the‘on—going program.

.

in the district,  and parental expectatiors are among such areas to be

ryd
- .

¢ f

taken into account. L . . ‘ -
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L-ad

V Program
Plans

mWhat is" Pr°3ram "What 9ﬁouid'be"

Evaluati-

'/ / - R
, ment ftself aoesapot/mak /Aeéisions but provides/gu ance fbr educators ‘

»
- 7 -

to make decisions. Th basic needs assessment discrepanéy model coﬁpares/

> -

’”ougets" with "what' is". Goals and objectives provide the ‘oughts/wJ';

¥ "What is" is’ determined ;hroe;h’actual ‘data gathering and data geﬁeratien
processes.  Needs are indicated by the discrepancifﬁrﬂyr‘gaps/EZZGe;;'—#—wr—
"ought" and 'is"t;’zheééigeo argas can overlap‘when no d;se;epaney exists.

- 5 .

w . - . . . .

\Perce;ved Neéed . - . . R

S

T e . @
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NEEDS ASSESSMENT AND DISTRICT GOAL serTive - ¢~ ..

"
‘ é 1

Needs assessment is becoming an essential part of goal setting'%
. ' . .
in the curriculum development process. 'Feawick W. English and Roger

7 . L .

A. Ratfman® have explored this aspect of needs asbessment as it relates

to the' educational partners of leardErs, educators, and persons iq\:he‘

community. A brief summgry of steps needed to efieffgife community
.

is outlined\\\fow.

e, indices of validity f t%\objective ~—

based needs assesgflent Wnd godl setti

later. They-provide criteria for pres t\and/?uture educa-

tional programming.

2._ Derive goals .

- \,,//\) . \
[ Valiéa [ and prloritization can be accomplish

t
L]

be invoiyed Use the kits rather than spending \ime writing ‘goals
-’

» _ and va11datlons. Thé@e kits can b adapted to a district s- charac~ -

teristics. Representative’ sampling of opinions is one of the . .

e . K3

A ‘biggest problems.in needs assessment ,

P

3. Validate &o,als. JE T I
~ 4 o 4 ' ’ ' @ ) s - *
Goals c?n e validated using face or concurrent valtdity
* ~ -~ ) [

Validity canm be used by prepartaghthe me from the constitu-, i

’

I3

ency served--staff, kids, co

oal .éhile re

more reliablefthan the mode or median for this purpose.

4 '
- * I "
v ) - e

4 English Fenwick W. and Kaufman, cher A., Needs Asﬁessment% LA

Focus for Cur;r? Develo Jmnt ASCD, Washington, D C.y -

1975, pp. 12-32.




N

’ 4-

5.

. . - 49 -

. IS

needs assessment is a great leveler for school-tommunity

)
- . -

dialog. N :

&

Rankin g of goals, prioritization

’ . .

Goals are presently ranked implicitly in terms of dollar
allocations for time, peodple, and resources in schools. Input

about h8w it "should be" is essential., Some of the presemt
w * R ’ o .
allocations are unimportant. What we are doing may not comcur .

»

with the prioritization determined above in the goal validltion

pnase‘ Default, pressure-groups, and tradition may al} account

for what exists now. A Q—sort can' be used and coded by groups

3

as to the various levels of professiod&i staff, commumity, and -
students invglVed in the input.’ (See page 66 for detailed -

explanation ) The same thing may be accomplished with a mailed

/

;attitude questionnaire. -

Pubiish this “material as g board report. ' - .

Translate goals into performance.objectives inwtwo steps.'

a. Terminal pbjectives or performance‘indicators define all

parts. of the goal. That is, they are measures of acgpired skills

.

.and attitudes or end products. Each perfOrnance indicator shpuldi

‘,, have a performance objettive. Use Bloom 8 taxonony as a fotcing

M EY

k function to guide writers: through the learning donaina. The taxonomy

should-be applied after the writing of indicators because the do-lins

One—
are not dnherently separate. Then, reran the goals in the fitst

"draft of performqnce quectibes to: allov for preferences smong domains

Do the needs asaessnent out of subject diaciplinea rather than .

N

'by individual subject area. Otherwise neede asaocsnent bocolcg s

aelf—validation tool to keep a subject in the curriculu- und to




7. f¥alidate performance objectives

-
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© -
N .

I's ’

challenge the efficacy of all other subject areas."

~ -

b. Develop performance objectives-for each performance indi-
cator. This two step process can ainplify the transition from

broad goal-statqnents to time specific statements of behaviors N

ba
Pe

"and attitudes expected of learnérs. - \

For those who wish these translations may be -ade in one,

.

_ rather than two, steps.

-~

L

Sample students; staff, comnunity, andhask them whether the

objectivaes as drafted are what was inténded. React to 'what "ought'

- *

“to be" as defined in steps: one and two. This is 'also essential to

.

needs:assessnént. Needs assessment is not 4 ceiling bnt a minimum.
The Delphi Process developed by the Rand Corporation for forecasting ~
may be used. ° Round one will give twenty-five percent accnracy'of

prediétion. ‘This increases béetween two rounds. Take the results,

. look at the goals, and ask how to equip students to deal with these

€

things.' Have citizens read Future Shock and discuss it and then

+

““ react to the district’goals. Feedback regarding change in the goals

of curriculum as values,shift in a'district is important:- The .
“ . - I ' . .
balidity of goals and objectiveés ’s the most“important,thing.

- ' -

. "‘?*~—~_§~I§e goals developed should be overlaid across the current

curriculnm patterns, ~0ften we find we -are not teaching what the |

schools say we should be. Most curriCulum is in the teacher 8

head anyway. Hake a1list of the needs, rank the goals as a guide

to-these needs, and then:work to close the_gap. Enunerate by

' . P -

goal what needs to be done for the entire list. One_h&ndred'.

percent leve achievement is assumed unless otherwise stated.
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A phone survey of eight to ten items can be used to determine
goéls and negdg in the tommunity: A}lqw one yéaf for detetmining
"what" and one year for det;rmining "how". Thé community should +

.be involved in the "what" and hold educators accountable to close
the gap between "what" and "howJ. They should not tell eE;;:Egrs

"hoW'". Political systeps in operation locally must be taken into

account, by educators in making their needs _assessment plan.

8. Publish goal statements "
Involvement is essential to carrying-out the program once

- these priorities are identified. Needs ‘assessment only identifies

1 .

"what"' not "why'. Once areas in need of change have heen identified

for each goal, this information should be shared with the schools’

publics along with the strategies for bringing achievement into
line gith'the prioritized goals. The empirical change process

can. identify further what }s needed. Post-didgnostic sessions

©

with professionals can determine where to alter programs.

NEEDS ASSESSMENT BASED UPON LEARNER NEEDS = A~ =«

Educators tend to gather group data regarding student néeds’when they
are trying to determine individual data for individualizing instruction and
personalizing learning. Testin}'most often is norm-rgfere;ced.’ Thdt is,
st&gents u%e compared to‘ofher’groﬁps of studehts, or one student with
anoxher. To anélyzé individhalilearner needs, c;iterion feferenced test-
ing‘is'necquary. This’ form of evaluation pinpoints'areas where mastery

of an\objective has been obtained. A model for séreening‘masfery of

variou\ criterion, for individual students follows.
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" DATA BANK
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1 1 1 '
1 1 ) '
| F @ O
1 Diagnostic . .
(I Test for Learning ) Post
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i Objective A '
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Test for Learning ] Post’
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@ Objective B
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§g Achieve- -
t%Test
for Grade
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Test for- » Learning > Post
Terminal - . JActivities Test
Objective C
Diagnostic
Test for . > Learning b
R Terminal

Objective D
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Pupil needs assessment testing should be done at the beginning of
)4

the year. A mastery reading test of twenty objectives, considered to be

e

imoortant or terminal might have three igegs for each terminal’obgective;
Such a test limits conclusions; while a greater number of items per -
objective would provide a finer testing screen. Aggregate data for
decision-makers, such as a teacher, can be gathered from a“small pumber

of items for each objective. Thus the teacher is provided with a screening

/
/

device for each individual student. 1In depth testing/can be done in4thosg~
areas of apparent weakness to pinpoint'sgesffic problems and appropriate
instructional interventions can be developed by the teacher. There should

also be post-testing to parallel the diagnosis of pre-test items.

.

NEEDS ASSESSMENT IN AFFECTIVE AREAS

Attitudinal testing, such as attitnde toward school andﬂlearning, or
self-concept items must be administered with care. Existiné_attitude
scales measure iarge changes, not incremental changes. The latter may be
seen more readily in content area testing. The embodied valuegstructure

e ‘ ‘;’/,’fc

in an attitude scale is something people are sensitive E%C By simply . .
measuring, you are impacting chan;e upon the attitude. kttitude testing
can be helpful in assisting a learner to define his own views in a parti-
cular area such as making a career decision. ériterion referenced test}ng .
reveals the presence or absence of a decision-making process, while
attitude questionnaire might consist of items having three or.five choices
on a Likert intensity scale for high school students, or smiling and frown-
ing faces for younger pupils to respond to. Sample items mig;t be, "I
would rather go to sdhool than stay home,. % gchool helps meﬁbe»a better

' person,”" "I sometimes feel I just can't learn,' "going to school is a

-
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waste-of timél"\j;g each, a student might respond "true”, "not sure", or '

= i N
"false". o TORN . S K
’ . T N . . -
" L K standardized test is most useful when referenced to the stat%.qf\, .

A\ .
\‘. <~ - . ' «
diéz}ict curyriculum-guides. The.test.can be reconfigured using the

< . -

-

. J/aistrict‘ggﬂpgate objectives as the criteria for item inclqsfqn. Resyltﬁ
» ; Tt —

. 4&1 are then meaningful in terﬁs of a district'é specific goals, terminal
— . ;/ . , I ) w 1

objectivess and enabling objectives’pursued by the teachéf and students -

in the IEESsﬁgm. - Many distr;cts are developing their own: criterionp

./

refgrenced tésts wbile others are d%ilizing varieus testing setvices to

- -~

Jdébt standardized tests to dist¥ict goals and objeétiveé..g oL

The following guidelines foér planning needs asgessﬂent are readily .

/ - o . s

- . adaptable to‘school district planning for needs assessmeni, building

- |

needs assegsment, or needs assessment dndicated by the classroom teacher.

Some guidelines in‘'planning and maintaining the system . s - .

include:’ of . N . ’
-Involve those who are being assessed,.béginJ“ - A//;/Q//////
ning with the planning stages of the system.- - R

-Capitalize upon the capabilities and interests '
of those individuals in designing and maintain-

ing the system. -
o . - L3 >
/,/f’,' ‘Make sure that the purposes and intended uses . - '
< of the system are . clear to all concermed. . 4

. -Help those involved in understahd the importéncé‘
\\ of the system as it applies t6 them personally.’

*Maintain an active progrém of ‘study on aims and
methods of assessment/evaluation.

*Provide adequate time 'to carry out the program
of assessment/evaluation. . .

~

+Utilize as many differeqt types of evidence as
are necessary to he insure accurate, compre-
- hensive assessment. . -

" +Provide ongoing fegdﬁack to those being asséssed/
" evaluated. g ' L

¢ N '

-

O ‘ ST . 61 “ . .
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. ~Obtain ongoing feedback about the effective-
ness of the'system and make desired changés.’
, « as necessary. ' T

Cd v .
= v Cor .

an
“

7t Two fundamental concerns for any data collection system
. - are: - - o i |

a
1. .

- . ° .the’televance '(validity) of the data to what
‘< .’ 1is being assessed/evaluated

-the accuracy (reliability) of the data collected.’

Needé assessment observations of an unobtrusiwve nature are particu-
larly heipful in measuring in the affective domain. Guidelines for
unobtrusive observafions-incluée the considerations which follo;:

The behaviors to be observed should be
-cleaqu‘defined,'WLth concrete examples provided

.observed in as realistic a setting as possible

<observed over a period of time under the variety
of conditions in which they might be manifestéd

-6ﬁserved by the persons who are in the best
- position to see them manifested

’-specific enough to make them readily compre- '
hensible and mutually exclusive to other
behaviors )

T e’
.recorded immediately after they are observed

»

2. .recorded and scored accurately and in as

unbiased a manner as possible
) i .

’ 0
Qualifications for observers include

.an interest in the observation process and
the ways in which they can improve their .-
observation skills

. & wiilingbess to receive assistancg'and - . “
trajning 'as necessary ' ’ :

-
LI 4

) , ) o . )

5 Humphry, Betty and McAloon, Ann, '"Data:Collection Processes and
Techniques for IneService Teacher- Assessment/Evaluation,"
Educational Testing Services, Princeton, New Jersey, -March,
‘1973, p. 3. o - L

o
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-sufficient knowledge of the kind of behavior
to be observed h
-the ability to perceive and abstract specific
- behaviors from a larger pool of- behaviors -
. N i
‘the capacity to maintain objectivity and to
put aside personal likes and dislikes <

-awareness of the care and attention that are
necessdry to arrive at accurate, useful
observations, including willingness to have
ratings checked against those of other
observers

A variety of rating scales, including numeric, graphic, standard

L

scale, accumulated point scale, and forced choice scale, as ﬁell as

e

interview and questionnaire techniques, guidelines for conducting datn‘\
through other means such as visits and confereqces, professional records,
attendance records, structured and unstructured feedbaék'frqm peers, and
structured and ﬁnstructured ;elf-evalyation ﬁay be u;ed by school diétricts

as, valid needs assessment techniques. These methods are of particular.

value in annotating needs in the affective domain.

6 1Ibid., p. S.




WHERE WE ARE: NEEDS ASSESSMENT: SELECTED REFERENCES

The resources listed below will be useful to districts wishing to

» .’

further develop the concept of needs assessment. References preceded by

rd

an "A" refer specifically to the affective domain.

’ . . L ]
" Alkin, Marvin C., et-4l, Evaluation and Decision Making: The Title

VII Experience, Center for the Study of Evaluation, UCLA
Graduate School of Education, Los Angeles, California, 1974.

"A" Barkan, Manuel, et al, Guidelines for Curriculum Development for
Aesthetic Education, -Cemrel, Inc., The Ohio State University,
1970, (See 'Criteria for Evaluation Courses and Programs,"’
pp. 61-63, and "Guidelines for Evaluating Effects of Curriculum
Tlans on Classroom Events,” pp. 64-69.) .

R T 2 . ’ . .
Bloom, Benjamif S., Handbook on Formative and Summative Evaluation
\ - of Studenti Learning, McGraw-Hill‘Book Company, New York, New
York 19 71‘ . Al

Carithers, Polly, How To Conduct Low Cost Surveys, National School
Public Relations Association, Washington, D. C.
"A" Castillo, Gloria AL, Left-Handed Teachirig: Lessons in Affective:
Education, Prayer, Publishers, New York, New York, 1974~ . n
"A" CEMREL, Toward an Aesthetic Eddcation, MENC, ﬂashington, 'D. C.,
1971, (See "Evaldation andfCurr%iulum Developmient in the

Arts, pp. 117-128). " . s

Clemmer, Robert, et al, Indicators and\ Statewide Assessment,
Cooperative Accountability Project, Defver, Colorado,’ 1974.

Coleman, James S and Karweit, Nancy L -y Informatlon Systems and
Performance Measures in Schools,’ Educational Technology
Publications, Englewood Cliffs, New Jersey, 197L. ’

Combs, Arthur W., Educational Accountability; ASCD, Wasﬁingtdn,.ﬁ .
Dv-Cn’ 1972. . ' - ‘,", ‘o i A %
"A" TFox, Robert S., et al, Diagnosi;g Professional,Climate of -Schools,
NTL Learning Resources Corporationlﬂrairiax, Virginia, 1973. |

* Hanson, Gordon, Accountability. A Bibliggrapﬁy, Cooperative ‘
Accountability;Projéct, Denver, Colorado, 1973.

;
: Harris, Chester W., et al, Problems in Criterion-Referenced .
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GOAL PRIORITIZATION AND NEEDS' ASSESSMENT

Expectations and needs of the publics a school district serves pro-
reality around which the educational pfogr;;;should be developed.

. A systems approach to,long range planning begins with needs assessment,

and moves’pexi to t: 'sorting of educational goals into priority order.

This prigr%\y order Beco

.. ‘\\\< which will responsi\‘ly fcally achieve the district goals by
meeting the educational needs of@s\&amers : .
e prioritization of district goaIs may take many forms It is~
! +appropriate €
\ ' p - »

ply several typesk;: prioritizarion processes to a

in wo

districts’ goals. Subtls ing and differences in firstw;«md.w N

second samplings can provide valuableifeedhackl Shi n goal pyiorities

/;‘.
" - over time and validation of the needs-assessment: process can be accofn—
e - . -

fplished in this manner as goals are expected to fluctuate-in importance

-

. N . 2 r.y., [}
::T-__—_____“_aepending upon' the dagree they are being met by the educaeional program

at any given point Formal and infprmal prloritization are -available.

Kaufmann7 suggest a mailed survey or questionnaire, goal rank.

{
fqrecasting methods ranging f“am the Delphi Process

to discussion groups and bratnstorming sessions following the reading of

such resources as Toffler s Future Shock, Leonard's Education and Ecstasz,

and similar books can establish the same framework for discussion

@
, N . . .
. . L4

" “PRIORITIZATION A'Nn mucxrrom QUALITY Aéssséumr

. .
~ d , ®

' - I . . . '
. / .

' R

. ° v

2 VAR .
" The prioxitization processes which follow are‘based upon Edﬁcdtional

Quality Agsessment, the needs “assessment device adopted by the Commonvealth
A ,

-
’

-t

. ‘. 7 English;, Fenwich ¥+, .and Kaufman,. Roger A,, Needs Assessment; A

T Focus for Curficulum Development, ASCD, Washington, D.C., *
: 1975. -PP- 33 34,
, ‘ L) .

-

Q ,‘,

the planning base for imstructional strategies -
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of Pennsylvania. Regardless of the prioritization process selected, o
the needs assessment is complete once prioritization of geals has taken
[ ‘ - . .

place. The ranked goals and supporting data become criteria for evalu-

ating future progiim performancg. The priorjtization techniques outlined

for Educational Quality Assessment on the fgliogiﬁg pages can be adapted

* : . . 1
to other needs assessment measures.

Educational Quality Assessment -includes two types of data reporting:

condition variables from students and teachers, and goal scores from stu-
. . . -
. dents. In addition, foyr types of scoring are available. These include:

raw score, state-wide percentile, ptedicted score ramge, and criterion-

referencedgoal profiles. T
- N : s Y
) ¢ ) '

RANKING GOALS ON THE SCHOOL 'STATUS REPORT

o

A numerical method of rankifg-geals contained in the report follows.

L
e - Y .

- Using a grid format for tally purposes, wark six columns left to right across
s e 2

We top of the grid'and title them "A" through "F". ~fwelve columns, top to

P

bottom on the grid, should b€ dgfked with the numbers for the Ten Goals of

Quality Education including tgé.subcétegories each for Goal IIT and Goal

VIII. The chart below may be~used for this prio;itization approach.
A . B c. D E F
' (A+B+C) - ~

S

11 . R . :
III-V .
III-M ' B
w | ‘ - .

yv1 | v \ D

+ VII ; ) ’ ) “r .
VIII-A ' . ) . -
VIII-K ‘ N 4
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Calculate the numerical: ranking of the goals presented in ihe school
v i . - /(

status report using the following éiepsh -

a. Raw Score and Predicted R%pgé >
= . ¢

.in Column Auihdibate fpr each’ésal s{g\ ts 1f gﬁe ra; N
scoré i; above Ehg/préﬁict;d’b;nd, tﬁ;ee poingg {f the raw scare
. is within the predicted band: and zero ?Bints if ¥aw score ’
fails below the predicted band. ) ( ' . , . l . T
b. Statewiae Percentile . i .

In Column B indicq%;’the statewide percentile for each. goal

on the school fepo;t rounded to the riearest tenth percent and .

divided by ten. ’
\-\
c. Criterion Referencing .

Round the percent of school students passing the criterion

- ?

level (one more than fifty pefcedt of the items responded to in’

N /
the affirmative) to the nearest tenth percent and divide by ten.

_.,/’/;:> For the cognitive goals {(On the elementary‘reports ‘this includes

both portions of Goal IIl‘as well as Goal VI and Goal VIII-K.

-+

For the eightﬁ and eleventh grades the cognitive-areas are bpih
portions of Goal III and Goal YIII-K.) "X" equals the peféent of
local students in the two highest quintiles. If "Y" is less than
"x",ﬁ;ndicate eight points in Column C for.thé\cognitive:goals.
Where "Y" equals "X", indicate five points.in'Column é, and where.. .
"Y" is greater f;;n X", indicate two points.in.Columm c.

d.‘ School SCaEuS Repo;t Profile Rank of Goals‘

Ada columns A, B, and C to obtain this value. Place the sum
e

’ in Co D.

"An additional priority profile 6f goaﬁs can be obtained from

. Ehc school report by listing Goals I through X in twelve spaces

W . .

.* 7O :
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verticylly on a page. rhé following chart suggests'a format

!

' for thi tabuletion.

SCROOL STATUS REPORT PRIORITY PROFILE RANK OF GOALS
(Data from Column D)

‘ : Goal #
| Highest Priority (Lowest Sum)

. LJeest Priority (Highest Sum)

f- -

. . . Indicate the number of each goal of Quality Education in
. rank order of griority using the value figures in Column D. The

.highe$t prierity goals to work on as indicated by the school
) RS

status report, [are those at the top of the column. These are the

. geals havigg the lovest scores. The lowest priority goals of
- h 4

Quality Eéucgtién-as_indicated by the school status report, are
.t & -

P

those appearing at the bottom of the column. These are the goals

v r -

. s having the highest numerical score in Column D.
- :. - ' 4' - A —
RANRING GOALS ON EDUCATIONAL PHILOSOPHY ~

- e. Rank Based Upén Philosophy

12

- I : Column E. introduces the idea or rank based upon educational

philosbphy This can be accomplished in one of three wayS'

1) Have individuals ‘1list the t three mosg important goals
_and the three least ‘dmportant goals from among the Ten
Goals of Quality Education. Indicate that the persons
doidg this ranking sheuld put "the student" in frént of
eaclj Qf. the goal statements and ask themselvés' whether

\ the lieve each is a necessary 1ngredient of formal

\ edutafion. Zero points can.be scored for each higb

¥

- B ’

12
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- - _ . - * L . e 0

K ranked goal (important), six points for each low ranked :&
_ goal (least important), and three points for all other
. goals.

e

P

2) Individuals can complete the process outlined in #1 above
by placing a value on each 61 "the Ten Goals of Quality
"Education ranging on a “scale of gne for the most ifmportant

b . ‘ - to five for the least important. The mean value of value
insights for all individuals responding is indicated in
- Column E. R

. . o Either of these methods can be accomplished witlr individual

‘handouts or put on tramnsparencies with each participaﬁt using’an

‘individual response sheet for his reactioms. ‘”/;?/,/,//

3) An alternative method of determining the rank based upon
. educational philosophy is a Q-sortx e Pennsylvania ’
Department of Education provides an example of an appro-
priate Q-sort in Manual Two: Identification of Critical
Goals,‘l975f - /’ = s

The Q-sort consists‘/ﬁ afﬁﬁmber of statements relevant to
the Ten Goals of Quality Education. Each participant
sort“’the statements into five piles depending upon the

< extent of his agreement with each statement.  The pile of
. \\\ statements with which the sorter agrees most has a value

of one and the pile of statements viewed as least impor-

tant is valued at five. x The other piles fill in the
remaining numbers in this\range. The pattern of sorting
produces data for analyzing the participent's position,
This sorting procedure can also be accomplished as a small
roup activity using the group concensus as the basis for
ting. statement§ ifito piles.

The total scote for each of the Ten Goals of Quality
Education  is determined by examining the value scores .
(obtained from the one to five valued piles) for each
goal. Each’'goal will"have a numerical value -determined
by the value assigned to each of the statements pertaining
to that godl and the value of the pile into which that
statement is sorted. "On a sheet of paper, the numerical
- value of each goal is indicated next to the goal number.
Then a conversion value 1is assigned to each goal and re-
corded as the conversion value in Column E. The conversion
value weights the data in Coldlmn E so that-it is propor-
tional to the numerical weightsbobtained in previous
columns. Suggested conversion Values are: zero-poifits for
* the three most important soals (thoge—hav -g the lowest’
value scores) and six points—fof the three least “important
goals (thoserhavingi\g\ highest value scores) using three
h

" -‘.%“7’2'9 .

. ‘ . points for all ot oals.
"\ .. ~ . ;f’

-
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The school status report priority profile ranking
demonstrated in "d" can-be compared with a profile .
ranking based upon the educational philospphy data
obtained in "e, #3". The Ten Goals of Quality
Education are recorded -in priority order/to twelve
vertical dpaces by assigning those.goals having the
lowest value in Column E at the top of the range
through those goals having the highest numerical
value in Column E at the bottom of the column. ° = .

GOAL PROFILE RANK BASED UPON EDUCATIONAL PHILOSOPHY
(Data from Column E)
. . Goal # -
Highest Priority (Lowest Sam)
P

‘Lowest Priority (Highest Sum)

-

HHTTTHI

f. Columm is summation of the numbers in Column D apd E.

In ranking the status profile scores for the goals or the !

philosophy where more than one group participates, an

}
1
} ave;:fi/ggore may be calculatedﬂfor,eaeh/goal and the

goalg ranked .on status profile or philosophy using this

average.
=

1““/il'he school status report priOrir;\pcgfile rank of goals ana i —

the goal profile rank»baﬁ’& upon educafieg\; phiiosophy may - '

‘be inspected in a combined fgrm.hy'uqing the information from -
) Column F.  The Ten Goals of Quality Educatidn. are retorded in
M\“‘\7N, " . c /r/ - : N . ..,. .

pribriE?ﬁbrder as indicdated ofi the next page: .

e
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School Status Report Ggal PrgfiZe Rank

Priority Profile Rank . Based Upon * Overall
of Goals Educational Philosophy . Priority Ranking
(Data from Column D) (Data from Column E) (Data from Column F)
Goal # Goal # . | , Goal # -
Highest //«//\ _ ) '
Priority ; oL
(Lowest Sum) T, ) .
Ve = — v/» : - : B H = -
. P -
‘,,‘ PR
- \ / T
. / , v
a .v\
7 \\ —_— . —_—
/
/
— - Lowest’
Priority < L4

(Highest Sum) N

A - O . ; ) -,
L Long Range Planning Appendix C:

Andlyzing Educational Quality Assessment

‘The resulte from the evaluation procedures, when
analyzed by school persomnel, give a diagriosie of the
school's strengtheand needs in the 10 goal areas. For
example,-a closer inspection of a low scof@on goal 1,
gelf esteem, will enable school personnel ‘to focus on - .
those aspects of self-esteem that may have contributed” : <
to a lower overallps@¥re. Subscale information included
in the report and item andlyses, available at the :
educational quality, assessment. office, are means: of pin- .
potnting the neéds.- o :

.
P
k3

Furt'fzer information in the bghool report sko,wé what
corditiens exist in the school and which of these resources o

"tend-to be related to atudent performance. An anglyeis

of these correlations can suggest cluee as to what sehool -~ - . °
corditions aré associatéd with high scores in a given _
goal area and may suggest some of these rfhied conditions -

that may be changed. 7 . “\

-~
< -
. - -

~ "
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A unit of the Division of Educational Quality
Assessment is developing means of helping a school
use educational quality assessment results to rank
order needs--employing results of the school report
and the local education agency's philosophy. This
unit is atso anglyzing the findings of educational /

uality assessment over the past years and combining
that with research findings suggesting strategies '
that might be employed to improve goal séores in.
each areas. -
) Methods for Determining Areas of
, . _ Strength or Weakness in Student Performance:

Areas of Strength
7. Goals in which the "School Score" exceeds
the 75th percentile. S
- 2. . Goals in which the "Sehool Score” exceeds
- C : ‘the upper limit of the "Predicted Score
' Ce Range" and is above the 50th percentile.

Areas of Weakness, g )
’ 1. Goals in which thg "Sehool Score" is
below the 25th percentile.
‘ p 2.-- Goals in which the "School Score' is
<,’ . below the lower limit of the "Predicted
. Score Range" and is beltow the 50th ‘
percentile.s

13

PRIORITIZATION: FLOW OF EVENTS

The flow chart below presents the event} involved in the prioritiza-

tion process within a schoel district:.

Fo}mation of Prioritize ‘ ) ' .
District Wide Goals Based

Counnit.&ees ~>»ypon the School
e Philosophy
’ Identification

Identificatiqn of Related
of =3 Condition
< " Critical Goals Variables
" .4 Formation Prioritize Goals ' ' Identification Application
of Bullding =3 Based Upon EQA ’ ¢ Of  c——m—— Of
* -Committees School Profile ’ Intervention Intervention
' Techniques - Techniques
\ .o . | . -

8 Long Ranke Planning Part I.: Guidelian and Inst:ructioﬁs,

A Pennsylvania Department of Educefion, 1974, ) v
e~ 76
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PRIORITIZATION: EDUCATIONAL QUALITY ASSESSMENT RESULT RELEASE i

The development of &istrict goals and philosophy should follow
a priorrtizétiét process. Prioritization itself sets the scene for
"interpreting Educational Quality Assessment results to the publics
a school serveg// Chapter V: "Communicating Educational Quality
Assessment and 0ther‘keeds Assessment Results to the Publics a Séhool

Serves," presents methods of communicating test results to the publics’

‘a school serves. Educational Quality Assessment Publicity Suggestioms,

published by the Pennsylvania Department of Education in 1974,.1is a

helpful resource in this regard. In releasing the report to the publics

fserved by a school, the flow chart on the following page would apply.

i




g - .

D
. 3 '
1 STEP 1
; l -
Form a District-wide
1 ' 7
Committee
~ 'STEP 2 STEP 3 and STEP 4
] \
District-wide Committee School Committee Ranks
, —> ;
Repgntg'on Relationships goals on EQA School
Befween Goals‘?nd Report )
Curriculum
] -
STEP 5 STEP 6
District-wide Comnmittee Distrigct-wide Committee
Identifies Important Goals —_—> Produces Final Priority
Based Upoé the Schbol and Ranking of Goals Based
‘Community Philosophy Upon Step 4 and Step 5.
. _ — —
STEP 7 STEP 8
L J
Faculty and ‘Administration .
. .3| = District-wide Committee. .

Review Final
riority Ranking and

mpare with Curriculum -

Identifies Critical Goals

-

' and Writes Report

LY




\ ~ ADDITIONAL APPROACHES TO PRIORITIZATION | ‘
[ . ¢

\ Additi?nal methods of identifyfhg educationgl needs as determined

by the scho¢l community include coméercially available kits. These

i

include Q-sdrts, checklists, bbjectives, detailed.manuals, and other ’ B

)

dath whic Ellld assist the the goal prioritization process.
y ’ - :
‘f“ -

Needs Assess&ent in Education: A‘Plannfhg Handbook for Districts
g‘ -

! ) State of New Jersey
. Department of Education

“i Bureau of Planning’ .
- i ' 225 West State Street

: Trenton, New Jersey 08625 -

1 .
. ' i‘ . - /,u":,v“",
_/ﬁfamentary School Evaluation Kit ﬁg%lj

. ‘,. ;T»
i ) Center for the Study of Mvaluation s

\ -Allyn and Bacon, Inc.
| Longwood Division
. Boston, Massachusetts + 02210 .
| s o
| : .
Educational Gdals and Objectives:‘® A Model Program for Community and
Professional Involvement

N -4

— Phi Delta Kappa, Inc.
. ﬁighth and Union .
. : Box 789 . h
" Bloomington, Indiasa-. 47401 . = .

R - N / R
- e

AXS

Scheol Program Bonahza Game—-—: T /// o .
é,by‘Dévid J, Mﬁlleq f/// . K '
School Bonanza Game Corporazzsﬁ\\\\‘ .
‘ ' 147 Chinquapin Way . \“*\\\\l i
o : Athens, Georgia 30601 ‘ —
: '\‘ . , . ’“ -
- 4 i ’ >
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GOAL DEVELOPMENT AND DISTRICT CURRICULUM

- - 3
Local curriculum is usually de%eloped,from ;:;:) derived at the -

| state and district levels. Then school geals and program goals are’

<

! D
considered. Too ofteﬁ, curricula are' introduced without assessing o .

v

ithe needs and priorities of the ' district and the specific progthm i?volved.
Thus, the first step?in orgénizing curriculum around district goals and

P '
, | needs is to determine curreft status and desired direction by answerirg g
L

v’

the following questions: "Where we have been?" '"Where we are mot?"

"Wheiiii;i/ye—going?" "Where we want to go?" '"How will we get therd&
. "How w ‘'we know when we arrive where we want to be?" This assessment

and goal settirg process mjﬁt nevq!*fgése for-an‘eduqétional'pxbgram to

A s > . -

-

remain dynamic. - , * ‘ ‘ c
o

Goal setting and prioritization processes have been discussed atV;;: .

. i » - Ryt |

length in Chapter II: "The Loﬁg Range/Planning Procesé"; Chaptér IV: o«
"Community Involvement in Long Range Planning"; Chapter VI: '"Needs :

- . . ‘ ; B 0
Assessment Instruments and Processgs'; and Chagter VII: "Prioritizing

-
v - . Bl

District Goals."

: .General suggestions in curriculum development include: * -
S -

4 n

Ty

|
/ -
1 E 1. Build some reward system as an incentive to pA;ticipants. Such
1 a system can be developed at little or ,no cost. For example,
; \ pfefergnce éap be given for additional ba& assignmpnﬁﬁﬂsuch~;§

summer school instFuction to personnel who write courses. In

3

schedule .

preparation, preference cam b2 given to personnel

write courses. Dissgmination of curriculum develépmentamong °
, N . [y
. -, - w :

. peers is an incentive. A small suppdrt fund can be estab
, A -ab.

|«
1
¢

»

for any extra items the staff might desire. Whether this.is ' .

;' L . . '
g

v N . ' . ’

o . . - Ve . .0 i . N .-,!'
. . .
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-important. The involvement of staff in sPend g”it and av&il*

ability of such a discgptionary fund is tBe'positive aspect.,

A little ‘latitude in purchasing can be highly motivating. In

developing a system, remember thatﬁrewards shotld be inherent

at all levels.

Be specific with short range goals and with objectives.
- -7 N ' 4

" Intermediate and long range goale/cén be broader and more
diffuse. . Activity statements should be very specific and \
limited to learner behavior. : .

.

Evaluate curricul gontinually.. Imternal and external\audits

should be included. Feedcack ftom.students regarding career

practicality is impprtant. Peer evaluations are also helpful.

.8

Try evalSEtions by peers and/or students in'nﬁich only positive-

feedback is noted. While less threatening than standard approac es

to evaluation, this method is none the less a revealing one.

b}

Objective feedback can 'be provided.in an internal audit by a

-

district's own staff or by an external educational audit team.

Assessment should always be a part of the school ‘planning and it

should appear at the buililding, team or,committee or department,
and individual teacher levels. The total educational picture

should be .monitored for reliability and validity. . e

The"need for curriculun~change must be felt by- the staff to-

pffect-programatic amd attitndinalﬂchanges in ¢lassroom technique.

o 3

External forces which create ch nge are real and may stimulate

surface ch&nges.A But, the more subtle change initiators of peer




k]
K] . , « )

‘ - . . . LA

involvement, internal motivation to teach more gffectivéi&;

committment developed during committee work, and other involve-

. menit models are far more effective in creating a change in
T * . x (v} '. <
classroom practices. Teacher attitiude determines the degree of

success of educational changes. Small group faculty meetings
and ''rap sessions" can be very helpful in building committment.

I . Such small group meé:idgs-can provide.a‘solid basis for peer

v

‘support, demonstration teaching, teaming, intervisitation, and

other supervisory techniques aimed at the improvement ofﬂ

N ///;nstrudtion. - -
[ .» Y o : . . ;
- L S . . = ¥
5. Curriculum development committees should have representatives
’ - pr ’ .

- - from various disciplines, community, and‘siudents to pfoduce more

‘N

-

objective programs. The chief administrator should sit 4n on the ¢ %
L "~ & {pitial meeting to set the tone and then should let the committee

proceed using brainstorming and Sther .creative thought'techniqués'
-3 . , '

to gather ideas.. Next the,goals and objectives of.the new prograp’
- 4 - .

.. 2 ’ must be established. Then he existing program must be reviewed .
, . .. .. ‘ te . . ) ‘ e . "
¢ o’ to dEterm;ﬁe/what to ret , what to expand, and what to discard.
t ‘ . ' 4-\': . Lo R ! ’:7—: .

: . The committee should be-structured so thaw,leadership and intermal

! . - .
. . .

checks on work pfégréss are built in. A target date for each .
.\ — ' . i . ‘ ’ . @ f R
L L stage of thé work will be helpful.- The ‘chief administratér shetuld’

. \'\

\
make Periodic suggestioas as he deems appropriate Assistance

~ .

-

jould be provided to the comm _any reasonable area of

. -\‘ | '- R ) \\ o
k\ﬁtiixgng and then

ostered in a schpol system by 4id

*
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[y

mot work for

changes in technique, content, br attitude.

program strengths, locally based needs assessment, peer leagdership, and

definite goals and pleps to accomplish them.

The format which follpws is a three stage proc
eO£\QE££ifg33T:¥-A'coneen A
voting procedu

.and’ process.

period-long faculty mee
may be helpful._ Support of theé personnel who want to change

to improved education for students is a ery positive change

catalyst. The chief administrator should analyze his own
leadership style and then develop a specific plan to foster

positive educational chdnge in his dietrict. The plaﬁ shoeia\\\\

e—

be shared with district staff and the community se that the

effort becomes a mutual one. Dissemination and success will--

become gelf-reinforcing in this effort. - ' .
eom self-r orc eg/in‘ / s effer

. 7
Identifying thoee/;beff/lnterest in change and suﬁportfhg them will

fyone. Where this method suits the administrative style

e leader, it provides on-going fmpetus te'the'change process as those

igvolyeh in,it will féel secure enqugh to’speak\oqt abbut how the progrem

~

‘is working, evaluate - it, and maintain a feeling of continuity in spite of

LY

»

oY

In summary, fbr successful curriculum and instructional chaﬁge,

concern should be directed foward the attitude of teachers, existing

R N
TN ,'.
-~

.

CURRICULUM DEVELOPMENT STAGES AND FORMAT

v, > . (R
or the development

eciéion making is 'used rather than a

“increase objectivityt and committment to the product - o
ALt ’

Stage I eompleted before Stage 1I is initiated aud sp on.
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"78" ]
agreed upon target dates and goals are met and to insure two way communi-

cation between the administrator and committee members responsible for

‘

the assignment.

The forms which follow pertain to building level curficglum. The * .
same.approach'can be used for district-wide curriculum development.
3

Overlap among the stages is eliminated when the curriculum is edited for

use by the teazﬁéhg staff from the committee worksheets.

Curricula under development should be circulated in working paper

~_*i:::;zlft:>form and given trial runs in classrooms. Opportunities for additional

staff input should be presented before a curriculum is board adopted.

e

Even then it should be regarded as a resource and guitde for the teacher,

rather than as a definjtive, self-limiting instrucfional scope and

>

sequence.
.
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"«  SCHOOL GOAL:

STATE GOAL:

“

* OBJECTIVES TO- REACH GOAL: -

(1) 3 -

(2) ] /'

(3) J . ;

(4) / A | L

(6)

|
Sy

(8) '/- - - )

- (9) 4/
].

(10)

COMMENTS: /

-
—

DATE: | Principal .

i
4 . »
o '/ . Comnmittee.
' « Chairperson

] 4
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SCHOOIs GOAL:

- SPECIFIC OBJECTIVE (from Stage 1)

1 X

BEHAVIORAL OBJECTIVES: © T -

(2)

G L . .
® _ -
5. N : e

- oy

(6)__
%) : N

(8) | ~
(9),

<

(10)

‘A'CngNIS: . |

e 4

DATE: : . ) Committee Name i .

. \ Committee Chairperson




T . 111

- STATE GOAL:

" R SCHOOL-GOAL: . -

. SPECIFIC OBJECTIVE: ‘ . :

- . -

BEHAVIORAL OBJECTIVE (from Stage II):‘TL : .
i =

LEARNING ACTIVITIES: o -
| ) W : { - B ) A“ . L, ‘ .
\ e o
B € | . .
oo R (4‘) : . . ' o . :
(5) ) . : e ) . . . /b
L (6) | | - I
@ . . .
9)__ _ ' ‘ ) ;

(10) - \ . \\\. . .t
- ASSESSMENT: - ° ?\\\\?\\\¢§g~ " VN . -t
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;,/;/;,,/(/////i{{/lThe plans on the following,pég;é:were developed by small.gpoﬁps

<

~

during a long range planning workshop as plaﬂé of action to implement

a program aiméd at improving attitude toward sc
. . ) _
flow chart idea presented on pages 108 through 112 qith target dates

hool and learning. The

for completion may be attractive to some districts as a workable format

.

for completing Seqtion'llA.:




. < y .
STATE GOAL: Ihterest;iuﬂﬁchoqé and Learning . . SN, .
. / ‘ - //7 ;_,# !
“ SCHOOL GOAL:  Improving Attitude-Toward Scheol| B
. ) . .
) . “ . R , {
OBJECTIVES TO REACH GOAL: )
B 4
«(1)_Emphasize variation in teaching technihues. )
(2) Improve teacher attitude ioward schoo ' /'
(3) Involve students in curmculum pianmrL .
(4) Assist teachers in becomzng more studgnt oriéntqd.LA* o '
C T (5). Evgluate studerits related to course gdals.
(6) Support parentgl ingareét in school. )
(7) Foster commmnity support of school ‘prggrams. . '
(8) Develop more flexible attendance polipies (student éhvice{i
(9) Provide more seléction of subject ma rial. .
' ¢ [
. (10) SOZLCLt student input when developtng eriterig for teacher
selection. R .
COMMENTS: AZh2_abQ22_QbJQQIELEELLQEL_LEEELQE_Eﬁﬁ ass that, the

B

schools. ‘

student, pazgntg gnd communggy are c@oseiy related to the

Principal

' | Committee
* Chairperson
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SCHOPL GOAL: Improving Attitude Toward School ‘ -

o SPECIFIC OBJECTIVE -(from Stage I): Improvement of Teacher Attitude

‘ ’ Toward School

BEHAVIORAL OBJECTIVES:

(1)Develog a "mo cost" system of rewards for extra actw‘btws

-

(2)Prov1,de commendations on a regular basis ta“teachers with cop‘t,es
on file. -
N (3)De31,gnate teachers in dzstmat to provide for'mal .and informal !
inservice. " e
. . (4)Publish teacher proqrams in board reports and dv,st;nct
‘ / , news letters. .t
> ‘ . (S)Provzde behavwr mod‘t,fwatwn training for teachere

'y LN

) (6)E'ncour e _teac

(7)Provide 95% avazr Z‘Ltu of adlmmstrators and W—
chairman to assigt teachers on curriculum matters.

(8)Prov1,de continubus inservice programs for admmstrators in the
area of interpersonal relationships. 3

(9)Encourage peer . evaluations based on positive conthents_alone

.« followed by debriefing sessions, :

(10)Insure 95% availability of administrators and department
chairman te vistit cZassrooms .on requést.

_COMMENTS:




STATE GOAL: In

~.

SCHOOL, GOAL:

+ L

with 802_of’§tudent‘bodu:_m

@BJECTIVES TO REACH GOAL: : ‘ ,

\

-» - _(1)_Use item anglysis of Educat;onat'QuaZttqﬁAssesament results
*. _related to Goal IV as basis for evaluatEon.
(2) 10% decrease ‘in unexcused absences. . )

(3) Raise avérage overaZZ attendance 95%.

L —_ 6

(4) Increase nunber of Zearnggg tasks successfully completed by 10%.

1 ?

(5) Design successful expertences fbr varmoas Zevels of Zearnzng

-

(6) Develop satisfied, produattve, tgacher-studént orzentatton.

- (7)-Apply the conttnuous;proqressAghtlosophy and tndtvtdualtzatton.

-
-

w o

’ B \ (8) Educattonazvcltmate of elassroom wills zmprové‘&s evzdenced by
oL - " T50% decrease in diséipline referrals. D
o N (9) Student tnvolvement in pZanntng,Zearntng - tncrgdbed by at -

. least 50%. né .
. (10) Voluntary effbrt - selfhpaced - SaZf—dtrected a mottvated,

T learning increased by 50%. . .
COMMENTS: Dtstrtct qan - completton of building ans.

S S ‘Prdhcipal . . i
_ Committée o L,
Chairperson” ' .
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INTEﬁVENI{pﬂASTRATEGIES FOR THE. TEN GOALS OF QUALITY EDUCATION

-

The twenty-three Quality Education Program Study (Q.U.E.P.S.)'Bnoklets ¢

*

‘are available in microfiche form fromg Research and Information Servi es/fdr
a&ia

;  Education erI.S.E ), 198~Allsndale Boad King. of Prussia, Pennsylv
/
19406. .These booklets discuss each of the Ten Goals of Quality Education T

* including possible rationales for areas of effective studeﬁg/kghggior and”

related'teachihg strategies, The Guides to Strategieg for Improvement being
sylvania Department of Education will detail suggested
intervention s ategies for each of the Ten Goals f Resources for instruc-,

ods not listed under one of the Ten Goals of Quality Educatiom

. . This information may assist districts in p?;;;hm development related
e ’ . . ) /

of d“ality 'Edut:atiom' . “ ‘~~ o A oL L

AUTHOR . PUBLISHER

Eightl of the Léckard J. David émerican‘Association for' "™
' Clearing- // N ,the ancement of S¢ience
house on. Sctence and - ;// ' T o
- at - s ) (7 . . ,\(;// . ‘/‘ (// "* ‘ ) . -
Sets .of Models for Teaching ia%},' ; ’ ) Croft-NEI Publications °
~Math, English, Science, T . C '
Social Studies m:%)'” S R
A Sourcebook of Elementary' Henrie, Samuel N Docent Corporstion
Curricular Programs and /fet al - ) .
‘ Projects ALERT S - C e
b . » ’ o . - A R
: Independent Study “ ' Trump, J. Lloyd Jr. National Association of
’ a etal. ., .Set:vonﬂary Schook Principals

3 -,

f i Y . ) '
Dé . . Educational Media o T NatioﬂaA Educational
atic . S

//// v . o ) Associatéon Publicaqion .

Y P - \ v . -
Elements of the lLearning s  National Educatiénal -

. _Process . Lo A . Association Publication
. = N ‘ R , o .

<" Guided Study and Homework .- __. ', - . National Educational F

- e : KR T Association Publication

S . .
. A 4 - . oy,
» o TN - o o)

" Nursery-§chool aad ' . ® = -~ J , National Educatitpal
Kindergarten ‘ , : ASSOCiatt;? Publidation



; ! - 88 - ’ . .
¢ J ’ ; > °.
] ‘ S M . - (,
' Teaching Handwriting " Andersen, Dan W.  National Educational ‘
) ‘ - °, # Associatdion Publication
‘ ) Teaching High School Science Korap,/John J., Jr. National Educational
s P - P ! Association Publication
., Teaching Social Studies ,McLendon, National Educational -
. E - ~7 Jonathon C. * Association Publication .-
- ! . N 4 .
~’*_‘ﬁ5::::::::§ﬁzgigglum—MatérIﬁis R e ] Xerox Corporation -
i P /Clearinghouse Microfilms .’ T : o
: 7 #CB00151-CB0Q260 y - . R
’;" Y . K . . * v »
g ~/,' o Curricnlum’ Materials »+ Xerox Corporation -
| o . Clearinghouse Microfilms’ - . ‘
; -/ - #CBOOOOI-CROQ}SQ . - o, Lo ' ‘
. - . , . . k ~ : -
)A7// ¢ Qurriculum'ﬁﬁterialc Curtis, Wilfred Xerox Corporation ' .
A e Clearinghouse Index gnd M., editor o L.
o » Cutriculum Briefs - oo . o . '
~ * Al IS V. , . - . . . ’ N
] \ B ‘ A 4
’ Resources;yhich'méyiassist districts in planning intervention )
. s 3 f 1 3 ) * . B
’ strategies in specifit areas of the Ten Goaks of Quality ‘Education are
o ) . . e ., -, & 4
. ,li§ted by goal. . Lr, . ', o /;' ///
: ' \ ® e //' ' k‘.. s
SELF ESTEEM (GOAL 1) . et e L
} : TITLE . ' AUTHOR . PUBLISHER o |
‘ .. Places,for Learning Sizer, Theodote R. Harvapd'Press = ' ' .
//// Places for Joy 1 : ’,x// -
' i]g Values and Teaching . ’Raths, Louis E., Merrill, Charles E. A“m
) - et al* - ' Publishing: Company
R \ Humanistic Education * = . Simon, Sidney B.  'Prentice-H#ll Incorporated
‘ Sourcebook e L ‘ vt i .
‘ : ’ ?: -~ [ - ! i
! L] ’ - ) . N ’ -
Achievement Competence Hill, Russell A. Research for Better Schools
T e Train ng A ‘ L. ‘ . : ) )
' - t : Yoo . \ P . . K
; Human Teachipg for Humdn:-* - Brown, Geprge The Viking Press -
. L Learning. An Introduction: * Isaac _ ' .
‘ to Confluent Education L CoT i} Lo
. PRI ) ‘ - N . ¢
AN v . P . . N . i
. nBtructiOnal Tactics for . Popham, W, James -~ Vimcet vt




" UNDERSTANDING OTHERS (GOAL 2)

*

' : TITLE

Humah Interaction in’ /
Education )

* 20 Interaction Exercises
v for the 'Classroom

~-7 Values and Teaching

FEducational Games and
\‘ Simulgtions )

Croup Brotesses in

Elementary and Secondary
Schoo?s '

hd e

. ¢ Llistening: From Sound .
‘ to Meaning © .-

~ q-ﬁ;—idﬁﬁ’fff PREAR ’
- = ‘Teaching the Disadvéntagéd

elations
« O R1 N “ .
C{ L ot

sa"Inderstanding Intergroup
Relations: A Pexson to
Person Experience

~

3. Human‘Relations

v

3

Guide to Strategles £d//
Improvement, Goal II,
Understanding Ophers

nistic Edqcat}on

. Stanford, Gene

K Simon,‘Sidney B.'

]

AUTHOR PUBLISHER ’

Allyn and Bacon, Inc.
et al o !

Learning Resources
Corporation '

Albertsgn, Richard
D.,et al

Raths, Louis E. Merrill, Charles E.

et al . Publishing Company
Heitzmann, ____  Natienal ﬁducation
William Ray -Association Pﬁblications
_; National Education
o Associacion Publications
i ’ ) . CNE
. ‘ 'Natinnal Education ‘/ -
‘Y > Association Pub}icgﬁions
R "National Eduqafinn .
- ‘Associdtidn Publications
[y . w5 ’
Grambs, Jean D. : Nationéliﬁgucétion
Association Publications

» - &

. National EducatiOn
Association Publications

»
* g & -

ONatidnaI School Bublic
Relations Association .

nnsylvania Department
- . ﬂ‘ ‘of Education

Whgley, Nita B.

Prentice-Hall, Inc.
{ * ' S

s ' s

¢ ‘- )
sGordon, "Alice Scfence Research

~ “Teacher is a Reading Y
' Teaﬁhe* L

Kaplan ™ . Associ%tes, Inc.
. ,
3, . -
; _Baker; Eva =*  Vimcet -
- " ‘ - “\
BASIC SKIILS: VERMAL (GOALD) ™ e e
T . sk I ) . ’ :f . s, / ‘. ./. 2.
When Every High Schoal . y National Education

! ' Association Publ ationa

e

e s




)\
Teaching Reading Package
(ki) . :

B 4
Analyzing Learning Outcomes

Appropriate Prectice
PR

The Teaching of Reading
<

BASIC SKILLS: MATH (GOAL 3)

Teaching Secondary School
Mathematics v .

-

The Laboratory Approach
to Mathematics

Analyzing Learning Outcomes

Appropri§;64Practice

Baker, Ewva L.

Baker, Eva L.

Henderson, -
Kenneth B, ,

National School Public
Relations Association

.. Vimcet Associates

Vimcet Associates

Y

Viﬁcet Associates

-

National Education
Association Publication

Ki&d, Kenneth P. , Science Research

-

et al

Baker, Eva L.

INTEREST .IN SCHOOL AND LEARNING (GOAL 4)

Administering Individualized. Bishop;'Lloyd

‘Programs

Classrbom Manggement
Techniques for Individu-
alized Learning ..

[} %
The Individual Instruction
" Handbook D

Change for Childremn

Individualizing Educational
Systems’®

Individualizing Through
. Learning Stationss .

Developing Attitude Toward
Learning

Individualizing of
Instruction .

Individualizing.Instruction
in -Sclence and Mathematics

Bishoﬁ,

. Bishop,

Lloyd-

Bishop, Lloyd

Sandra
et al

Kaplan,
Nina,

Lloyd K.

)

Godfrey, Lorraine
L.

¢ 4

Mager, Robert F.

1

Howes, Virgil M. .

Howes, Virgil M.

Associates, Inc.

B 4
‘Vimcet Associlates

Vimcet Absociates

Evans Newton, Inc.

Evans Newton, Ingc.

~

L

-

Evans Newton, Inc.

' Goodyear Publishing
Company, .Inc.

Harper and Row Publishers,
T?c. .
Individualizing Books,
Bublishing Company

Leﬁr Siegler; Inc.,
Fearon Publishers

MacMillian Publishing
" Company, Inc.

_MagMillian Publishing
Company, Inc._




i .
Values and Teaching Raths, Louis _Merrill, Charleg E:
. . E.; et al Publishing Qompany
12
Anxiety as Related to ’ Lighthall, 1National Education ]
Thinking and Forgetting . Frederick F. Association Publication
, ( Yotivation Tea®ing and Gallagher, James J. National Education
Learning Association Publication
Individualizing in Schools , . - Nation&l School Public
£ .. . Relations Association *
IPI: An Individualized Gall, Petet National School Public
-Approach . . Ralations Association

~

. ’ N : . -
Ihdividualized Teaching in Stahl, Dona Kofod, Parker Publishing Company,

Eleq#ii?ry Schools . etal . - Inc.
Y ’ ey

Teaching Ideas That Make = Peck, Matilda Parker Publishing Company,
lLearning Fun . P Inp.
. ) Guide Eo‘gz;;fg;}es for , Pehnsylvania,Départméht of
Improvement, Goal IV, ~ Education
_ Interest in School and ' . .
Learning . -
Humanisti¢ Education Simon, Sidney B. Prentice-Hall, Inc.
Sourcebook . . o8
[} .In vidualizing Ty Bell, Helen Davis - Science Research
ruction . Associates, Inc.
#Developing Individualized Johnson, Stuart R. Westinghoyse Learning Press

~ Instruction Matgrial et al
, Individualized Instruction: Noar, Gertrude * = Wiley, John & Sons, Inc.
o . Every Child A Winner ‘

Individualized Instruction Pépham, W. James Vimcet Associates

’ Knowledée of Results - Popham, W. James Vimcet Associates
9 CITIZENSHIP (GOAL 5) '
v Effective Instructien R . Merrill, Charles E.
. Thru Dynmamic Discipline- Publishing Company ‘
’ ) ' )
Values and Teaching + Raths, Louis E., Megrill, Charles E.
et al * Publishing Company
R ' Anxiety -as Relafed to Lighthall, . National Education
Thinking and Forgetting . Frederick F.» . Association Pnblication
\ o : ’ ‘-
e o . '




A

Classroom Group Management

'S

Contrdlfiqg Classroom ~
Misbehavior

_ Coping with Disruptive
Behavior

Humanistic Education
Sourcebook >

Unit 1: Observing
Behavior (Kit)

Unit 2: .Increasing
Behavior (Kit)

Unit 3: Decreasing
Behavior (Kit)

Unit 4: 'Creating New
Behavior (Kit)

Unit 5: Implementing
‘the System (Kit)

Observing Behavior

Increasing Behavior
v «

!

Decreasing Behavior

Creating New Behayior
e P

L
rd

. ‘ )
Implementing’ the System

A

AN

-~

Discipi;ne

N

HEALTH HABITS (GOAL 6)

Working Paper - Guide
" to Strategies for
Improvemént, Goal-VI,
_ Health Habits, 1975

A

Davis, Jean E.

$

Simon, Sidnmey B.

!

Brown, Paul L.
et al

Brown, Paul L.
et al

Brown, Paul L.
.et al

Broyn, Paul L.
~et al

Brown, Pdul L.
et al v

Brown, Paul L.

et al

Brown, Paul L.,
et al

Brown, Paul L.
et al

Brown, Paul L.
et al

Browan, Paul L.
et al

Baker, Eva L. &
C
.

~

'

Natiodal Education ,

Association Publication
¢ . -

National Education

Asgociation ication

ucafion
Publication

Naﬁional
Asgociatio

Prentice~Hall, Inc. .

Research Media, Inc.

Research Media, Inc.

'

Research Media, Inc..

Researe¢h Media, Inc.

Research Media, Inc.

Research Media, Inc.

Research Media, Inc.

N

Research Media, Ine.

“w

Research Media,. Inc.

Research Media; JInc.

Vimcet Associates
*

Pennsylvania Department
of Education

Nt

p
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CREATSVETY (GOAL 7) . h ‘
Y . . .
The Open Classroom - Blitz, Barbara . Allyn and Bacon, Inc.
Making It Work ‘ !
‘Learning Centers: A . ’ s - Claremont Educational
Practical Approach . / Resources
- Arranging the Informal’ L, . ' Educational Development
Classroom * Center
Center Stuff for Nooks, . Forte, Imogepe; Incentive Publications, Inc.
*—" Crannies and Cormers et al , ; . :
‘ » o ) ’ . .
Creative Math for the - " Forte, Imogene, "Incentive Publicatiofie, The.
- Young Child : . et al ' ;
Creative Science for the Forte, Imogene Incentive Publications, Inc., |
Y 1d t
e sm _. ,
- * Kids' Stuff, Iptermediate~ Yorte, -Imogene Incentive Publications, Inc.
Junior . . et al
o ' v . .
Kids' Stuff, Kinderﬁarfen Forte, Imogene JIncentive Publications, Inc.
"and Nursery School © et al .
Kids' Stuff Math - ' Forte, I&Egene‘, -~~“Incentive Publications, Inc.
et al .
Cornering Creative Writing - Forte, Imoégqé Incentive-PublicEtions
Kids' Stuff, 'Primary Level Forte', Imogene Incentive Publications, Inc.
" etal
0 ) ”The Kids' Stuff Activity Forte,,ImggEne Incentive Publications, Inc.
Cassette Tape & . et'al »
7 » o - — — _
Joo '
The Kids' Stuff Activity . Forte, Imogene Incentive Publications, Inc.
Record : et al _ <0 :7 .
. N . A
The Learning,Center Set 'Forte, Imogene Incentive Publlcatipns, Inc.
Lo o et al , -
" ¢ ) ' . - E S
1 ’ Pq@k s, Pinwheels and * Forte, Imogene Incentive Publications, Ine.
, Peppermint Packages ‘ et al . '
' !
\ . e A Practical Guide to the ,  Campbell, David N. Kendall/Hunt Publishing
. k - Open Classroom ° - ) Company
Art Education.in the . Lewis, Hilda National Education
ementary School» Assoeiation Publication
Creativity : 'Torrance,UE. Paul  National Education Council

+
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Creativity: AwWay of . National Educatiéﬂ
Learning ' ©  Association Publication
' '
The Gifted Child in ' Gallagher, James National Education
the Elementary School J Association Publicatio
] - * -
Informal Education, Opgn e —" ‘. " National Schdol Publ
Classroom Provokes Change, = Relations Associatio
Controversy. .
. The Open Classroom Kohl, Herbert R. New York Review
) Guide to Strategies for ’ Pennsylvania Departmenth‘ .
Improvement, Goal VIL, of Education
| Creativity, 1975 T
\- S, ‘ )
Independent ctivigiég"' Darrow, Helen . . Teachers College Press
) for Creative earh{gg Fisher, et al_
- Opening Classroom Structure Baker, Eva . Vimcet Associates
s VOCATIONAL DEVELOPMENT (GOAL 8) ) : ) > ’
Guide to Strategies for - ; . " Pennsylvania Department
‘Improvement, Goal VIII, . s ~ of Education

Career Awareness, 1975

¥
1

' APPRECIATING HUMAN ACCOMPLISHMENTS (GOAL 9)

Va{yes and Teaching. ) Raths$, Louis  E., Merrill, Charles E. -
- 2 et al Publishing Company _—~
—— —— - /
. ' L
. Guide to Strategies for y . " Pennsylvanid Department
' Improvement, Goal IX, - of,Eﬁﬁcation

-

Appreciating Human
Accomplishments, 1975

S
. Humanistic Education " .Simon, Sidney B. ' Prentice-Hall, Inc:
Sourcebook L _ ) .
Q’
. . - : ~ 3
PREPARING FOR A CHANGING WORLD (GOAL 10) ] - . .
a . .
Schools in Séarch of MacDondld, James Assoclation for Supervision
Meaning . . B., /et al and Curriculum Development
: ' - L)
) ‘Achievement Coimpetence Hill, Russell A., Reséarch for Better
Training . ~ S¢hools, Inc. : ,
) - ‘ . ' . e -
; . B\
. . B
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C o . PLANNING HOW TO GET THERE: ORGANIZING CURRICULUM -
/ - AROUND DISTRICT GOALS: SELECTED REFERENCES

’

. ’ »

. " N
\. Alberty, Harold B. and Alberty, Elsie, Jr.,. Reggganizag;g the High School
" N . Curriculum, The MacMillan Company, New York, New York 1962,

Cawelti, Gordon, Vitaliz ng the High School, ASCD; Washington, D.C., 1974.

Doll, Ronald C., Curriculum Improvenent: Decision-Making and ProcessJ
Allyn and Bac&n, Inc., Boston, Massachusetts, 1964. -

Ellena, William J., ed., Curriculum HandWbok for School Executives, AASA,
. Arlington, Virginia, l973 .

Foshay, Arthur W., Gurriculum for the 70's: An Agenda for'Invention, NEA,
Washington, D, C., 1970. ] ’ ’
" ~ [ .
Hass, Glen, et al, Curriculum Planning "A New Ap oach, Allyn and Bacon,
Inc., Boston, Massachusetts, l974

Y -
b

Kaplan, Bernard A, Tecker, Glenn, and~ Barnard, Betsey, Goal Development in

Education, State of New Jersey,|Department of Education, Trentqn,
New Jersey, 1974. : . -

////// Leeper, Robert R., Curriculum Decision A/Sotial Realities, ASCD,
. Washington, D. C., 1968 N .

Macdonald, Japes B. and Zaret, Esther,’ Schools in Search of Meaning, ASCD,
g Washington, D. C., 1975.

’ . . \, +
- McGovern, E. Gaye, "Developing the Resource Unit," Xergx Curriculum
Materials Clearinghouse, March, 1975. / A\ :

L)

peton, b; Cc., 1969.

Roberts, Arthur D., Bducatidne} Innovation. Alternatfv in Curriculum
and Instruction, Allyn and Bacon, Imrc., Boston, Mgsi chusetts, 1975.

a

— Trump, J. Lloyd and Miller, Delmas F., Se@ondary School Cukriculum
; Egrovement, Allxn and Bacon, Inc., Boston, Massachusetts;, 1968.

-

’25 Action Learning Schools, NASSP Restont Virginia, 1974,
L] N
Unruh, Glenys G., ed., New Currhculum Development ASCD Washington,
D. €., 1965. . ' . -
Unruh Glenys G. and Leeper, Robert R., Influences iﬁ Cﬁrriculum Chang_,
" ASCD, Washington, D. C., 1968. '

™, What Are the Sources of the Curriculum?,

%\\‘ B . 1962 ' : 4
; ' , Wiles,. Kimball, Strategy and.Curriculum Chang_, ASCD Washington, "D. C.,
Y~ 1965. N7
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+ Wilson, L. Craig, The Open Access Curiiculum, Allyn and Bacon, inc.,
Boston, Massachusetts, 1971. 2 .

v

Zenger, Weldon F. and Zenger, Sharon K., Writing and Evaluatingggurricglum
Guides, Fearen Publishers, Belmont, California, 1973




CHAPTER 9:
“THE PENNS%LVANIA”
FLONG RANGE PLAN
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STATE EMPHASIS ON CURRICULUM

~ L3

State school regulations governing long range planning were

unanimously amended on F-giéay, March 15, 19]4 by the Pennsylvania

State Board of Education., “The mandate now specifies:

§ 5.151° Long-range develqpmeng;plan.
Eﬂery school district shall submit
to the’ Department of Education for approval o
a long range development plan-in such form
as may be required by the Secretary of
~ Education. 'This plan shall be based upon
" the findings of Educational- Quality Assess-
* mént and shall include but not be limited
to: a statement -of district goals and/or
objectives, evidence of community involve-
ment, a plan for affirtative action and
equal rights, a descriptiok of physical
. - facilities, population projections, evidence
\ of inter-distric¢t coordination of activities,
financial data about the school district ‘and
a description of supplemental school
‘activities. oy

.§5.152 Participation. {

Participation the development of the

long range plan shall include but not‘.ﬁ : P
limitéd to administrators, teachers, students‘ s

'~ and community personms. :

&

. § 5.153 Schedule.

(a) The Secretgry of Education shall develOp . »

- a gchedule for districts to sybmit, long L
range plans coordinating this sc¢hedule
with participation in its Educational |

* Quality ASSESSment program. ' '

~(b) For failare t&\submit the plan as ,
scheduled, the Secretary of Educa 1?n
may take any of the following-acfions: -

T 1) Withhold-any or al¥-of the
instructional subsidies due
+ such district. -




.
% . .

e B v . .
- . -

- * o (Mfchholdbuding subsidy.

P A

(3). Deny the award of any state ? o .

: .~ . or féderal discretionary or - ‘ e .
incentive funds available - v

. to the department. o . - . ,

' ’

(4) withhold app of requests .
for curriculum exctptions_and, A

) . modification of school schedules. é//) SN

) ) : as provided for in the Act df .

July 30, 1969 (No. gO), ) . '

A

i (24P, S. 15-1504).

; \

H

\ PR ' K ! ::;‘i :
: . L ; ; o, B -
Lk “ - :
\ In prepdring guide};néé and forms_td implement the Ssate Board
*t' of Education regulations regarding long range planning/in Penn;ylvaniq
" some areas were retained from the,1967 format and ‘other areaé were added. -

- !

T o - .
o The(émphasis now is upon educational progfgm and gupporting services
’ ’ s

.

. rather than upon schooL‘faEiliFies, demographic data, and financial ,:
i i . %y

"

projections. The chart which follows summarizes ‘the differences bgtysjiﬂij )

the new and prior long range planning guide'lines.»10 ‘ " >

/ / - . s
9 Pemnsylvania Bulletin, Volume 4, No. 17, Saturday, April 20, 197 y*

. , , PP 762-763, and Pennsylvania State Bogrd ;f;ggnggtion,
« - .7 Gurriculum Requirements, Chapter 5, Section-33151 =~ .

3 - o —

lb Adéptéd from Chapter II, How To Do It; a working paper distributed
. in September 1974 by the Pennsylvania Depgftmeﬁt of Edutation,

i

“

~ £ . ~ -
: ' 10’ Co ) I ¢ :w

S A




NEW GUIDELINES . PREVIOUS GUIDELINES

»

1. Major Emphasis
-Edugational Programs and - Services -School Facilities

1 . 2. Iime Requirements . .
. ~Five Year Projections . . -Ten Year Projection
-—Thfee Year Update (tied to -Two Year Update )
EQA cycle) '

J ’ 3. Reporting Format
-Specific forms designed to require .- -No prescribed reporting format
/6nly summary information -No recommendation for brief
/ o - \ reporting rather than long

narratives

l A *

. 4. 1Directions for Ccmplétion
—Spec1f1c statements to be answered *'-Rather loosely definea

e

[ ia
4 «

LT * 5. Contents
-Commurity Involvement

-Administrajive Unft ‘

-Staff Development . N

-Pupil Enrollment  Prejections

-Educationdl. Quality Assessment

—ﬁqual Opportunity o

-Educational” Programs, Transportation
rvices (four sub- sections)
ol Facilities . -Schoo Facilities‘
gnce . - ;

¢

‘ v «» 6. Community. Invo %vement /
-Required s o -Reco _ended but not rehufted

’

4

K 7. Educational Program
-+ -Reporteds by, EQAs/Goals-and ‘
' district goals B d¢partment areas,

8. Review Criteria
-Written criteria for PDE staff
~Disseminated to districts °*

. B

N 9.

-Agsistance & advice available. from’
« IU and PDE . o
-Intended to’ help district develop
plan -that'will be ac eptable
-Intended tq/help district achieve

district- determined plan




-+ the Pennsylyania Department of tatigh 1s an outcome of the long range .

_

;A

proCedurz, another valuabl outcome is the examination of dis-

o - M

ssessment measures to augment the Educational

., Quality Assessm t canducted gﬂ/the Pennsylvania Department df Education,

and the development of educational programs to meet specific nee

should become 1ntegr4l parts<;;”educational dec1s10n—making at the loca
(N

©

’ c ’/
_systematic approach For change to educational need, andxkocal administra*

]

‘tiye'style. The emphasis upon student need as a basis for-program .

./ . | ' s -
v

+ ( [ , 7
d%ﬁtrict will go through.six stepsf’—;;:s;; establish where the school

\ .
I T

district is at the present timeé. Needs assessmemnt such as Educational
. . . r .

¢
i

! A
C ' ot ! / ) C . e b ,‘ ‘
programs should be ificluded.- Secondly, determine where the district wants

%

to be in‘five-yeaqg., D1strict administrative personnel and the board

B R ~

» : ' T‘J :
}n\determine this af?er exami ing avai le resources. Thi’dlyA the expecta-

- collective goal etting/ recedure to be, effected by teachérs, Support
a d \

¢ T

staff, Eoﬂgunity, and sfﬁahntsa At time

P
>
- t
¢ . . “

) level not because the long range plan was, mandated but because the Cow!
s . 4 . A JR— '
! process of gfeparing’the plan enables the school district to adapt a .

In\completing each of the nine sections of the long range:plan:ngzcb .

Quality Assessment, questionnaires, and longitudinal’.gtandardized testing,

/

L |
tions of the schopl distrigt' s consumers ‘must be_dg;iégd, Ihig gs a’
- F . /’/ . )

- : - “
selection’and facilities planning'is a major objective of the new format. TTNE
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. - , ) - ) ’ & 3 ] . .
'the direction in which a district is headed. Perhapé,;ﬁﬁrizard has

adopted’the Ten Goals of Qual/ty Education as district goals. | Isthis

reaiTy what the consumers of the educational program expect’ 'Should

- -

7éadditional goaIe-be formulated to accurately reflect local desires’

Fourth consider the impllcetions the defined expectations have-~upon
q »
the multlple systems of which the-r school district is a part. ,Pélitical

educational, adminfstrative and social systems must be taken into account.

. What impact will the deflned expectations have upon these systems? In

- ,!L‘
what, ways can these systems assist in, effectuating the ‘desired goals’* -
< .0 o, 1 ‘

Fifth considération must be glven to a step-by-step analysis of the

programs necessary to achieve-the goals. Finally, criteria must be : -

established for evaluation so that the district will know when the desired

b . (~ O

\\goals have been accomplished . S . - - . :

The preceding *discussion of’ long range planning as a balanced growth )

pIOCESS can be summarized in the following' questions. - PR
Pt : >
'S , » . N
1.~ Where are we tfow? N

- - - -

“ . . P,
2. Where does the digtrict wish'to be five years hence?
3. PWhat are the expectations,and needs of'the c0mmup;ty, school

L
a - r

% ) :
* ®graff, and ‘studentg? ‘ . v,

k4

[ o N ."4_
{ 4. What implications do the above have-upon the systems of which - .

. - . - » A . - ] .
. the district is.a party? ' . L - 2.
,«i . \—\ p y . e - . ‘( D 3\ /
5. What do we have to do to'achieve them? ' ’ h - ‘
N L
6. How will we knbw when our goals are:réached? ) )
. .[ . h ' , ‘i ) . e R “ N ) ' : »
. .. : - » .
. ” & = 'STEPS IN PREPARING THE LONG RANGE\ PLAN . -
o . .o . ) . . " 4
\ There is a role for everydme in ;ﬁari'ng. for the long range plan as ‘-"
s . . . L ‘n \ - “ . N

it is presently-established. Professional organizations, community persons,’ . -




¥ kY
Y teachers » board, intermediate unit and Pennsylvania Department of-
. L-‘ . 13 A"

Education staff aﬁl have a part in carrying out the planning‘process.

The superintendent's responsibilgty is to put all ‘these resources together .
Y Al -

in a manner spited to his administrative style .and to district needs and .
] . " ‘_ . . - l&
expectations. . 5 " .

The--section which follows outlines elements considered by the author

to be basic to'the suécess of the long range planning process, not only In

7

preparing a workable plan but in’ bringing about the identification of goals

\
.

and programs for chang?Safter a careful analysis:of educationa ceds at -

. - : ) . .
% the local level. . ot . e - I s
- . . A~ -

4 ,-' - . ’

Long Ragge Planning Coordinator .- ‘ e .

Some superintendents will act as their own-long range planning

&
ay
.

coordator.. Others will appoint an’ individual‘to assume this responsi-

ility. A great, deal will.d,pend upon the staff available and the size of
9

. .

the district. The long range planning coord1nator should have clearly

defined respobsibilities. These duties should be disseminated to others'* .
* v, Y

involved in the planning process to. expedite connmnication and coordinated

- . . i .

v.‘ progress in long range planning. -Suggested areas to‘include in theﬁi/;-/<'

responsibilities of the long range planning coordinatov are: - arranging,

rooc.
- committees, setting meEtings and all related backupﬁdata, public relations

, N v ¢ - e 4

. editing of writing necessary for the plan, budget pmnagement related to

prepanation‘bf the plan, liaison with the community, orientation gf profes-

sional and nonprofessional staff dissemination of information to school

board. These duties may be shared with rhe superintendent and adapted

depending upon the_individual s skills and profeSSional_assignment. A’

. .
. . ' - » .
. s H . , .
. o . .
. .
. . .

pund
—
o

releaSes and preﬁentations, ‘orientation of all long.range,planning committees,
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.
. .

teacher would be effective as a.long range planning coordinator as would 3

-

an administrator. Much depends upon local need and staff available.

F

‘While the actual duties are very flexible and will vary from oné district
to‘another, it is universally fmportant to identify this person eariy and

. e N
rely upon his skills from the beginning of the program. If at all possible,

v

E one<third to one -half of his time should be devoted. to long range planning

. during the year preceding submission of the plan’to the Pennsylvania

e

‘Department of Educatiédn. . L ~

»

. The Schooi Board - p
Prior to presenting the long range plan to.the Pennsylvania Department ’
S ) . o o L
of Education, the local Board*of Education must formally adopt itias the
. ‘

wlegally constituted body responsible for-its execution Involvemeht of the
J . .
school board from the notification of a ¢d¥igrict’ s assignment to\a_lyng ’

> -

N . Y « ;‘r * End : . ~_
range planning cycle is essential. The school board should regularly review

working papers of uhé*Géfious committees developing the long range nlan and
K10 i .

’ . * . y ' —

have‘an opportunity to discuss‘nhe progress of the plan Wwith the: super- .
-intendent, administrative tegm and public at large.‘\&/ T .
. The Publics Served- by the Schodl District. ) T o Y
. ﬁanygpublics are serﬁed by a Schooi district. Early and ongoing public
- . . ; .
. relations efforts ‘will be rewarded with understanding of, the commitment to
- \-o

x

the long rangewplan and .the district goals it is designed to accomplish.

A variety of. approaohes should be used to insure public disclosure ofiall

+
~

"relevant phases of the long range planning-process. Suggested means of

. - d

communicating with the publics served by a school district are discussed ';.
[ J

. in Chapter 9 "Communicating Educatidnal Quality ‘Assessment and Other

A Y

Needs Assessment Results With THe Publics A Schopl Serves."

P B
2P .
- . — e - . 3 . L 4

R . © 111
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+

v

N ‘::/ K .
% ad Roc Groups

American Association

American Red Cross
Americans for

" Area Media--Print' and
Non-print
Athletic Clubs
Board of Education
Booster Clubs =
Boy Scouts of America
- Boys Club

. Business and Professional

e Women's Club
* Capp Fire Girls
~~ Certified Employes
Chamber of Commercé
) Citizens At Large

City dnd County Planning

. Commissions
Ci;yrof'Town Council

/////Civic Club .
Coalition Groups -
. oo

Locally.

‘- 105 - ' : .

. Commufiity involvement is required in the long range plan as it is Ny
critigal to successful implementation of the plan's recommendations.
Before selecting the means of commdnitf involvement, review: Chapter 4:
"Connunity Involverent in.Long Range Planning," to evaluate the suitability
: of e_citizen's advisory committee to assist scnool personnel in defining
the goals the school district's constituents value. Thé community involve-
_ ment methods employed ‘should aim at broad participation. An analysis of
the cultutal economic, civic, reLiglous, and other layers of the community
. will assist in defining target groups..
_are vocal or organized, yet the scheol district represent’s their intarests. N
Groyps to consider for inclusion in. surveys, committees, mailings,

Mearings, or other means of community involvement arQw‘x

Adult Education Center

of University Women
American Business Clubs

Competitive Enterprise * Ethnic Organizations ana Clubs 3.

- Library.., < .
Lionms. Clab o '
* Local Task Force: . . N

Colleges and Upiversities—-

A

-+

Not all members of the\communTty

Ao
.
)

.
Comtnunity BuSinesses
Concerned Citizens Groups' - |
County Commissigners ’
Cultural Orgénizations e e
Downtown Business Men's o
Associations , X
Elks Club < a

Federation of Women's Clubs -
Fraternities '

Frontier Club. - h
Girl Scouts of ‘America )
Goodwill Industries: :
Historigal Society e
flausing Authority

Junior Leakue " s
Kiéanis,CIub
yeague of Women Voters.

Model City Agency
Municipal Officials
Neighborhood~ﬂgencieé‘
Optimist Club
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PTA, PTO Taxpayers Organizations
Pennsylvania Economy , . Teachers and Other Professional

. League , _ Organizations
Pilot Club \ Theater Groups .
Property Qwners ' Title I Parents

’ Recyeation Board Toasthasters
Religigus Leaders. Unions
Rotary Club . Ventura Club
Salvation Army Vocational and Trade-Technical
. * School Administrators Educational Agencies
School Advisory Committees " Volunteers ofgAmerica
Senior Citizens Organizations Volunteer Programs--School
Sororities and Community
Speakers Bureau ; : Welfare Groups
Student Council YMCA
Student Organizations YWCA .
~ Students ~~____ Zoning Boards
\ .
This list should be adapted to local participative patterns ‘It is \
. not intended to be comprehensive but is presented merely as a guide to
ST Y

begin identifyiné the variety of constituencies a local schoo]l district
- ’ : ’ -
~may serve.

Y

The school district should consider forming a long range ‘planning

+ ' . steering comm*ttee to advise the long range planning coordinator and the

superintendent throughout the facets of the long range plan. This steering;:§;

«committee can funnel information, provide ongoing feedback, assist in plan-

.

/9ing strategy and provide leadership for working committees. As the

\

///;// principal sounding bgard for the long range planning coordinator ‘this group
should be, identifiedlehrly in the planning process. "Snggestedtpersshnel to

,
includeaea—the long range,planning steﬁring committee are: the superintendent,

. ’ a board member, the-long range planning coordinator, representation from -7*0
curriculum, principals, business and other sp}cial leadership divisions, a

¥
teacher, a student, totmunity representation. This group should‘hot exceed
eight‘to ten members for‘éz;imum effectiveness imr the toordinating and

communication functions. The members of #he long range planning steering .,




committee gay chair various ad hoc comrittees, or small working committees.

., These would meet more frequena}y than the umbrella committee and could

- [

brogden membership to embrace everyone who wants to work on a given task.

Or, this approach could be applied to the citizen's advisory committee

- ~

concept. By having working committees focus on areas of individual concern;

interest in sustained and drafts of the long range plan are written. The
hY -
‘job of editing the drafts falls to the long range planning coordinator, -

" The Intermediate lvg 4

Each intermediate unit has staff and reSources to assist’districts in

long range planning. The.availability of specialiéts and design of support

services offered for long range planning will vary from.one intermediate
i

unit té another. Superintendents will find the intermediate ﬁhi&\éf

®

servigg ds resources

£ .
0 ,'agd,liaison with

assistance in developing the long range plan locally

in needs aésessment, long range planning implementa
the Pennsylvania Departméﬁt of Education. The inf%rmédidté untit can assist
. @ “ - -
in insuring a flexible, workable plan in accordance with theUPennsygvania

e .

Department of Education re¥tew critesia. .

4
e i
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VTHE LONG RANGE PLANNI-NG

FLOW CHART

WHO DOES, yyHATv

#

FLOW CHART OF LONG RANGE PLANNING ACTIVITIES t

-

The flow chart on the following pages outlines the major steps involved
in the com ethq!of the Pennsylvania Long Range Plan for local school dis-
tricts. Thb sequence was worked out during the 1974-1975 school year with
cycle one districts. 'The sequence and timing allotted each activity can be

~adjusted acgording to each district' s unique needs.. The activities flow
-from an emphasis upon "where we are" to an emphasis upon '‘where We want to
- be in five fyears" and finally to formulating a plan to accomplish the dis—
trict's gopls and objectives. Each long range planning section is dealt
with as a’[discrete unit and data for future projections is gathered by "
- "analyzing Jeach ‘campleted section for trends and projected effects on the
educationgl prégéam. The needs assessment process is interwoven into the
completiop of section and emphasizes community input.

Another apprpach would be to
‘formujpte five year projegtions
*define problem areas
*examine present condttfons )

-state desired conditions '

*define acceptable standards

*prepare goals and objectives .

3

\E; *specify desired actions, conditions and time framéﬂ and
expected results e : “ .
-implement the program . .

-evgluate progress toward desired.conditions. .

This nine step model has been. used in several Pennsylvania districts
wit success. It, requires the extracting of items from the long range plan
which pertafh to the various steps and while it- presents a logical flow the
model introduces many’ steps which the author considers superfluous.

.The Review Council should consist of the superintendent, the long range
planning coordinator, a school board member, director of curriculum, princif.
pal(s), teacher ‘epresentation. Additional -representation may be desired

«

ERIC , (CONTINUED ON PAGE 112) id .

.
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AUGUST

_/07._

SEPTEMBER

»

X3

e Notification of LRP

oReview LRP guidelines

~

) SUPERINTENDENT cycle. and instructions.
. /
LONG RANGE PLANNING
COORDINATOR
BOARD OF EDUCATION
- /’/
PRINCIPALS \ -
— \
) »
4 /
v
FACULTY L Y .‘
* / L B )
l -
4 - a-
REVIEW COUNCIL // ) ) ’
o // . N
H //
": ------- - oo e el s e e e e e s e oo ea-
h N //’ :& i o
/ -
/ S
/
COMMUNITY - .

INTERMEDIATE UNIT

—r

e Contact aﬁ{:erinte@gnta

re: Intermediate Jnit
. support services,

OPDE training.

«\/

“.
-

-

PENNSYLVANIA .
DEPARTMENT OF
EDUCATION

JeTrain Intersediate Unit

, staff new.,to LRP,

116
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OCTOBER NOVEMBER DECEMBER

o PDE training, initial ® Form LRP review council.]e Monthly LRP status

" communication with . reports to board, mummmm "
board & staff re: LRP, ' . ' -

e Appoint LRP Coordinator, pReceive EQA results. % -

ePrioritization of T //-
Goals of Quality Educ.

- ]
‘| PDE training. : o Gather existing goals &
ePrioritization of Ten 6 Receive EQA results. philosophy of district.
Goals of Quality Educ )
¢ Contact IntermediateUnitd. o File and code all
e Develop LRP procedures.  |[e Present LRP procedures . -prioritization data.
to superintendent and Pl
administrative team, - i
® LRP Orientation . jo Prioritization' of Ten . |® Receive EQA results, g
: Goals of Quality Educ. | . |
| % ¢ LRP status report,
|
| |
‘ 7 |
oPrioritization of Ten oRJ,cei’vé EQA results. | e Prepare EQA release for 1
Goals of Quality Educ. - " faculty, -
1 . ;
- 1
- - . 1
. ) . N . |
E ‘ S e Prioritization of Ten :
\ " - - Goals of Quality Educ.T, }

- , . h
v . . -
~ N o
. . , (8

o Activate review. council, )

services to districts 1n LB.P processes.

E)

e Author LRP procedures “from districts including
com.mity involvement. Discuss with PDE feed-
back to districts. ' .

- ' .| ® Define role and operat- -
! - ST 1ng pdiq. ) |
\ : N ¥ - N i j
------é---‘-'—------- -------- - o =8 oo epeeea- .c ;E
| ’ o |
| ‘ , , A
| /, , 5 - 1
\ o ’ o |
! ) e . |
f ' - :
s |
" |eEQA reporting. v ® Coordinate workshops~ and on-site support _
:
1

e Jrain superintendents e Review LRP procedures with Intermediate Unit,
> rrent LRP cycle, ' ce < ’ ' K

s

11‘7 - ) N R
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| JANUARY - - - 110 - FEBRUARY . | +  'MARcH

* @ Monthly LRP status

,\\M - reports to board. #
] , ;s -

eBegin data collection o @ Organize review council/l/s'ynthesize prioritiza~- .
for Section S: sub=-committees and tion'data to tentative’
Community Involvement " ‘community involvement 'goals & philosophy.

. e Establish targef dates - around LRP-sections. FPrwide bac here need
i for each LRF section. : Begin data collection

\C i . - ° e ’ for Sgséion 6: .

| P e L Administrative Unit,

o Identify critical EQA .
3 e ’ - goal’. ) ’ // . . -
‘e Discuss community - . Adapt & publieize PReview and app
involvement, ~ definition of community | Long Range Plann
_ involvement, . _ procedures.
N P - . .
. __~® ldentify critical EQA - L ’ . /‘
e Prepare EQA release / goals, . » Support development of— )
l for public. - @ Study EQA results for {1 » :
b K : —program mplication. sections ‘llA, 118, fg;dllcf -
b oM efiﬁ_ingopresent : * T~
- . educational program. \ i T )
j o L . @ Identify critical EQA , .pBeii::»Lg;gsent)_ Segtio’n' ..
T, : A - ’ | 114 Educational Pro-_, -
—_ Receive EQ/ results. S goals. grams and Services; 11B
: ' S @ Study EQA results for Vocational Educationj &-
| . : program implication, - 11C: Special Education.
oD C . ®Begin defining present By b 11.1din &2 elem.
) . . [ Esddie sehog1 ir. high
~ RN - educational program. high scho’o?? st rgsént
. N “ : : R rzna.].s_udmnl_gmis.__;
» — . - o<1—&
. o_Identify;{lepresepétion "® Recommend LRP procedurés L -
and. suggestions for .o ‘3351“ Section 5: Examine Section 5 for
| community invelvement. . Community Involvement. trends and projected
’ , . ® Organize community » effect on educational
. : involvement from board d program. A
X ~ v 4 -
P finition. . A ~
.‘\------- .---“-- --u-------p-:l-------)----
- ' ' ® Activate community Receive EQA resylts’ .

. A involvement. ' Sub-committee composi-
A o e Prioritization of Ten |* tion for LRP. 1
. “ \  Goals of Quality Educ. L y ) '
NN Assist_im data gather-
o N .| ing_from commnity >
. . 2 , sources, .

. oC Bk(oe’ﬁo' - /
2 \ ibute
// . M-6' FE YN
e Liaison with PDE .a . L Liaiw PDE
e Assist Intérgpediate Unit - - @ Kssist Intemecﬁat'e, o
B ' and district in develop- .7 Unit and districts in ™" .
' merit of ERP in accordance : development of LRP in

accordance with Criterfa for Review.

o *
- with Criteria for Review.
' ‘ ) st 11

) 8 o

IToxt Provided by ERI

N
2

4
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.

eDeadline for public

disclosure of EQA. .

eBegin data collection for
Section 13: Financial
Information. - °

led for Sections 11A, 11B, and 11C,
£ - v o

eBegin data collection for|® Coordinate needs assess-

;:igé%gzsefPﬁﬁll .
ment Projections.

[ I

t.
o Eﬁine’ target dates for
—adjustment,

e Begin data colléction
for Section 12: School

s

eReview tentative goals & |’
philosaophy for districtd.

.| # Board adoption of goalsa

Facilities,

and philosophy for
district.

Y

\ 4

L
’
A

eDescribe objectives. &
activities used to
attain each goal for
114, 118, &-11C, .

"

e List strengths & weak-
. nesses ‘promoting
continuation/revision
for 11A, 1]1B, & 11C.

® Examine Sections 1l]A,
11B, & 11C fér trends
& projected- effect on

: - - —
, -
eBegin Section 6:
Administrative Unit.

- e lis @ @ = ® o e ° o o o
(¢ Identify local tradi-
tions and other factors
that influence educa-
~tional prog
preject future

@ Begin ion 13:
Fi ial Information.

@ Examirté Si n )
trends & proaected
effects on educational

. <PFOSTEM, . o o = = = =

¢ Input regarding district

goals /a/nd philosophy.

| @ Begin Sec 8: Pu
E ment Projections.
_/:?ifne Section 13 for
e

nds & projected
effect on educ

prognam,
¢ Examine Section 11D:
Intermediate Unit, list}
' & describe any unmet °
neads & project effect
on educational trends |
..¥ program. ... ....
eDetermine types of neec%
assessment informatiom

needed,

) disgﬂct in LRP processes|
-eDevelgp Section 11D:
_ Intermediate Unit with.
* district LRP coordina-
* _tors & superintendents

e Examine Section 12D for
, trends & projected

effect on Intermediate

~ Unit services. = = -

eDistribute synthesis of
11D data to districts
for local adaptatiom.
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JuLY .| Aveust .o SEPTEMBER |
- _ ® Monthly LRP status reports
- ] . a - |§® Project future /equal ' .
. o . enrollment policy and K -
’ ’ student attendance *
. o patterns,
/7 . ‘yli .
R ® Collect central office

and board needs
assessment information,

\ R ”
eBegin data collection for '|® Begin data collection

Section 10: Equal for Section 7: Staff
Educational’ Opportunities) Development.
; T ..

.S _ |».Examine eqﬁél employ-
) - ' ,f .\» CoL ment policy & student
attendance pattems

an

' ® Supporf development of Sec!
OSupport developnent of Sections 9 &,JO:——} .

@ Collect school needs ° y
assessment information. | °* 1
La )

|

eBegin Sect e By elementary/middle '
Educati¢na Qu lity ’/Bschooll_]r. igh/high |°® I:e'll:ify e:l;nic/ﬁmrity ] i
. Assessmeng. 4 / school, 1list strengths; .. Fo'€8/participation in a
/ﬂe’-ﬁim n EQ pesults "and weal\cnesses of -each curriculum, student. ! B
j in 1i /of Tongitudinal goal, ) ) activities & .guidance. ]
L { test data & jother needs List actiong taken for |® Describe objectivesd &, ]
v 7| asse smen/t., each goal & observable| ' activities related to, - |
o / . results. . ) roles/cont tjons of |

mBegin/Se ion 12: School ®Begin Section 10: Equal . prapine Board/Administra- |
Facilities. i Educdtional Opportuni- tive po’licic;s & pro- . |

-PEx Section 8 for . . ties. . cedures effecting . |} i

. —F trepds. & projected effect |® Examine' Section 12 for ., - . y

» trends & projected ;  Section 10, : |
i ? gdzic tional program. effect onpe?hjxe:tional : @ Begin Section 7: Staff f
/ . - progrm. . Development . - . . ! ]
------- hd P i g r ® =& = ;“;—ﬂ- - ®» » m . e 4:

. oSe ect/develop data aE i Ocﬂﬁ:t/leébnﬁnmity néeds |
a:;ermg methoctls f . R . | assessment information. ;

needs assessment, ,' ‘ ) / |

I Vi . ’ . - . N, T A . . - /" . ,

/ . . * o ’ . T ' \

// . e ¢ Assist in data gathering "

E / R : ‘ S - from c'ommisy .s‘o'urces..Jl ’

- . — ® Coordinate workshops & ond 4‘

‘e Liaison with PDE. _
— i —il

|® hssist Intermedisme Unit «




o ‘ S S / - =1 -
i : OCTOBER c, NOVEMBER » / DECEMBER )
| - . . N A;f , ' J . "
‘ to board. , o e —————— ' - )Zr —— v
* / '
& * 4 ¢
/ ‘ / ’
. | : /
7R ' i ~ )
i L]
~
> - /4 ¢ #
\\\ * . '
~ f \
3 \ / / . _
. > 7 - \ﬁ 7 .
- . / ) .{® Examine C nity
. 1/ . ¢ Involv t and condi-
. / tions pr¢moting future - ;
. U .continugtion/revision. y
4 ’ . ’ . IR*' e V‘T . :
. — - r 3
tions 9 & 10. ) |
’ , ) e |
~ \\L - l ’ l4 v o
a //
. : , . \ #
v ') N . / . . . g
. JeExamine Section 9 for. r eRevigw & analyze all Lo
y trends & projected ~ ‘ . ‘ * dfta & committee reportsj ?
effect on educational _ make recommendations ’ |
programs, R o or educational progr . ]
. , . . R v ! . " prégrms' « . 4 N i
- . * . A /~ . / y :
leExamine Section 10 for e Review Section 9. / o ' Coe
. trends & projected ¢ ' ‘ : ' .
.. ¥ 1 effect on educational ] . / ‘ 2 1
' program, ’ ' . . |

> JeExamine Section 12 for |
‘ trends & projected °

| ‘effect on educational | = === === << = 7 =1
‘ . *~ *) @ Present needs assegs-

- PEOBTAR: - - j‘ ment findings ke
Synthesize data from l ] recommendatio
needs assessment ipfor
i mat.ion %nto usable foim.
’ : 1 /1

- o ® o =» e o ®© o = »® o =
b

oReview & analyze all
‘data & committee -
. reports & make X
recommendations fér . ,
ucational programs.

]
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lpOrganize LRP for
board presentation.

7 e
’ —_—

y

'
.
<
Fn PU— A
.
i

Coy

‘ .

i

. -
-

‘4 - Y
»
T

|

o ' N . 4
e Support developmént of/Section 114, 11B, & 11C.

o
v N

eBegin (future) Se;tifn,
11A: Educatiomal

& Services,
ocational

& Services,

: Special Educ.
®By building & by elem./
~" middle school’jr. high/
high!school list pro-

=

o 3

'---------‘-g-h
- . .

®Describe objectives &

- activities & services-
to attain each goal for
11A, 11B, & 11C. '

’*‘Difine who is responsible

" Yor implementing pro-

jected goals, objectives

1
’ °

-~

-

o

activities, & servicess

-

RéQiew Sections 114,
" 11B, & 11C.




o Release LRP for*
community review
~approval. ’

o

f

\ -

L.

rea

document.,

o Prepare final LRP

@ Board presentation
for additions, - -
/deletions, corre
tions & tentgtive -
approvel, =

.
» [

- @& Assist'in data
.gathering from .
commmity resomrces.

- e e e e e eeee ey
@ Heview and- approval of
e, :

’ -~

> ® ® o o o o » & '>

.:"a’-q

Svyy

~ '.‘

Y

£ . 2 A ; ——— - -
* e Coordigiate workshops & sh-site suppqrt fé'rvicgs to diséricts in LRP gr:)ceuuq

" eLisisod with PDR.

T

* .o Assist Intermediate |-

Unit & districts in
* ° devel of LRP

-

ot E‘l accoirdgci'ﬂg -
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. ' 4 . ’ ;’ ‘
» m - . . ', .
’ . A T il personnel services, atudents, busi- .

aes, community or other areas, The
; ‘he Review Council should be defined
® Submit LRP to FDE. 'Tn the long range planning process.
~ }Generany it will provide the basis for dele-
gation of task force work by the long range
' planning coordinatér. It canm also provide
t essential overall direction and articulation
to the preparat:lon of the long range plan by
. . . gserving as chairpersons of sub-committees
* } . i designated to complete the preliminary versions
, : | of each long range planning section. Members
’ i - | of the community empressing an interest in
. ! various areas of the long range plan can ‘them .
constitute sub-committees. The sub-committee
approach sustains interest and concentrates
effort dpon an area of interest to those serv-
ing on the committee. The dotted line between
.. " the Review Council and the Community on the
¢ ' flow chart indicatves the close working rela- .
tionship between the two areas. The needs
assessment process can be largely drawvn from
» co-unity input as.the public represeats the
schools' clients. The board of education
" should play a major role in needs assessment
for the same reason.
g ) <~Another approaeh to community 1nvolve-
. . ment is the Citizen's Advisory Committee.’
. . : ‘ Most,districts in cycle one drew upon this,
: method in some form to provide the basic
aspect of their community involve-eﬁt phase
. of planning. v
.. - Sections 9, 11A, 11B and 1iC have been
- - assigned primarily to the school staffs. This
: was based upon the praise that while the !

-t

, community, the schools’ clients, are in the
\ g best position to state néeds, thé professional
- . P educators are in the best positiop to deter-
’ : i aif to achieve the defined needs through
- : . educationa ograms. .
: . The long range planning coordinatar
. ;7w -..  should be released half time to coordinate.
-~ e @ = Wleas « = = the lon} range planning effort. This persosn
o I - should york under the d:lrect:lonoof the 4
b B _ superintendent apnd should have major rcspmi-
: ) bility for establishing committees, arzanging -
meetings, develqping public relations mate~
. - .rials, orientation for all committees, -7
. ) L coordination of committee writing and datd
- gathering, coordination of community effotn ‘
N . in the planning ‘process, preparing updatu P
v o - for the .school, board, and editing of the - "

‘

.o . AR long-range plan sectioa by section through
N : . : "its final board approval and submission to
* . the -Pennsylvania Department of Bducation.
S ‘. The school board is the legally consti~ -
— tuted body respom:lble for devel t.ofva
.. joReceivé LRP for - ,*uorkable, "acceptable long range plan. A1l ~. .- .. :
- ‘review. * ." 7 long range planning committee work is sup> ' o Ty
A - portive of this Functlon Ppt 18 strigtly " . ' .o _
: * . . ” @&  advisery in nature. ~ Regular program reports . o e
] ... ! to the board of‘education are essential. ' = IR o
Q - © -~ .} Public disclosuré and bo-fniti 1nvolvu.¢‘ " - . e y
‘ : ] ar dincuued at l,gn;t’h m ghigtcrt & anl .~ - s . s
fw e g ",l;‘l‘;’. .

. €
. . . . ] rur .- ‘. o 7 ®* a

. ~,
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. REVIEW CRITERIA

The longirange plan will be'evaluated in accordance with’ specific

written criteria for review. These criteria are included in the section

The goal of the review crit a is

° by section narrative which follows.
objectlvity in the long range plan processing within the Pennsylvani

Department of Education. Districts should be able. to develQp acceptab

'

_‘long range plans whén they are aware of the review criteria from the

formativerstages ‘of the planning process.

- * ‘ ..‘ =
"zero reject" * .o

Thelﬁennsylvania Department of Education has a
. ‘ * . s ,
philosophy toward the submission 6f the long range plans:/’;Zvolvement

-

1" of the intermediate‘unit, and where.necessary, of appropriate Pennsylvania

N -

" Department of Education staff throughout the stages of development of the
. A . 2

’ . . . )
* long range plan will insure a plan which is workable and up to standard.

A district would.have to work at'not'foliowing the guidelines to.pmit

community id”glvemént; intervention strategies based upon a comprehensive

‘needs assessment and gdal' setting process, or other sections of the pjan.

- -

< - . ‘. -

They provide a guide for

-

school districts by insuring that only the informetion requested is actual&y

The réview critpria are straightforward.

requ}red}}n Eﬁe long range plan. ,RQViewers will uce the review criteria to . .

. N Y
evaluate ‘the long range plan, rather than using undefined ideas and” standards 3

which could vary ‘from one reviewer to ‘the next. - Advance dissemination of

{hefcriteria will enable districts to "gubmit complete plans which meet ail

e rhd . » .
Btated considerations. . ‘ ' . . -
M ) . ',"’ v.
‘ ’ . - ) o ' . ~
. t - . - " -
v " - - N '
L) ./ -
L : ) M " ,"’ -~ ’
- L3




COMPLETING THE LONG RANGE BLAN SECTION BY SECTION -

v @ - -
g . . .

=, _J‘_',il -7 -
» Districts in the Capital Area Intermediate Unit felt that section - d

-

Pt

« =

by section assistance in completing the -1d6ng range plan was needed. 7This
/

A J
: as51stance‘uas provided in a serieg of'horkshopa utilizing resource persons L

v
-

«and\in vggious on—site services rendered by the Capital: Aret Intermediate

~\\\
Unit staff. ‘The material which follews represents a compilation of the

input gathered from the Pennsylvania Department of Education-and other

sources during the course of the 1974;1975,school year. To simplify’ '{S

'readiné, appropriate portjions of Long Range Planning Part I: Guidelines ..

and Instructions, Pennsyluania Department of Education, 1974, “are inse

prior to the author's explanatory.comments."Thére are thirteen sec

- ‘ , . .
in Long Range ?lanning Part I: Guidelines and Instructions. "The firs

four sections are broad directionms which apply tO'completion of the

-
-

remaining nine sactions. They are presented first to provide background .

'information. A section by section presentation.includiag ‘explanatory’

’

commentsffollows for sections five through thirteen inclusive.

- N
-
.

"Attachments can be -added to the plans to assist the BennsyIvania .

— A

Department of - Education readers in gaining the’total picture of E'district.

- - <
1

Be clear apd concise with.any attachments. . k o -

a
.

« L% *

- Capy which follows in Dual Gofhic~type face is quoted directly from

Lon ng RagggrPlanni g Part 1 Guidelines and Instructione, Pennsylvania -

Departiment of Education, 19714.‘ » Cqpy appearing in Sc/u.et typ,e face is’

quoted ‘from Long Rarige Planning Réview Criteria, Pennsylvania Department

of Education, 1974. Copy appearing -in Letter GotﬂGc type face “is explanatory

3 l
material.




b - - 115 - ‘ . '
. . . . ? . I v < .
' Sectfon ¥: Irtroduction - L A
. : i B _"Plénﬁing" is a term fanfil.iar to all school board’members-and school

administrators. Currkcuium development, ‘purchase of supplies, recrultment,
utilization of staff and.construction of budgets all .involve elements of
planning.. '

he ]
,
N . - .

- The financial resources of schools are wsually limited. Only through -
~ T sound—long-range plannifg can a board of education be certain that mopies
will be used wisely to meet' the needs of complex and varied educatlonal
requirements. T . .
. - .

L 4
('Y « !
”

<

@

Long-range planning: is a togical continuous process used to determine
‘e L4 :ﬁgds and.projected programs. Kéepingapace with community growth and
deVelopment is an important part of that process. Close cooperation and
interchange of ideas should be mainfatned between local} county and regional
planhing commissions and schodl pecignne] when preparing the long-range plan.

SgRool officials should .prepars the “long-range blanl "School personnel
should bdain_a position to know the types of programs needed and the facll-
‘~ities best sulted to imp lément those programs.. The planning activities ¢
- * will famiflarize school personnel with many detatls of the school and ..

community that will be lost 4 the task Is delegated. Professional-(l.e.,~
@ intermediate units, chambers of commerce, county’ commissioners, state and

federal agencies, plannjng commissions, etc.) advice and counsel should be

sought at appropriate points in the preparation of the plan. .

Long-range planning requires ‘the devélopment of a process of community
et and staff involvement, continuous néeds assessment, néw and improved ways
of meeting needs and a two-way cemmunjcation 'system between the commuﬁjfy
and the school. 1 implies a sincere look at what the community desires
for the schools,.'a commitment to support those desires and a determjnation
of how future-needs are fo be met. The process should help the district .
develop the necessary sense“of direction regarding flexible use of facil-
{ties, alternative staffing patterns, continuing professional development
for the staff and alternative learning situations for students. )

- , ©H lsArecémménQed that such planning be based on a process similar to
- that set forth in A Generic Planning Process, Model and Manual - Planning
for Educational Programs and Services, 1972, Pennsylvania Department of .

- h Educatiaon, Bureau of Plamning and Evaluation, Harrisbuyrg, Pennsylvania
. . 17126. The yse of the procedures suggested in this publjcation should -
contwriblute considerabty toward preparation of the long-range plan.
+ . ' : ‘\\l\ L

- - e
< . Lo r——

?gFijon 2: Uii1i%if1qusf T?e Plan (Objectives) B

. vt The§e_gulde11nes are designed fo place.a greater degree of emphasis on =

- . educational programs and ‘'services ,and to. provide-a morg-éongise format for

# - reporting Information. Each long-range plan will be used by the Pennsylvania. -
e Deparfment of Edycatign.and the school ddstricts to achjeve ceftaln objec~__ '
ttves.” The following are major objectives to.be achieved through the - \
development and use of a-long-range plan. ~ ) oo S

-

|

. . . -
» : . . :
: . - e ——
o - - —
.

\)‘“‘ ‘ _‘ N i ! ; [}

~
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Pennsylvania Department of Education

1. To assess and compare eagch
district's projected objectives
and program activities as they
relate to the present status of.
educational quality-asséssment

_findings.

2. To maintain a profile of the
district's present and projected
plan for educational |mprovemenf.

<3, To provude Ieadershlp and

assistance in developing and »
imp lementing educational proSEéTE:

4, To assure equal educational
opporfunlfles for all students
of the Commonwealth.

A v

5. To anticipate potential school
district problems. - o

6° Ta emphpsize student needs and -
educational programs as the
basis for site.selegtion And
construction of facilities.

¢ N

~

- 7. To prodee/§/5c1al|zed services

to school districts in order to
improve the educational programs.
°

Y

Obviously, the list is not-all-inclusive.

* OBJECTIVES

School Dlsfrlcf'\

1. To provide activities fhaf
» -~ reflect the integration of
the Ten Goals bf Quality
Education and the districtis
perceived goals.

.
T

2. To develop and maintain a
qpnfinuods and rational
planning capabllify.

3, To provlde educational programs
_ scand services that reflect the
~ " contributions of fhe professional
sfaff,.sfudenfs and citizens.
4 To proytde leadership_in
developing and Implementing
_ educational programs. '
A T .
5. To' provide a documentary basis
for future decislon-making.

[}
Y

’

6. To.generate and maintain
information that will give:
‘direction to the intermediate
unit and the Department of
« Education in the area of
' specialized services.

7. To provide a’basis for develop-
ing a continuous information
system. .

S

However: it-does establish

some broad parameters for the Department of Education.and school districts.

‘The objectives may be achieved Through the devejopment agd use of the long- <3}
Acflv{?kes to accomplish the objectives } ¢
budget cohstraints, size and level of program implemenfa—'
can be as varied as the lmag|naf|on of _those persons
imp lementfng the programs stated In the long-range plan.

range plan.
.upo rsonnel,
tion. TH

gection. 3 Defunafnog of Terms

To clarify the terms used in the guldellnes,

be dependen® .,

0

are offered to assist the school district.

\ 1. Goal - Broad statement of educaf!onally deslirable attainment.
The uttimate purpose for providing the ‘educational.

' program.
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2.
. 0 - Usually of lessegdgﬂggis's than the goal. Subgoals
. may be stated as parts-of a larger goal. - "
3. Objective - A measurable outcome based on perfbrﬁance and }éads
to attaioment of a subgoaf or goal. -
4. Activity - The method or approach designed to involve students,
teaghers, adminjstrators, etc. in order fto measure
the progress toward achieving an objective.
5. Planning.Capabijlity - A school district's ability to develop
and imptement financial and educational '
- activities that will {ead to the attain-
. ‘ ment of their goals. X
6. SQﬁClallzed Services - Those services fhaf may be requested or
«  .provided by the intermediate unit, the
"Pennsylvanla DeparTmenf of Education,
) private consultants and agencies or -.
through specific sfafe or federal grant.
v
Adylsory Group - A comnittee(s) made up of a, créss section-of -
the community and established te give
assistance and advice to school dlsfrlcf
profe55|onal personnel . R g
N . “‘.
~ 8. Critical Goals = Those goals of the school district (educational
o " - quality assessment goals or school district.
‘ T goals) that have:been Identified as priority.
goals to receive the emphasis in long-range
plannlng and program development. e .
Section 4: General Informafion Instructions " C. ) ‘
L4 Lo - .
Dlrectzons for Comp)ef;ng Long- Ranqe Rlan ( s : L

Subéoal - Statement(s) of edﬂcaf{ggally-desirablé attalinment. .

Pari,l - Guudéllnes and Insfrucflons and Part || - Forms. &
Sec? ; +hrT:?h fout, of Part | ace |n+rodue+ory.‘ "
3. Se&tions -5 through 13 In Part | provide a narraflve explanaflon

— 4. Sections 5 through 13 of Part II, confalning the'forms for pre- . o

L

The "Long-Range Plannlng" gdide 1s dlvuded |n+o two par+s

plete the forms In Part:tl. All.Part | materials shoufd

remain in the permanent possesslon of. the school distriet and

should not be submitted with the long-range ptan. These guide-

lines and instructions:should be read careful ly before the School -
- district begins +o develop Jits Iong-range plan ! -

paring the long-range plan, shouid be complefed and ‘submitted in
" quadruplicate tfo: Bureau of Planning and Evaluation, Department

of ﬁg;;PTIOn, Harrisburg, Pa. 17126. One addlf!onal copy should
arded-he the. ch\L,ygxgrmediafe unl+ offic )

LI R "
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5. Where additional pages are required to complete "any section
. or sections of Part |1, such additions Should be-arranged and L

. * ldentified in proper numerical sequence (e.g., Section 7 - Page
: - 2; Sectjon 1~ 2a; Section 7 - Page 2b; etc.). Permission

§ Is grar‘te to reproduce any part, or parts, 6f the "Long-Range
Planning" Yuide to meet individual school district requirements.

. . . . i :
6. Special att ntion is directed to the infor@afion‘confalned in -
' Appendix C concerning the‘analysis of educational quality »

¥ assessment data. BN
\ ’ 7.  Appendix B provides optional formulas for projecting pupil
enrol Iment.. r ) i
Format for Submitting Long-Range Plan ' -
1. Four copjes of the Ionglrangé plan should be submitted. Each
: copy should be securely bound in a soft, two-pliece cover :
+ utilizing three-hold, horizontal format,(11" x 8:"). Do not -
use plastic or spiral binding. s i
2. Each secffén of Par¥ |l*should be arranged In numerjcal sequence. 'i
. The identifying cover sheet, (Signature Form),_provideq_in_Par+ ’
» Il, should be completed and placed at the beginning of each copy
. * submitted. Signatures will signify that the_leng-range plan has
. _been approved-by the superintendent, the board of education and -
thé advisory committee. T e
- _ . 3. _A table of cqnfénfs section (excluding Bppendices), similar to
. , - *he sample provided for Part 11, hould accompany: each ‘copy of :
the {ong-range plan. - : . e~
"~ o S . ‘ -
e . " 4. If questions arise, or if assistance is needed’ in the preparafion
' . : . of the ‘plan, the school district should contact the intermediate
L - ufit office 'or the Bureau of Planning and Eveluafton, Pennsylvania -
i Department of Education, Harrisburg, Pa. 17126 Telephone (J47)
e oo 787-7372. - L . o S ' T
Updatihg Long-Range Plan e ~ - .
, L / . ) ‘\.' -t B o
) ' . 1. Periodic updates of the tong‘?ange_plan]shourd be completed and-~ -
. Tty 'submi ttedsfn the same manner and format:as described above. - Any.
" Update of Tpe-lpng-range pban (complete plan or individual -
i v seéflonf) ghould contain a new signature form:

"2, 'Uﬂda¢es are rela*ed.fé the district's three-year educational- .
cL . quakity assessment cycle. Other updafe$ may be made as needed-  °
’ or required. Each ufdate should reflect’a five-year projection. |,

3
E

Section 5: Community Involvemenfl e
.. - 11

1“:'-" .’_ . ¢ : F‘_ e i ’ 7 T .‘. *‘q
a fe 53 T ':’} VI caadet e A
. ’ Communi {ty, involy gf&reqylﬁhslfharﬂnomﬁﬁh!f&;oqgaqlzaqung; govern-" -
‘.3.,,/ﬁgéntalunepnegenféf?. »€itizen grotips, district édployes, studentsey. "

~ parents or apy oth *qoqcprnep group shall be given dn opporttunity to. " .

) o A P A T S o

.
r 2 . - : e e . - s,
A ' : e . R B
. Vs . ' . .. o . .
. . - - . - .. -
g 4 = . re - . . . .
s 2 N 4. . . . e T .
Vs . . - % S - -k . - - PRS] - /
: - v : ‘ .o, N S
:' A : . e - ’ 1 . LR ' . ‘
' - . . . ‘ . B
' : v
; . . . .

-
‘t‘.ll . .r,
i

T
L)




kY

- ) . . ‘ -a .
P - r% . - 119~ = e N R TR
s

3

provide quormaflon for and be aware of the contents of ¥he long-tange
plan before the school board makes a final decision regarding the plan.

‘. The school -board has the obligation to define what constitutes community
involvement based ,on local considerations. .1t Is required that this .
definition be made public early in the planning process to Insure that
every opportunity is available to all faxpayers and/or their chfldren <o

©" be Involved ggfore final decisions are made. It is.suggested that public
hearings ke hkld before submitting the ‘long-range plan to fhe Pennsylvania
Deparfmenf of €#ucation.

i o tore'p eceeding WIfh commun [ty |nvolvemenf and advlsory groups, T
‘ cer+a|n general p0|n+s should be gonsidered: . o

- Involve a representative cross-section (lnciudlng race, age,
. sex and soc;oeconomlc status) .of persons concerned.

N e ) :«, —
: e e . ,‘ - Establish a calendar schedule for the advisory group and )
S . //épeclftéfgoals to be achieved. . '
. t
To- T - Esfabllsh a clear under§fand|ng as to whaf will happen. -The -
R - advisory group should know in advance whaf wikl bappen tfo, its -
-~ " advisory recommendations or conclusions. Clarify the Iegal
o R respon5|b|||+y of the board td make fJfrial decisions. -
/' - . -
. n-—Keep the group on course and worklng to compleferfasks A
o . - assigned - ) . ' ¢ .
: {_ . A programrof educa¥|on should be re1a+ed to the aspirafions and . ) .
v understandjags of many publics Jf it is to receive ;upporf and,effOrfs .
ffowards improvemenj . N . e
' , . One way of promoting communify ;nvolvement in rela&jon to fhe Ten |
: , Goals of Basic Educationf.is to report fﬂé results of the -@ducational~
o . . 2ua||+y assessment to the advisory groups and the-:entire community. .
"Advisory planning and study committees gan be developed to-ald, in analyzing
» - the results, determining priorities of action, discussing a varlety of ways
. to improve the program in order-ta increase fhe levef of student achieve— ’
) " ment in the differemt goal areas. o0 . . . s
. ;o . ; ' - R :
' , “ 1t'is necessary’ To deterai e what Is being dbne in subject areas\
) activities and services now vided in the program. : Then consideration of

possible means, methods and ways to secure higher levels of goal achieve-

-

. e 'ment can be. devised. .
. S v - ‘ , y ne“.".\
‘ . . Members, of ci?izenws and I‘gt#fs:rednlhn‘k H'U?H:s;I should be ]an'ed

5, to parflcleptg,ln,hw v F S P
;s/."qn.ﬁb'u. l})«m o Wb o \ ’ )
. ' L s Teacher workshop meefings for undersfandlng assessmenf’dafa and‘

$ . . . " . testing resulfs s . '

S ‘ ‘ . o ‘ e ;
ol - e - !denTlf1ca+lom of Qﬁlflcal goals - L SR
‘\_* . . - . - - s
(ﬂ:.. : L7 "+ - Fask force study sesslons for’the improvemenf of goal

P ' achlevement. . - - A R

e L3 ) - , ’ . ~ * . ’ ’ ".
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\Edﬁﬁe fs and~clfxi!ﬁgyw6rklng with teachers and admlnlsfrafors will
be able to share convlctLons and be fully Informed concerning new program
developmenfs relafed to/?he goals of quality education.

‘
L

ttem 1 ~ Describe briefly the district's definition of communlfy
Involvement and the ptrocedures: used to make fha} defini-
tion pubdic. (All documentary evldence should be kept
on file In the district that verifies this Item.)
" Indicate the media used 1o publicize. your commun ity
invoLvement procedures A /// o
b’b\

D L g
The fact that this is the Tirst section to complete speaks
‘of its importance. - Community invo ent is the under1y1ng
theme in developing the long range plan; The assumption is
that the pubTic and_the school district age partners rather
;han adversaries. - In the pub}ic's interest, each district
must formulate g definition of community involvement and _
pdb]ﬂc]y anndunce it. Any s1ngle aspect of the media. only
gives partial coverage, It is important that the district
, =~ take the broadest media approach possible for announcement
— and ‘recruitment of;community involvement. -The essentia]
< thing 40 consider is prowision of -opportunities for a]
\‘i:rsons to be involved at e phase, if they so des re.

ersons may come as individuals, sit in on board or committee

etings,-express- th concerps, work actively on commi ttees
preparing the long range plan, comp]ete ds assessment,
activities; etc. “Public input is essen jal %o a meaningful
long range plan< -

= Pescrive priefly the rocess.by which the comgwsition
of. the advisory committee(s) was—deperminegd”and how
the regresenfaflve(s) were recrulted.

- L o
* . . =

»The 1at1tude for co nity involvement is gquite
Chapter - 4: “Community nvolvement in Long Range Planning,”
wand Chapter 5:  "Coftmunicating Educgtional 4y Assedsment=. **
and Other Needs Assesgment. Awsulbs Mth=the PubTics a School

J!ﬂLi.S pEyaes, " im “sugjested activities for community involvement.--
Vn leng rande planning. d%

f

Ninety-five percent of. the:schootl
.o tyicts 4n the United States have somé form of commurity
. involvement at pregent. ' This figure’includes formal and. informal -
programs_ranging from volunteers 4nd PTA to Title T. and vocational
educatjon advisofy councils. . Districts areenot being asked to .
do dnything new. They are mere]y being asked to jormalize .o
their re]ation with the pub]ic ip’a two ‘way. -.commpunication
process. By involving ‘the pubYfc; districts |
better needs asse®sment data, gain understanding of the ~ |
~ 1imitations and resources avd&ilable to achiteve desired goals,
: ,=aﬂd become familiar with the dynamics of the school dfstrict
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. Any systematic recruitment plan formulated in good faith

to increase comfunity involvement above its present level in »
the district is acceptgble. Every attempt should be made to

provide Eglaqced community input. , : :

»
- Ifem 3 - List name, address and group or agency represented by,

"\", each advisory committee member. . )
‘ wn‘e community involgement procedures are left to.the y
discretion of the individual school district, a genuine attempt
should be made to embrace all definable publics served. On the
other hand, not everyone who wants to serve on a committee needs
to be selected. Districts can select comnittee members, question-
naire samplingd\. lay leaders ;nd so on according to local needs.
Persons unable to®be included®on committees might wish to be kept
on a mailing list to receive information regardlgg Erogress‘of
.t

those areas of-the long range plan whish\jgffjfi_‘_ﬂjﬁi;’// ¥
' ) N

: . The purpose of this list is protection of the Mistrict from
disclaimers of the type of community 1 olvement used in any
given instance. When districts are asked-to document the involve-
. ment from its inception, and-to#provide some-wehicle for everyone
. who wishes t& haVe some input,isclaimers will~arise only.from
lack of gnformation rather thap from a valid 1§Fk4of\opportunity.
- - o ' * 7 - - :

+ _The means by which communit inpvoTvement is achieved is
entirely up to_the local schiool ﬁiﬁtfict. Long rdnge-planning
steering committees, superintefdent's advisory committees and .

citizen's advisory committees are some of the approaches which )
might be used to achieve communityeinput. The membership of
““these cormittees is determjned by the local distrisf and can ; :

. vary from jnvitation of selected citizens, to the inchusian of . . -~

teachers, administrasors, “students, groups active in the:pgmmunityé-.*-:>7ét

-..and individuals who, volunteerdseyto random sefection“technques.

'« B P

'

' .
LI

. lfem 4 - List the dates, and general subject of each meeting. ‘=
‘ *  (All documentary evidence should be kept on flie In-
the district that verifies thissitem.) . N v

. ) ‘\gﬁ Q - . . e
~ - . If questions arise regarding compuAity involvement, work -, .
through the intermediate unit-and the. Pefinsylvania Department ~

\‘\gfhiducatioy’ta determipe-the .appropriateness of the plans - .

) you,‘ﬁistrjct is developing for comménity involvement. The e e
overall opjective ;ikggro rejeets on long range plans. This . |

« will occur where anfionest effort has been made to make the . v

plan accept?g}g/aﬁ -£0 -involve the pubtics the school serves :

in spite of dff 1ties & district may have encountered in = = 1 -]

: ,‘-qphieffgggibf%_it?q!vgmg?tgg;_,;“ - . Lo

r

S
g
;
|
f

1
“.

. SN -
\ /: . ~ - i . . - .
) A ) \'k /,z.’ . PR ;J ., : . n
S ’, - .o ] « d g . - . Sel
- S P T e LN L . "L i ! *.
- ' i S .
.

- f - -
L]

P




PET S

-
3
- .
4 .
\ . ' , . ’
. - .
\ - . ’
. v - .

.

. The dates and general topié of each méeiing are all that .
’ is‘required.jn item 4. Backup data should nat be'attached to
. the report but rather kept on file in ‘the distrfct office. T
! Dates and topic should be‘réébrdéd fpr\a11 tyﬁés of *.;;'.'

__— community involvement related to Jong range planning whether
this is in an.opeh board meeting, as part of the agenda of
¢ivic or school organization meetings, Qr’a planned committee
o¥ sub-committee meeting. - . Lo c.

4 N cr N i
tem 5 — Describe briefly those conditions that are prompting’
v " continuatjon or revision of the preseqj process of

community invotvement. :
- r

-

~ Community involvement is a process itgélf as well a§ cdn- ’
_sidering it as part of long range planning. Ongoing advisory =

groups and specific committees required that their roles be /
clearly defined. For example, will the committee be dismissed ]
onde the job of:-long range planning is | It is-important” 4 k

toxggtab1ish a climate where people feel comfortable to be in- “
volved in the committee work, but involvement should not be ™
forced. _¥chool personnel serving on the committee or as 1jaison-~ - .
'\\TETWTZ’;hould report on an ongoing basis to the members of the .
advisory committee. regarding the problems, suggestions and needs
~the committee has and what has been done about them. Each dis- o
trict's éxperiences with community .involvement during the long .
range plan preparation will point to conditions “indicaj, L Pt AN
continuance or revision of present~vy ty~invoTvement policies

- »h ,
- R M “

-Item 6 - D_es~cribe 'b‘rie_fh} the prqj:ecfed ﬁians for ‘involvlng the
< commynity. T

\ ’ T . - * 0 'Y ’ i
» "It s also critical to include implications for future

community involvement in the long range plans. The objective of

comunity invo¥vement as the basis for long range planning is the -

¢ estaB]jﬁhnen;'of‘thjs‘dia]og,as an eng6ing function in school dis-,
tricks. -Future plans should be based upon.conditions identified
jtem. 5 as well as specifics regdrding target groups and extent

P of future community involvement. ) P > f

T . . * Voo LS . . Y

/‘/" . The. following «riteria will Be used as the %a

_ . ) ‘

» ‘Range Planaing Sgetion 5: Comfunity’ Involvement" by Pennsylvania Departmét .
t (<) . ‘ - > N - < N »

*

.
g

R

T R
2% roa .
£is for examining "Long ' -

- . f . e

of Education'person'nel. o ‘ - N

ST .. - Sectio h ; . T
v, . C Commuygésy Tnvolyement . a :‘ b
. S 2 ) r T .
Item 1 - T3 the district's déginition of community inyolvement negonted?
- Ané the procedunes for publicizing the definition heponted? = =
° : " ‘u M ’ " ‘ ‘ \ . ,~:

[ .
e SN ! . ) ‘." 7
N ]_3,4 ’ : R e
‘e - , . “
. 1) . X

LI




.The followhng informa'l;lon is !moz-ranfa ¢ necéssary to assess
|

N

“15 the p/wcué 6on de,te/tmmmg aduuony cormux/te ‘ compOA on -

neported? Does the description indicate how ‘the/ eompgsition .- s
was de/te/mwﬁed L.e., open mee,ahg, ex,wmg bo y, ad s~

f '.aon/boa/ui dewwn, e.tc..

IA the p)wcum 06 ltecjwment nepomted"
dve /e names, addresses and gnaup a“' (

mem been aepolz,ted9

/} '

zens and d,(Ame,t emploijes?

%&. es the Rist include. nepresentation 05 st

Item 5 - Me’th condctwws plr.ompt,«.ng cemm}dtﬁu
me,thod 06 comnqmysmvetvb‘me,nt dwc)ubed?

» hy

bed?. * Rt

"+ Ddes thu qeiécju'puon A%W{ulp 2o Zhe .r/

e {nvolye-
be,/
- Does the descniption wdx.ca,te how (4{.e. adudony pdy,j open 7 /-
heanings, surveys, etc.) and to what ¢ ewt (i.¢s, ‘agten the .

. fact, prelinimry to_d u{iﬁ”, advigt—ete. ) e’ceﬂmumt.y
will be uwotued "' ,

nlsfraflve Unif

Section 6y

' sumrhéry desc’:t‘ipﬂbn pf fhe ad inisfra ive t’mlf is valuab g/
Those"persons fnvolved insthe develdpment and implementation of

. and prOJecfed sfaTUS The s;h df‘r c1‘.w o -
, v / /- Ve . ) 'f/ N
A This section proWes the re 1ewers of 1ong range/plans - v
with background infopmation rejat ‘specifically t /Zn undér-/ ‘ ;
standing of each djstrict. The ihformation noted indicates R
.areas of importa egse té the district and-thus’ prc/:,y.ides_ insight - - ...
'Mto same o; the 16cal prioy fes and problems.”. .~ "\ R T

!
. . .
ot - 4 P ; o - o
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. ! ] 5 . /
item 1 - Givg the number g? graﬁuafeé frbm #he most - recent
7 8% 3pa+ipg cl ss ;o C oy

A

/

. . "' /
. ] Th1s/1nformat1o provides data rdgarding the size 7 S
) < and typé o and of the'district. If there’
' {/~ , s mgre/ than one hi h school i o reakdo¥n of .
L graduates per butlding-would be helpful.. Form DEAS-2
//1 v+ Pullic Se;ondary S hool Report, may preyide data for this
’ ' ' item . _
/ - i " “ 4 - ’ e
‘ ‘///////’ Item 2 - Approxlmate,‘ s nearly as pdssible, the per cent/of 1
s o s gradua%es thdt remain in the community (averagp -of lésf .
k,,.md-l

uaf!sﬂ S essent1a1 for a,m
h15/1tem presents a good/o

P ey i &
4 ) ’ ﬂ,gﬁ\ 2&
. ) uR.. ean ngf

-a | tuni

fonm

should be- develqped,and“ 1gh 3
i ‘gFaduates should respond. The sur Y'can{bg led, -
. “ conducted by telephone, sonsist of random-interv vy OT
. loy other approprtate methods. Middle State% Associal -

-up ata may be used if 1t 1s current 7

44 , -

. . ; from Teavi
T the more ob;ective the . informatfpn will

b -/ be directed at program strengths rather- than

e f questions_might .be, "Was the educational pre§ram

s /[ ingful?" "What were the courses ‘you* were,

| ' . / "How did your toursework relate tec

. - | ‘experiences?" . : e
t ‘/ N /,\ - o &‘ ‘ - - - - - "/
’ C e (Tem 3 - Approxtmate, as nearly as possnble,rfhe per cent of -
v # - _>""graduates +that go.on to post-secondary educational

qpportunitles taverage .of last three years). L

/[

: , 8 e A~
) ; L e T All typesegf post-secondary programs are include .
. chool ,. technic%k training, two and four e

7% this itemy nursin
. year colleges.  Dist icts should consider the relationship '~
further study to the curriculum
ool. Are students: adeqﬁgtely prepare
ndary goa}s and’ studies? A dtudy of ‘the ¢

es pursued by students and: their

' S .+ of students going on f

L ' offeped in the Aigh

o - for their st-
¥ - ty f s -secondary stud

j ?: ’ ﬁ~/;. o s would be very helpful to a high schoel in updating S
et C he curriculum. - Form DEAS-21, Public-Secondary School Report, S .
' /may be of assistance in completing this item. - S "




foyr can be presented on a chart basis giving an overall look g

" state, one hundred miles.away, thirty miles away, remai:)'}ocally,‘ e

. siderations.in educating a community's youth. For example, a ° .

"to tnclude in this item. Foreign language offerings, transfer o

. gram from their own K-8 program, tailor-made programs such as
‘  “trade traiping by indigenous people for Amjsh students should .

. &

ltem 4 - Apbroxlmafe,'asjnés?ly as possible, fg:/Eg;,eeﬁ$Tof -
graduates from post-secondary educatic grograMs fbaf
return fo the community (average of last three years). . .

Y
-
. - =

d Thﬁs.informattdn should be .as factual as possible. The .
follow-up survey méntioned in item two will assist in deter- "
mining the most accurate figure. Items gne, two, three and

at one glance as to the status of graduates in a district..

~If a student liyes at bomé but goes to college most of ~
the year, he is condidered a member of his home community for
this study. Students who commute out of town td-jobs should
also be counted as residents. 7If the information is. available,
it may be of .interest to note whether students move oubt of

4

or whatever criteria is desired. i
Item 5 = Descrtbq/ﬁriefly fhe,geographical.featureg, topographical
features and- the relationship of these Yo the gqrrbunding'
,reglon. Relaté this data . to its effect -on .the -educat-ional
. - . program. . ) ' . ‘

. 4

i chméie; geography, topographical features, etcg.relale.to -~
transportation costs and needs, to the type of gurricular and.” = °
extra-curricular offerings, and in extreme cases to major con-’

district in Susquehanna County sends elementary students-to New
York State on a tuition basis rather .than bus them over .mountainous
roads in the.snow to their own school which is distant compared .
to the New York schogl.. Considerations-such as size,>rural or
industrial land use, isolation.from cities and“transportation .
centers shoyld also be noted, Some districts must pay isolatlon
stipends in order to get qualified teachers. . o P
. AN \ L : :
N \ ‘ ‘

»

.t . - - ,

A 4 N A
itet 6 - Discuss briefly the local traditions and factors that "have
- effecfed the present educational program and praject the
effect that wjll have on future educaf!onal_programs in
the school districf.( " - P P

- 3

Cultural and ethnic considerations are among the factors -

of large numbers of parochial pupils into the high schbol pro- .

be mentioned. In addition consider.the contributions variqus
traditions and-groips make to the enrichment of the educatignal *

program. . Preserving local heritage {s a.proper role of ther . . .
curricutum. There is room for various* groups to. retain their -. .
cultyre while others gain a greater appreciation of it, Present L - *;

— s
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- and future 1mpact of .. trad1t1ons and other 1ocal factors - ) 7_
should be- noted 1n this item. .- _ o o
T M - ”;’(;—-"-:

- © - -

-
- ../ 3 e =

® | tem 7.- Facsimiles of, the follongg maps may’ be fqund in Appendlx

. : . A. Similgr maps should be submitted with this eection. =~ , 7
] Please use the pagination.'for each map as shown In the . :

. R . © . exampleSs The maps are as foliows: _ . T
Map 1 - Coun?y map wbich shows fhe schoo! dis*rfcf locatlon. ',

(Paglna#lon is: Secflon 6 page 4.) oo

Map 2 - School dlstrici map showlng po!ltical subdlvlslons, -

‘@ ) . maJor roads, school locations, rallroads, rivers
o ) and other pertinent data. (qucnafion bs: - Section
- 6 page. 5.) . ' -

Map 3 - Elementary pup|| populaflon Jlsfributlon. This- N

- ::"'. ' . should be.public and nonpub!tt. (Paglnatton is:
_ Sectton 6 page 6. ) i . i
4 . S .- . . .. . .
Toreels ” Map 4 - Secondary pupil populafion df/ bution. This should .
) be public and nonpublic. (Pagnnaflon {s: Section & -
‘ page 7.) : IR IR
’ ‘ - . .

BRI * ~ - Maps used-in the pr1dr 1ong range plans can be updated
oo : and used. A11 ‘maps should be elght and one-half inches by
' - eleven inches or fold to that size. Five copies of a uniform .
"Map 1" may be provided by an intermed1ate unit for alT districts’
. \ it serves. ) , . .
/ -

Maps 2 and 4 should be coded to ref1ect public and non-

public enro]lmenf For example "2 -"1" in a square would mean

two pub]ic students and one nonpublic student reside in this
* grid. " Any code used should be clearly marked on each map in a
o . key. The ‘scale may be any size netessary to fit the-district -
< legibly on a page. This should also be noted in a Key. These
maps will show the population centers -and trahsportation con-
siderations in éach d1str1ct( s,

)

- - .

The folloﬁing critéria will be used as the basis fot examining Long

Range Plag Section 6* Administrative Unit" by Pennsylvania Department of
’ 1 e
Education personnel. .

. L Y .o . Y N e - ; . s
: “’.- .. T " > Sect&on ] oo T .- .. '/“
‘“ : . ,-¢/ - AdMLﬂLAt&dtLUQ unit . S S
':A . ltem 1, Doea the plan give the uumben 06 gaaduate4 6aom 'the mOAt-aeeent
* gnaduatxng class? , o




- Itemn.
N e somunityt - AThis, gigune should reffect o thige-year

Ttem 6. Does the plaii adequately describe Local: frnditions and factons

rComm_onwealfh depends upon the quality of skills and attitudes of those pro-

" custodians, administrators oF others. i+ is extremety ‘tmportant for boards

- -—— - T, . .
~ . J
a ~ 2

oes- the. plan appioxinate fhe per cent of graduates who remain

.

average.) - ) . I -
Itéh:3}-'vééé the plan appﬂoiimdte tht per cent .of é@é&&é&éi;bhOféO on 1o
posL-41 y educationgf ‘opportunities?. [This figune shoutd
- nefle amu-ym}uvmge.) R A . W

< : : ) R e

1tem 4. Does-the plan approximate the per cedt of posf-secdndary education

- - graduates who .metwrn to the: community? (Thid’gidure shoubd -~ ~
neglect a three-year average.)- T S

Item 5. Uoes fhe plan describe and rnefate geogndbhical,6eatui€:;;topo-?

- .7 graphical features-and negional nelatiomskips to the districy's
educational program. . T .- : .

.o - 4 ’

and neldte these to the present and projected ‘educational proghams?
Itém 7. Does the plan contain d££>neee55any.mapg.ébnxniniﬁé nequined data
and- information? (Maps.l through 4, Appendix B] . .-

r
-

\ ' ~ - N

a

Section 7: Staff Development ’
. A - s .

. The Impropement of educational services to the children of the
‘v{dlng the ‘services, whether they are teachers, counselors, librarians,

of directors.to ensure that the above and all other persons In the schools
have both the encouragement and opportihity-to continually Improve In
-professional competencies. The following Ttems should be completed to pro-
vide- an gccurate picture of what is happening now with staff development in
your district and what is planned for the future: ' ~\\\\ T

Professional and non-professional staff should be . .
considered throughout this section. The assumption under--
lying this section is that all staff members should hayé
in-service growth opportunities in which to participate .
at some time. A1l types of staff development should be -
. embraced in the items below Including: one day training,
planned courses, formal or informal .programs, supervised
_on the job training, district sponsored, intermeédiate unit
sponsored, those run by consultants, intermediate unit
s(eff, district per§2nne1. colleges, etc. -

~

. |tem 1 - jndicate the différe@f groups -of staff membe;s from your
district. thet participate in staff development programs ’

administered by the Intermediate unit? -

) -

2

L] &

\ Item 2 - Indicate the different groups of staff members that barficiﬁafe,.
in school.district administéred staff deyelopment prggrams? .

-~ -

. - - ‘

f' i . " ‘ o ) »- ) ) -

13
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- A1l staff groups. served must be noted. A district may . “uam
wishto include the. number of staff members in each group served.
The responses to Items 1 and 2 will vary considerably from one dis-
trict to another because of differing needs and staff sizes..

3

Item 3.- Please describe }he-needs assessment plan or strategy
- emp loyed .by "your district to determine staff development.,
programs. Also, please project fhe type of needs assessment
plan which you will employ to ensure that each employee has
the opportunity for sel f-improvement. L

. This item indicates the rationale for the.staff development
program in operation. It should explain how a district deter- -
mines whether.the present staff development program is meeting
staff needs. A wide degree of variance is permissible.in needs
assessment. Informal methods such as interviews, suggestion -

* boxes, and supervisors' suggestions or formal methods such as
interest surveys and questionnaires, planping committees to deter-:
mine consensus of needs, diScrepancy analysis or summarization of
needs noted on performance ratingd may be used independently or in

-

" conbination. , -
R ‘ : s _
, . Item 4 - Please describe staff .development prdgraﬁs in which you are
: “involved under Intermediate‘unit auspices (item 1). Please

project those staff ‘development programs which the inter-
mediate unit will be providing In-the future. . .-

-

€

. A brief narrative.describing the program is adequate. The

‘" methods by which the intermediate unit and Tocad district communi-
cate regarding in-service programs should be included. In the case
of the Capital Area .Intermediate Unit the in-service council,
~gurriculum coyncil, superintendent's council, in-service newsletter,
-and individual. contacts from districts to the. intermediate unit all
represent formalized channels of communication between districts -
and the intermediate unit regarding staff development program avail-
ability and planning. While the ‘intermediate unit conducts an* °
independent, staff development needs -assessment each year, the pro-
jection called for in this item refers specifically to staff -
developmen, programs which a district wishes the intermediate unit
to provide in the future. These needs will vary from. one district
to another. The Capital Area Intermediate Unit stands ready to = . -,
develop programs on an intermediate unit wide -basis where commonality

of need arises, or on a district by district basis where needs are.
-unique. This posturé is representative of the in-service support -in
_the twenty-nine intermediate units in Pennsylvania. ) -

? .

item 5 - Please describe the staff development programs which are *
initiated and administered solely by your district- (Item 2).

. s ; )
(——"> Please sproject the staff development progrems which the © . .
. ‘school district wiil be providing In the futurg. T

. 14’0 ."_ ’ . ;r B . - ;—":; : R




LY

o

8

Jis item covers the same areas as number four with -
.- emphasis upon the local district rather than the intermediate
unit. Co i

‘Item 6 - Rlease indicate your present and pro.jec’red plan for providing
) staff development programs that will becoordinated through
the regional in-service counci]. . ’

The Capital Area Intermediate Unit cdordinates the regional
in-service council. Members represent-teachers, administrators,
citizens, parents, board members, and pupils throughout the inter-
mediate unit. Each district also has designated a professional
staff member to serve as. intermediate unit service ‘liaison to the
intermediate unit. The local districgk response to item 6.should
focus on the comnunication it providdlf to the regional in-service
council and to the in-service liaison person. ' . }

In other words, this is¥the district plan for requesting
_service through the-refional in-service council, In many cases
the regfonal in-service council is not contiguoiis with the
intermediate unit in-service council. Information regarding the
regional in-service councils\agpproved by the Penﬁsylvania Department
of Education is available fr e Bureay of Curriculum Services,
In-Service Unit. '

- The following eritéria will be used”as the baslg for examining "Long ~
Range Planning Section 7f‘f;:;?T\Qszélopment" by Penpsylvania Department of

Education personnel,

- .. Section 1 Cool
Staf$ Development e -

boiA the plan indicate those groups that participate Ain in-senviee

Item 1
. proghams administened by the Anteumediate unit? .
Item 2 - Does the plan indidate those gnoups,that participate.in in-service

proghams administered by the Local disiniét? T

Item 3 - dre the cuvient {n-service programs based on-an €xisfing needs
asdessment plan? Does the projected staff development needs -
assessment program identify the needs of. each employee or ghoup?

18" the district involved in stagf development activities which are

[

Item™4

t

s andon intenmediate unit auspices (Item 117 Has the district pro-

. jedted its future programs fon, staff development? ..
Ttem 5+« Ts the district involved in staff -development activities which are
‘ initinted and administened solely by the district (Item 2)? Has
© the district projected stadf developihent activities’ that, ensure
that alf staff members will have oppontunities §on self-improvement?

Item 6_- Does the plan show a definite effort on the part of the school dis-

‘tnict to bécome involved with a negiomal in-gervice councid for
' staff development? . o _ - e .

.
bl - - - - . .
«
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Section 8: Pupil Enrollment Projections
The projection of pupil>enroliment Is a basic requirement of any plan
to determine the needs for a complete educational program and the facilities
needed to implement ‘that'program.- |f a nongraded program Is In operafion,ti;f_\\
the projections myst be Based on chronological age groups. See Appendix B
for several recommended methods of projection.

Before pupl| enrdiiment projects are made, cerfain‘comhunify factors ..
should be considered and>analyzed, such as: . - o -

- Kinds of business and tadustry in the community and any apparent

trends that will affect pupil. enrollment for the district. ~
+= Kinds ot public TransporTaTioE\Tn the community that will affect’ NG
pupil enrollIment. : T N .

~ 7

N ’ '
- The types of opporfdnify for employment within the communiiy or any,
anticipated changes in the employment structure for- the ¢
3 -

< The types of haqusing (i.e., single unit, mulfiple~ﬁnif, apartments,
etc?) and any chamges- that appear imminent. : // '

- The significant populafibn”nﬁbilifwufhe district. .
Item 1 - This is the énroljnenf data form. s;;§\¥heﬁmg§;eiecenfly _

compieted school year prior Yo the suBmiSSipn daTe~as your

base, enumerate_enrollment by age group for the previous

five years and project the school district enrollments for
. the next five years. '

‘This section provides the basis for determining, the number

of learning stations the state will allow a given district for
reimbursement when a butlding program is undertaken. The five
year pupil enrollment ‘projections may be based upon census data,
third day enrollment figures, or local district policies for.
projection. Consistency from one year to another is the essential

. " element in providing a realistic data base. Projections cap be
computed in many ways. The Long Range Planning Part I: Guidelines
and Instractions. Appendix B details methods for projecting school

» distritt enrpliment based upon historical assumptions for the rate’
of change. Thé methods shown include: crude enroliment rate, *.
general enrollment rate, the age-specific enrolliment rate. Other
methods may also be applied to include retention factors, building
growth, birth rate, etc. To determine the trend with a reasonable .
degree of accuracy, data must go. back ten.years., Twenty years
would provide an even fivmer basis for projections. Future plans
of the non-public schools must be taken into consideration also.
Is a parochial high-school about to close? Do a large number of
parochial students transfer at the 'end of grade eight? Is tuition ‘
going up in the non-public schools to the extent that students are
transferring to public schools? .o .

‘\ s 7
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Special education enroldmentt can be included under "Remarks"
for item 1. Or, it may be absorbed in -the graded totals, In the
latter case, note should be made of this under "Remarks" for item I.

, Distric§§ may find they are planning building programs where .
enrollment is declining. Graduates may be exceeding. the number

" of replacements but older buildings require replacement; or,

consolidation of smaller schools may be necessary. Reexaminatign
of district rieeds may prompt reorganization of the grade grouping
into a new middle school requiring a building program, renovations,
or additions..- S

Since the passage of the Act 34 (the Taj Mahal Act) citizens .
are particularly interested in the basis for projecting enrollment.
Nationally a plateau has been reached in pupil enrollment. This .
awareness creates an interest in the use of local enrollment trends
as justification for building. Under this act, renovation costs
are not included. This is causing many districts to re-evaluate
\tng\possibility of renovating existing buildings. Additions
exceeding twenty percent of an existing buitding do come under the
Taj Mahal Act. This means the district must hold a public hearing
before filingcerstruction plans with the Pennsylvania Department
of Education. If the cost of new construction exceeds the total
cost of the building at that time, the district must hald a refer-
endum on the new construction. Various rule of thumb considerations »
used by the Pennsylvania Department of Education in evaluating pro-

“pased building projects also should be considered. For example,
eighty-five percent-utilization of a station is usually considered
as the basis for an alternate bid. “Fhere is no longer a penalty
for classrooms under standard size. This further causes districts
to ¢onsider renovation to revitalize existing-sghools without worry-
ing about limitations of cost. The Taj Mahal Act provides an o
aggregate building exbenditure standard- for elementary, juniar high, ’
and secondary buildings. " This standard is adjusted annually depend-
ing upon the composite construction cost index. .Form DEAS-143,
Summary of Enumeration of Children fomrthe School Year, may be of
assistance in completing item 1. % -

.
- -

Details regarding Act 34, are available in Basic Education
Circular 61-75, Basic Education Circular 136, and Reprints of -
Senate Bill 8, Act 34 of 1973. Guidelines for implementing . '
Act 34°0f 1973 are detailed in the Basic Education Handbook code
62-100. ’ -

-

[l

- »

ltem 2 - Desc¢ribe the present status regarding pupil transfer to and
from non-public schools. Include numbers of children, fre-
. quency of transfers and types of transportation. Projeat

tuture trends that are evident with regard to these transfers.

7
/7

'Tn1s ifem is a recap in consolidated form of transportation
of non-public students. The number of students and methods of .
transport {district-owned bases, contracted buses, fare provision,

-~

143 | _ /D
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_ private car, faxi, etc. ) are, to be reported Transfu‘*af C o
pupils from public to non-public status should be examined -
p and the present status and’ future 1mpact described

iy N . -
.

The’ following criteria will be used as the ‘basis for exnmining "Long

' Range Plan Section 8 Pupil’ Enrollment" by PennsylvaniawDepartmpnt of

/ ’

,Education petsonnel. ; ., oo " e
/ L & :
/. ’ ) s
by " “Section 8§~

/ . \ Puptl En&ollment

=

Item 1 - Pwdwoi Census &cgwm forn the previous 5we yww arte aeawm
and comnelate with present gnade ennollmentb N .
- The present term emawnmt 64gwcu (utc&udmg p'cuchao!; censud by

age) u completed. - .

s~ - The pnifjec,ted ennoliment 5491»1& aegzec,t & neabistic. and acceptabte
we on decrease 05 pupd enollment. . .

T

Itgm 2 - The non-pub&&c;puptt envollment 48 cﬁmpzzted and conneﬁate& w&th
N the pnuchao& census data and paumt emoumenu .

R —_

Y

Section 9: ‘Educaflonal Quality ASSessmenf, T

/

Each schoql district, In developing or updaflng a new Iong-range plan,
shal! use the Ten Goals qf Quality Educationsas a basls for developing dis-"
trict goals. Additionat goals and/or, %hb-goals may be added to the I1sting
for the purpose of developing the Iong range plan.

The servlces of the educatibnal quallfy assessménf program have been
available to school districts on'a voluntary basis during the past severd|
years. |t 1s now required that each school dlsfrlcf participate -in the )
program. The program.provides that each district shall be Involved every |,
third year In assessing grades flve, eight and elevep. '

The results of The educational quali assessment :shal| be used as a
primary source of information for the distflict to assess 1ts present efforts

g foward achlevlng the Ten Goals of Quality ducqrion. This .Informatiom shall
also be’ glven primary considaraflon In defermlning fufq/é-programs and
services.

-
-

lfem 1 -* State the mos}/?eéenf year that the school districtopartici-
pafed in er educational quallty assessment program.
\..
k?em 2 - List by goab&ndhber, t+he strengths and/or weaknesses In student
- performance that were ingdicated by the -assessment findings.
: (See Appendl;%¢ Analy;gﬁg.educaflonal qyéllfy assessment
Informaflon. - ‘ . .
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.. ﬁ‘ ttem 4 - Lisffanyfunméf-ﬁeeds‘fhaf mayaréquire fha,qsslsfénce_of an .

-p¥
\

-

x
f

, . Loéal districts are referred to Chapter 7: ~“"Where We Want
To Be: Prioritizing District Goals," for details regarding 5 :
analysis of Educational QuaTity Assessment information. - This o
material can-be obtained from the Capital Area Intermediate Unit
or from Research and Informdtion Services for Education. Inciuded
. are methods” for prioritization based upon the.’school status report
and upon ranking goals in educdtional phtlosophy; d,f]dﬁ of events
for prioritization, prioritization instruments, and supplemental
references. Manual Two: .Suggested Methods for the Identification
£ Critical Goals, 1975, published by the Pennsylvania Department
bf Education, presents information in the same general areas which-
will assist local districts in completing item 2. Strengths and
_ weaknesses can be identified by individual building. Districts
. are encouraged to apply in depth evaluation procedures to supple-
ment and aid -in the interpretation of the Education Quality

Assessment . results.

v /

¢

‘The Pennsylvania Department of Education will look for an
_awarenéss of strength and weakness” in relation. to what a district
is-trying to“do about them, rather than placing- value judgmenis
on needs or intervention.strategies. , : d

4

-

It»isﬂimpbrtant to .note’ that local district gba]s méy'beﬂ
included in developing the long range plan.- "

P

‘e

(lfém 3 - List by goallnbmber, ‘the actians you héve’faken to improve

student” performance aon one of more goals. . v
Goal Number + . _Action Taken.’ Observed Results L
: ' - € BRICH ' . . .

LS . z ' f .
3 5t < *

Chapter 8: "Plarning How'Io-Get Tﬁere;;ﬁbrgpniz%ing Curriéd1um»
- _ Around District Goals,"'will.assist districts in applyivg o,

Educational Quality Assessment to the curriculum devslopment.
process as indicated in item 3. .The Pennsylvania Department of '

-
s

Education is developing a series of gduides to-intefvention strat-’ S

* egtes for each of -the Ten Goals -of Quality Educatign. In additions. -
Mantial .Three: Construetjen of a Plap of ‘Action, is projected from

* The Educational Quality -Assessment offige as. a,sequel to Manual . -,
One and Marfal Twow .Research and Information Serviees for Education o
and intermediate unit offices: have materials which will assist dis- . *%.
tricts 1n-determining.‘ntervention.stra;egﬁes\for areas of weakness.” -

“Changes observed in stuqénts‘shod1d be dgcuménted by ‘goal- This . . .

data can be summarized for item 3. N

-
¥
>
H N .l

Districts shoyld thitk {n terms of Goal Number, Planned. .
Program or Action, Projectéd Results for a more adequate inter- -
e N . , 4 \ £l .

4

. pretation of item 3. . S s e : X

- - o
' 23 A
A ; P

N ¢

€ ' ¥ v ! N \ )
.. agercy other than the district to imprové;bne'or more ghails.,
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"’ ~t . Communication with the intermediate unit can be of = . L
assistance in proyiding follow-up for the areas identified -
in item4. - - - " A
fducating the public, teachers,-administrators, €tc. ' 7,
~ regarding interpretation "and subsequent .application of o
« Educational Quality Assessment is a major- need. Concentra-
’ tion upon this area can.bring people closer {p their - .
‘ ~ pesponsibilities and clarify their roles in improving the . "
;,quaHt’y of educatior® in the district. R .

.

The,fbilowing criteria will be used as the baéis for examining "Long'

;. , o .
. Range Plan Section'9: Educational Quality Assessment" by Pennsylvania

5Depa£tment of Eddcéﬁioh personnel. o S Sy .
R . 'Section 9 . S
o, Edudationdl, Quabity Asbessment -

ot v it e
« " Contain “t..he ’yecrz_n of assessment? :‘ ; o ' ;

s 4
2% . oot i

! - *.h' ) £ % 4 ls ) Q% -y - B Y ¢ <
Tdentifdithe grade Levels assessed? g o . .
Y & : ’ & "*,‘i’: #~ -

., .'. ., o . i’? '3 ;: b‘. ; : : . !
7 Ttem 2 - Have the strengths and weaknesses in #tudenfzgenformiance been L
.. - ddentifded according to the procedure outlined in ‘Appendix-C | - -
.7 (Anakyzing EQA Tnformatidn)? SRS ol
R ¢ o . .‘.‘k 5 N .o / . ) :‘? :?; " ,::-
Ttem 3 - Have the observed changes been ddentified® - )
*Ttem 4 - Ane the Listed: heeds specific éhbugh to ;@cué effont? ’
.. . . 2 A | e - . N . g .
b éecf}ﬁnfloa Equal Edyéafionéj‘Opporfunifles. '.i T SRR

.~ One of the prfori%iqs of the Pennsy Ivania Department, of Educatiom is
the assurance of equal educational opportunities’ for all persons within |
4he public. education sygfem.l-fhe;long-rangé plan should reflect the

district's efforts toward achieving equal opportynities and sefve as a way - °
o ofldocumen*ing.fheSe gfforts. ( ~ ey e -

2

~

' . The detailed directions for this section have minimized
~'the need for explahatory comments. MWhere appropriate, further- .
information has been_provided below. Section 10 attempts to. - K
. identify possible-instances of racial isolation and pupil
> distrfbution in variaus curricular and extra curricular pro- . .

grams as well as employment .procedures and counselirig- 7 L

&
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" Item 1a - Pravidé p pli*gnrollhenT sfa?lstlcsr§y race/ethnié group by "+
bul-iding for fhe cutrent school year and the fifth year of .
the plan, .irclude data, for each buiiding, grade level o
brganization and, total district by group. Also inciude -
‘peraentages for black enrof Iments.’s .. *.~ 7 -
hd T )

< ‘ .
. S e T
. The Equal Educational 0 értunities. Office does not-req ire -
« - districts. b ving fewer than one hundred minority pupils to'f%h-
+ ‘plete items 1la,-1b, and-lc. Not only are chances of ‘racial
isolatiof s1im in such districts,-but this item would become --
merely an exefcise rather than “meaningful examination of pupil
" disgrfbution. The total eguaT/zpportunity picture is now con-
£ sidered to *include in- agdition to race and ethnic group, matters
, -of discriminatory patterns if extra-curricular and-athletic
.~ Activities, provision of bilingual education for English as a
%/ Second Language-students,. balanced curricular offeriﬁgs,jequhl -
- _.councéling practices and related areas. -Form DEAS-1059, Public
School Enrollment -Report, may be of assistance in completing
his item. . oo e LT :

* .

13

A . o N
{tem 1b - Por proposed new_buildings and ‘those*#here changes In//f/ -
s status or use are proposed, i.e., additions, abandonments ' -
= "+ and conversions (e.g., change from an, elementary to a middle
~ school), provide race/ethnic data (Form ib) for the year of
\., " change or opening: in such cases, also-include data for
" existing facilitles whose enrollments will be affected by
+he'opgn]ng, closing, .addition or conversjon. o .
. > N 2 , G ¢ ,
. 1tem 1c - The prime conslderafkggfhere~Is”plannan for the elimination
A ~ or prevention of de- facto segregation of racial Isolation.
Identify any exidting probtems or raclial Isplation and pro-
. ject & plan for the elimination or- reduction of these.
+ problems. Respond.in terms of one of the following
categories: % ¢ . : - ‘

2 3
]

- No slgnlf1é§n¥ enrol Iment of mlnor{fx'race‘pupilé:

~ « o . A .
- There Is a slgnr{}canf‘eﬂrollmenf of minority rag¢e pupllis,
u

which -Is distributed ‘by bullding within an approximate
t thirty per cent variation of the district's minority.. -
-race ‘enrol linent percentage per grade span, 1.e.,; elementary,
» mfd&le73uqlor high and high ééhool? (Example: The dis= °
trict's élementary minority race e rol iment percentage Is
< twenty-five pet cenf. Using the recommended, ¢ fhirty per
-cent variation; the district's minority race enroi iments -
may vary from eighteen per cent-to thirty-three per cent,)
- Minority -race isojatfon. does exist within the district but -
plans are projected for ‘its eliminatioén and 1usfhfjca+lon,}5‘
.provldéd-in‘*ermg of time} distance ‘and/or refationship of * - .
) fhe'number'qg minority and majority puptls. * . :

4
v
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© Ifen Za - Describk the present -and projected dj;%gléilqujéles and
: practices for recrultment and promotiph of minority and.women
employees, both professional and ng frofessional.. Afl dis-
tricts stould develop an afflirmat, e _action-plan and state its
' contents under the projected program and practices column.
* Each plan should include: s

. o /’ ‘ .

- Statements of district philosophy, policies and practitces
regarding,the recruitment, employment and promotion of -
minorities and women.. Lo . '

8

- Specific’'steps fo be followed to Impiement the, plan, e.g:,
staff recrul¥ing, responsibilities, resources to be used .
(including colleges and universities, community groups and

' employment agencies) and recruiting techhiques.

.

- i \ . . . .
Aé%ifmative action is not a quota .system. Local districtg
meet thi&'requivement by providing equal- opportunities for employ-
ment and supporting this with personnel policies and a rationale,
Affirmative action implies the d€strict will do something it has
not.done in the past. In most cakes local districts cam practice
affirmative action most appropriately by broadening the.scope of
. the: contacts made to increase the diversity of the applicaht pool.
Over a period of time, the applicant pool will then become more
representative of the gereral population in terms of minority .
staffing in ‘genera) and’in terms of women in administrative posi- -
tions, men in ppimary feaching roles; ot whatever the 'defined need
72 is the appropriate place to indicate what action.
“fs taking. to insure.greater diversity of the applicant
peol. Advertising positions in journals .having wide circulation as
well as specific readerships and making girett college contacts for
specialized recruitment-are examples of ‘activities. a district might
‘undertake to #mplement affirmativetaction, .- . .

K3
-~

- Once the applications are received for an- advertised pasition”
with clearly stated qualifications: and jop responsibiltties, the -
_. best qualified person should be hired purely upon merit related to . .

the .ability to-perform. ' v

N . ’ ’ ¢ ) t
Item 2b - Numerical objectlves to‘be achieved ?@r each category of
' . pmployees,during the |ife of the plan. (These ijechVes
should be reflected in the charts in Section 10 - pages -
" 6 and 74} ~Progress on the objective should be examined
frequently in-terms“of attainfent and good faith effort.
" Any revisions should be included In updated plans_along .*
with justification. Provide present and' projected. staff
-emp Foyment sfaf!sflcs'for'professionalfémployee%,by race
" and séx. . e '

- wheo )
~
3

o

"By building" will not‘éﬁp]yvfo this item SEcordihg to a - )
memecandum now in preparation at Equal Educattfonal Oppo#tynities.,




Pennsylvania Department of £ducation. Form DEAS-616, - r
: Professiqna%?Personnen Record-New Employees Report, may pro-
vide ‘data applicable.to item gb. ‘ C T .

- /
vy ..

Item 2c - Provide present ar ”projecfeﬁééfaff emp loyment- statistics
o for nonprofessional Xgnployees by race and sex for each of"
+he employment gategoxies indicated in Section 10 _~ page
efght.. (Note that<the nonprofessional employees flgures.
. are not required by buinding.) . ". ) CE

- B

LY

«

=

‘ :forﬁ DEAS-408, Report of.Employees Other Than\%ehéhers?
and Adminfstrators, may provide useful information for item 2¢.

v ‘.

-

-

“Item 3--.The Inclusion bn curriculum of content and matérjhls regard- -
‘ Ing the history, contributions’and rofes -of mingrity. raci;
" efhnic groups and women is a, corponent of qual [ty “integrated
education, ' Describe tHe projected gbjectiveyand actiyhties
at the elementary, middle/junior high'and hjgh+schoof levels
«'._for this component. Consideration should de glven to each
..of the.program areas In Sectlon lla. * : ;oo

.
’

ve

4
v

, " Pennsylvania Department of Education publications which may . 5.
" -be, elpful jn reviewing dgistrict curticulum related .to item 3 .

include:, “e .
' - %

a) Equal Rights: Af_Intergroup Education Cufrjculum, 1974,

. -
»
- - . ~ .
e

" 'p) 31ma§es of Nomen,f1973, e co - .

- A J L , ‘& "
'c).. Training’ the Women to.Know Her Place: The Social
Antecedents of Women in the World of: Work, 1973.

s

d) - Self-Study Guide to Sexism in Schools, 1974.

y ’ B .
. » [y

ltem 4 » A second component of -quality Integrated education Is the ’
opporfunity for studemts of both sexes’arid from all racial/
‘refhnlc-groqpsafo participate equally ih all school-related
.. activities. Prime cénsidéhation here.is the elimination of
over-concentration of students of one Sex or minority raclal/
" ethnic group }n any one activity, other -than those approved
< by the State Board of Education. . Deseribe present patferns
o of'parficigaflgq fnd project the district's objectives.:
. ; Y » B .v‘ - i K o ~‘
The: response to item 4 should take compliance with recent
gourt. rulings ‘and Health, Edugcation and Welfare guidelines, into
consideration.- . o0 . A

¥ o
»

4 >
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Item 5 = A third compbnent’ of quality integrated educationis a
’ guidance counseiing program responsive to theg needs. of all
students.  Prime conslderation here Is the elimination of
discrimination and stereotyping -In grouping, course selgction, .
testing and career or post-segondary educatjon choices. All
students: should bevencourqgeégio consider seriously all pro-
~ ‘grams of study @nd to make cholces based on“thelr Interests
.- and talents not based on thelr race or sex. From this polnt = -
of vley, describe the present counselling program's strengths '
-and weaknessesvand projected objectives. . P

1y

A smal) study group can prepare item 5 by examining
coutfseling practices and by fellowing up.minority and women
graduates to determine what they are doing. Perhaps~few black
- -students go to college or-many drop out before high school grad~
yation. Perhaps male and female graduates are entering traditional
fields and feedback indicates girls wish they had gone into i -
."architecture or autebody work, or.boys are interested in nursing,
' A career-educational program to broaden the horizons of all stu-
dents, riew course offerings, internship programs jin professional
or vocationa} areas, etc., can then be evaluateéd for their~appro-
priateness in meeting any needs the follow-up study, has deffned.
PR T 8

|tem 6~- The success of the preceding components dep nds upon board
. and administrative policies and practices. This sectlion
should include an examination of present
policies and practices which affect stu
-and achleyemenf, such as: g

-.Péllties and practices yhlch.éncourabe parflclpg Ion‘of.
minorities and female sfudents 1n programs and tivities.

- Policles and practices which ersure that dispro ortionate
pendlties to members of any one group-do not occur;-e.g.,
suspension pplicies. L b o -

K&“:'belclés and practices whlqh suppbrt program objecft{es as
. % projected In-lfems“onethrough five of this section.

.
n

t
+
»

The following criteria will be used as the basis for examining "Long ‘23‘

M . L ¥ N N N
_Range Plan Section 10: Equal Educational Opportunity" by Pennsylvania
’ ‘ oo o .
Department of Egucation.pgrsanel.' 'o ~ o AL
L] . - N N - & " ﬂ" ’
. - Section 10 . o : .
T \\Equal Educational Opportwnity . =~ o

. Item'r*-'rhe;pﬁeAknt and projected pupi&,ennoilment*étﬁt&bticA by nucq/zthnic,ﬁ
e . group by building considers. comunity Row&;ﬁ.on trends and the - - °
. © - impact of any school condtruction or pupil truibution, (Section
10'- pages 1'and’2) v - -
. Y }50~ﬁ‘ﬁ,*? LT

' N

!
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Tt - Projected intenim building changes show the. impact on other

Y buildings and the projected naciaf/ethnic: pupil ennollment as
a nesull of the intended changes. {Section 10 - page 3) é

y f’he plan identifies existing probitems of nacial isolation and

.- projects vanicus means of prevenfing on eliminating the problems.
. /|Section 10 - page 4I . . L.

. U . .
Item 2- < The plan includes present and projected information neganding the
¥ i 4chool district phitosophy, policies add practices for the necruitr
' ment and promotion of minonities and women. The plan should ne{te(;,t:
discovery 04 nesowrces, initial empfoyment praciices "promotion.
(Sec,tLonJ’D-EaQQS)’ , . :

: - - The plan identifies pesent and projected stafd employment statis-
. tics by building, race/ethnic group and sex. The plan takes.into
Mec s ideration the anafysis of cwwent stagfing patterns, idenfifi-
b ion 0f areas of critical need, future stagfing needs and
Poailability of personnel. (Section 10-- pages 6, 7, and &)

= 1tem 3 - Does the plan project objectives and activities neg’andj.ng .mx'.nom;ty
. nacial/ethnic ghoups and women -for the efemeniary, middle/ junion
high school and senion high school? . (Section 10 - page 9) .

Ttem 4 - The plan includes present pattedns of participation in-activities
and projects the district objectives for the inclusion: of students-
by fw.c,uxiﬁ ic gnoup and sex. (Section 10 - page 10
- Unacceptable pattenns of participation ane being ‘eliminated as a
nesult of (projected objectives. [Section 10 - page 10} . -
Item 5 - The information de,‘bcm'.bu' the present counseling program, iderfliies -
. sthengths and weaknesses and projects the objectives designed o
eloninate ‘t.'he weaknesses of the program. (Section 10 - page 11)
Item 6 - The pédn specifics Bresent board and adninistrative polécies and
practites that suppont on hinder equal educationdl. opportunitied
-  as they nefate 0 items dne through five. (Section 10 - page 12} . -

= The, plan projects c_ha.ngu and/on additions to 1boand and administra-
tive policies and practices that support eq edycational _
opportunities as they neldte to itfems one through give. (Section -

L]

-+ 10 - page 12} .. o
b s, R
Section T1A: Educational Programs_ and Services (Goals, Objectives and <
: Activities) . o . coe

L Each district Is ‘responsibie for developing progr@ms and services thet
2 will Jdmplement fhe district's goals and the Ten Goals of Quality Education,
A statement of the present.and project§y goals or -subgozls, objectjves anda
activities {programs.and services) to accomplish these goals shall be given
- for the elementary, middle/junlor high and senfor high.  These goals and
subgdals ‘should stress general program ﬁ ‘s_e__rvices.\éoncerns and not
Indlvidual courses, subject matter or maferials. =~ :

NN : » R . o
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. . ’ oo ’ , - SERE DR
The goais, objectlves and activities shoyid be written in para!lef K
. form so that each goal or subgoal has a corresponding objective and activity
or activitles. In addition future program projéctions shopld Indicate who
i4 responsible.for Implementing each proposed activity (i.e., central Y
- adminlistration, building principal, pupl! personnel services director, math
teachers, etc.). . LA

Carefu! consideration should be given to the' widest varlety of activities
tHat can be useg to attain the goals and assure equal opportunities for every
child regardless of race, sex, academic standing or career choice. The activ-
ities shpulg“reftétf bread” aspects of the basic curricutum (communlcations,
fine and practical arts, natural, and social sciepce, mathematics, health
and physical education), speclal education, pupil personnel services, voca-
tional education, media- services and field experiences. While these activities
shoutd not be highly specific, there should be sufficient information. to
indicate how thé elementary, middle/junlor high and senfor high'programs and
services relate t6 each goal or subgoal: ) C
- .

. As prbjected goatls, objectives and acfivﬁi@gs are belng considered,
some indication should be made regarding, thos@ identified strengths or weak-
nesses, that suggest-either continuation 5F\§evision of the goal, objective,

" or activity. A concise statement Immediate y following:each present goal,
subgoal, ‘ébjecttve or activity could.indicate those specific strengths or
weaknesses prompting proposed. action, . LT, .~

.

T

. NOTE: There may.be a few'districts where wide variance .exlsts amgng

¢« . . .the schopls and their'communitfes at the elemenfary, middle/ -

* junior high or semriom high leveis. Such variance may_ require-
schools withir a particular level to ke ‘cgnsidered and reported
separately rather than considered as panfﬁgf a composite. If
this T5-the case, those schools that reflect this diversity .

. should be treated separately when recording goals, objectives

—and-activities. _ ‘ .

N .

ltem 1 (Elementary) - List-the present goals and subgoals for.the -

o . elementary level. Descrfbe the objectives and -
.. . actlvities belng provided to attain each goal or
- subjoal. Indicate those speclfic strengths or
‘weaknesses that are progpflng the proposed
contlnuation or revision. ) ‘
“1tem 2 (Elementaty) - List the projected goals afid subgoals ‘for’ the

RS * elementary level. “Describe, the objectives an
. S  activities or services that"are proposed to attaln

. . each goal and subgoals~"Indicate who will assume
e responslbl111Z’i99/fﬁgIemenfln9—9ach projected
activity. . © .

I
e

. ftem- 3 (Mlddle/JunIor High) -"List the present goals and subgoals for
r . the middle/junior high ievel. Describe the
ebjectives and activities or services-balng pro=
- vided to attain each goal or subgoal. Indicate
. those specific strengths or weaknesses that are .
A prompting the propased continuation-or revislion.

’ [

;- ) - ~ - _ - - - -
. - . .
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Item 4 (Middle/Junior High) - List the projected goals and subgoals for
’ +he middle/junior high fevel. Describe the objec-
, tives and activities or services that are proposed
to attain each goal and subgoal. lndicate who'
will assume .responsipttity for implementing ¢ach
A projected activity. 5 N

’_—’,/i?em 5 (Senior High) - List the present goals and subgoals for thg senior
<" - e high level.- Ddscribe the objectives and ac}livities
or services provided to attain each goal and subgeal.
. Indicate those specific strengths or weaknesses that
are prompiinrg—the proposed continuation or revtsign.

L

Item 6 (Senior Hﬁgh)- List the projected goals and subgoals for the senior
.. high level. Describe the objectives and activities
' .0 . or services that are proposed to attain each goal
g . - and subgoal. Indicate who will assume responsibli-
) ity for implementing each projected activity. -

'School performance has been measured for each of the Ten Goals
of Quality Education adopted by the Pennsylvania Department of
Education. The stfengths and weaknesses noted by Educational
Quality Assessment sbould be examined in light of the district
goals:developed for their long range plan.. District goals may be
added to the Ten Goals of Quality Education. Next, scheols must
determine.which goals seem most critical. This material will be
the product of the prioritization process described in detail in
Chapter 7: ‘“Wherg We ¥ant To Be: Prioritizing District Goals."
Once the critical ereas have .been deteymined, districts plan
implementation of intervention activities on a district-wide or - . -~
building by building.basis. For each goal, dotumentation should .
be kept regarding the manner in which objectives are met and the
specific activities which lead to.the attzinment of the objectives.

Persans wishing -specific assistance in goal, objective, and
activity writing should contact their intermediate unit office.
Resources are available in the form of personnel and materials to
assist districts in this phase of long range planning.

A course syllabus should not be Bttached to Section-11A. Only

the broad program goals are needed. Be certain‘to include personnel
responsible for implementing the program activities on the long range
planning forms. Rrepared objectives may be used directly when’ they
apply to a district's program, or they may be adapted to fit. .Some
type of criterion referenced testing .should be considered to monitor
progress in problem solving areas. The Pennsylvapia Department of
Education has prepared a sample. page for one goal indicating the

. broad type of objectives and activities desired. This sample page .
is. included for reference purposes. i ) |

* The Manheim Township School District format for completing
. "Section 11A: Educational Programs and Services,. is provided as .
. -a sample. Districts may wish to adapt this format based upon local
considerations. . - ' '
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. MANHEIM TOWNSHIP SCHOOL DISTRICT.

S e LONG RANGE PLANNING -, . ' :
A 1973 . .

I. Present Program Objectives .
A. ' At least one objective for the program in your department ‘or

. subject area should be written to correspond with each of the
. . 10, Basic Goals of Education. ‘ . !

v

RE Objectives ‘need not be written according to any particular
style, however, when possible the statement recording the
objectiVe should indicate an accompliéhment that can be
measured. i .

T . 2. Objectives should stress our general program and services -

. not necessarily indiv1dual courses. .
g -B. Goals or objectives that have previously been written for, the

. program in your, department or subject area may be usable totally
Ot or in part, however, they must be evaluated and included as they
. * reflect the 10 Goals of ‘Basic Education.

-

C. Proposed format for preparing and recording program'objectives.
' "‘\ ;-

II. Present Program Activities
%A. At least one activity should be recordEd for each objective llsted
’ On the response sheet activities should parallel the objectives
-with which they are associated. -

" 1. Descriptions of activities should be as brief ag possible.
2. Abbreviations should be minimized in writing descriptionms of-
activities unless well known and commonly accepted by the
" ,  gemeral reader.., - ‘ " . .

’I
%

B. Persons responsible fof implementing each activity (district
administrition, building principal, math teachers, guidance . °5
counselors, etc.) should be included with the description of |
each acttvity. . .

- ' ( \
* Whenever possible activities included to _support goals should
feature equal educational opportunities for each.child regardless‘

‘of race, sex, academic standing, career choice, etc.-..

- D. ‘Whenever possible recorded activities should include field -

' experiences, use of community resources (pgople and places). f’
work related experiences, etc. - .
. ‘ Lo ERY
. . . » ‘ " ‘2 . . .
III. Present Progtram Haterials-ﬂnd Specialized Facilities
« A. As materials, either”basic\texts or specislized materials and- equig

! ment, parallel an’ activity, these 'items should be recorded as an
" extenston of ‘the objective ‘and, activity with which\{hey ane ’

associated , . < .4U




4

> S -4k~ : .

v : : .

.B. Any basic text ﬁaﬁerials can be briefly recorded by abbreviating . -
. publisher and title of material if possible. ' ’ '

. C. Specialized equiﬁment can be named without reference to make,

model, etc. * ] . o

’ . -

IV. 'Where We Want to Be' =-PROGRAM ‘ . '
A. Review each program objective'recorded under each Basic Goal in
- the previdus section 'Where We Are". -

b

4\
~ v
‘.

B. On the response sheet indicate the number of the Basie Goal and the
- number of the objective to which you are referring.

4 G

C. For eéch'objéctive indicate the resultiné program strengths or
. weakness that you believe might exist to suggest coqtinuatioﬁ'or ,
revision of that.particular objective. S SRR

)

D. If a changé-in activities or materials might be.considered, record

' examples that you believe might-assist in reinforcing or revising

the objective. . ) : _ ’

. This section will provide insight that can-be used as a base for in- d
‘service study with staff dufimg the schooi term. Asg department head or

subject chairman your "overall" knowledge of the subject area must be used

to establish this-base., . ‘

~

v
v N ' .
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Section 11B; Vocational Educé%ion’ e c e . . S g

Pennsylvgniaohé% accepted the chEiIéﬁge[To'improve the duérlfy of. I+§’~:

" entire educational program.  ¥his challenge includes the provision of pro-

‘grams for al't.children, ach-school district must assess the nbeds of.lts :
students and- prowide a brpad range of offerings. One such offering Is the
program of vocational education. which meets the needs of a-uniqué group’ of )

. students. It is pnesumed that 1€ty per cent of +he students in secondary.

programs need vocational education t6 ,abtain a-marketable skilk by gradua-
tion. The foltowing itens should be eompletéd with. the idea that eagh « -
district should’proyvide a quality.progrém or“is projecting a program for :
+He future. ///' ‘ , .t . oL ) : ‘
v ’ . . B
oy . . L ; ,

I'fem”1 - Check the appropriate type of vocational education offering

+hat is being.provided by the district. "

N * . E : N E\ J

Imdhcate whether your district "a" operates its own vocd-
tional program in a comprehensive high school; . “b" participates
in an Area Vocational-Technical school; "c" utilizes a combina- :
tion of "a"-and "b"“; qr "d" provides no program. A comprehensive -.: . .
high school refers specifically to a school having its own trade
and industrial: shops.. Home economics, business. education, and . | -
vocational agriculture are not considered as courses -which make , .
‘a_high school program "comprehensive". Additional vocational
and technical courses are necessary to meet this requirement.

» A

-

* Item 2 - 1¥ you checked- item 1a or item 1c please describe.your present
vocational.’program and project the plans for future improve-
-ment. (ltem 1c should reflect only the district portion of
t+he vocational program.) " oo
Item 3 - }f you checked item 1d please describe the district's plan to
provide vocational education for t+he stuydents of the district.

' There are certain féctéré that should (shal[) be included when projecting

. your plans for providing or.improving vocational education far the student of

your school*district. These are: - .

VRS -

» = Total secondary enrb[lmeﬁf’(pubiic/nonpubiic).\
, ; )

- Total number of secondary students that you project will be -enrolled
and can benefit from the program. : ’

-~ Total per-cent .of secbndary'sfudeo*s who will-benefit.

~ . . R . ~ “ "
- Tofa! number of'secondary'di§advanfaged who can benefit from the
projected programs’. : - R

. - . ‘ Ty
- Total riumber of sé&condary handicapped anéi;;e(gép‘cenf who can benefit
from the prejected program. T : '

\

- Total per cent of secondary dropoufs. - "
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e " - Total per cent of se_condary.sfudenfé who have requested vocational
educatién. ' . )

* - Total per cent of secondary students who have dropped out of’ voca-
. fional programs. ., -

S

“r v The charts on the following two pages were prepared by - ..
the Pennsylvania Department of Educatioh assist local dis-
trict personnel in gathering the data needed to make acgurate
program projections. - o
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CATEGORY

DATA SOURCES OR
DESCRIPTION OF DATA '

Total Secondary Enrollment
(Public Non- Public Grades*
9—12)(Curren+ Year Dafa)*

ra

Public School Enmrollment Report, DEAS-1059.
Non-pub! ic,School Enrol lment Report,

DEAS-1258. School Census: Symmary~of
Enumeration of Children for .
the School Year 1974-75, .
DEAS-143, N

*NOTE: Current year data refers to the

schoo! year prior to an‘October
submission date.

Projected Number of
Secondary Students To Be

" Emrolled In Vocational

Educatidn (Grades 10-12)

]

Available school district historical data

may be used to project the number’ of students,,
that can benéf{t from the vocatlonal educa—
t+ion program. '

It s presumed that 50% of the sfudenfs -in
secondary programs need vocational. education -
to obtain a marketable skill by graduation.
This £igure will vary from district to dis-

| please review the latest publication:
PROJECTIONS, SELECTED EDUCATIONAL STATISTICS
FOR PENNSYLVANIA, prepared by the Division
of Educational Statistics, Pennsylvania

Per Cent of Secondary
Students, To Benefit From
Vocational Education

Divide the prOJecfed number oﬁ secondary
studentg to be enrolied in the vocational .
educafion by the total secondary enrol !mend.

Total Secondary Dis-

. ‘advantaged Who Can
Benefit From Vooafiona|
Education

Use ESEA Title t information by the Bpreau
of Statistics to the dlsfrlcf.

e .
-

¢

, - ¥ -

Total Secondar% Handi- 1
capped And Per Cent

LY -

School Census: Summary ‘of ‘Enumeration of
Children For The School -Year 1974-75,
DEAS-1258. '

I. U. Director:df Specla| Educa?lon -

Total Secondary Drop-out

1 Annual Attendance Report-DEBE- -482-Rev. 6/72

Per Cent of Students.
Requesting Vocational
Educa#lon .

14
-

Avallable ‘schoot dlsfrlcf historical data
obtained through sfudenf“lnferesf surveys or<
from ceuhselor records. N

" Per. Cent of Secondary
Students Who Dropped Out
of Vocational Education

-

VEMIS STUDENT‘fORM-DEBE-75OSerar-End Status”
of Secondary Students (Printout of students
enrolled In vocational education re|eased to
districts in the spr g.) .

Vocational Educafion\For
Aduits : .o

For purpose of economy)\maximum utilization
o} resources and minimiz
facllitles, many districts use sécondary’
schoo!l vocational laboratories or shops to
meet the reeds of out-of-school youth and
‘adylts. In brief narrative form describs
the district's plan to provide «vocatianal
education’ to adults)’

.‘161 . . . ‘(‘ .

| trict.—However, for a statewlde flgure, .

Deparfmenf of Education, . >

Mg dup|lcaflon<of -

I .. - >

e

)




v

. ¢

. ; e L=150 e B
. The chart which fo]lbws‘may be,dseful as a w&rksheet M

i

format to assist districts in preparing a statistical profile ' K
to examine the xgqg;jgggl‘gggsiijon opportunities for students.

T ——
e — -
. : , . W. S. Snyder Middleburg Jt.
vl * Data Facters Jr. Sr. High School Jr. Sr. High School
t i

'74-75 Enrol tments¥

Grades 10-11-12----Total 294 378

“  June 1974 Graduates----Number 90 115

Col | ege-Other----Number 25 25 .
Continuing Educafibn-Perceﬁf 28 22
Percent Avallable Vo-Ed . 72 - k 78
- ' ’ | i - i ) _’ g * *
Nunber Available Vo-Ed f 212 . 294
*73-74 VEMIS Vo-Ed Enrol Iments** : " o

_less 09.01----Total’ | o 232

Reported AVTS Enrol Iment ' 92 104

[ a High School EnrolIment 65 , 128

© "' Percent Avallable Enrol led Vo-Ed 74 : " 79

Earolled in Home Econom cs*** - - ;o
> 09,01 o N N .62/
¥ . ) - N, .

Data obtalned from A Listing of Pennsylvania Public Schools Having
. Secondary Enrol Iments 74-75, Bureau of information Systems, PDE 1975 -

Ll VEM]Q, Vocational Curriculum Enroliment Directory (Secondary) School
" Yéar 1973-74, PDE - Bureau of Vocational Education®.
- . . -

xx* ﬁhis.figur%‘répnesents those pupils enrolled in useful home economlcs,
; . .. 99.01, avallable to enrol !l in other vocational programs- with an -

L N : : ?ccdbé}]onal objective. ™ ° : oo : 3

. “ » \‘ ) i .
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~ The (esppnses,should include a list of the'programs pro- ‘
vided. The procedure for working with the vocational technical
) school to identify new course needs, revisions in program,
S provision for general as well as special education students
* should reflect a cooperative form of needs assessment and pro-
gram planning. = Item 1b should be included under item 2 by -
 describing present and future vocational programs ‘available ’ )
from the Area Vocational Technical School and the means of
planning these programs. . g ' .

In order to plan projections for vocational needs, local
school districts are urged to work' cooperatively with area
vocational technical programs, post-secondary programs and .
related resources available to students for vocational educa- ,

_“tion. The vocational technical school is an extension of the - .
home_high school in all but a very few cases.. As such, the
long range planning process takes place as part of thé home T
high school planning. The vocational technical schgol should, 7+ L
provide overall”data to the home school districts it services.
The responsibility of the vocational technical school director Do
is to plan for the demands which will be made upon his school

- by local districts*and to work with local districts in deter- -

mining future needs and appropriate plans. oy

I3

In the case of the vocational technical schools which
have seif-sufficient programs, special arrangemertfs will be .
worked out of the Pennsylvania Department of Education for

the filing of long range plans. In all athér\cases;thégplan§ B
are filed by the individua] school district. 7
. The ‘following 6ri£eria wili be used as the basis for é;amining_"Long B

Range Plan Section 11B: Votational Education” by Pennsylvanta Departhent .

" : [

of Education personmnel., e .

- O Seetion 18 S o T
- .+~ ‘Vocational Educdtion Lo K S
/ A >

t

Ttem 1. 1a the distnict‘pnouiding a’ vocational éducétion'pnog&hm fon its
‘ é/tudewté?_ ‘I\' L //\s “ .

themmzf Does ihe pnebénk and projected plan fon @mpnoyingfthe vocationél ¢
. . education.program contdin akl of the factons Listed? ' (Section
/~i(§18,,FaczonAxto be Considered) o , ‘ R

a f {tem 3. /Does the projected plan describe, &n detail, provisions fon

. providing vocational education programs 2o thelétudgnzm? o, !

- = . . *
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Section 11C: Specla;\Educafibn ' . . ) ,

' The education of exceptional children Is one of the'vital responsibll-
ijiés of Pennsylvartia schoels. The rgsponslbill?y is met In the Infermedlate
,units and the Department of Education. The mandate of law afford every’
excepfionaltthld ready accessibility into an appropriately designed educa-
tiona] program. The -following I*tems should be completed, with the ideg of
- providing the best possible,program and projecting future programs. /7 A

S

PR

P A]],Péﬁnsylyania school districts have a written special- ) .
* education plaa in accordance with the Phase II prototype plan. o 7
The information contained in-this plan is sufficient to complete )

: . ' Section 11C: Special Education of the Long Range Plan. As, the *
Phase II plan is year to year in nature, the district shauﬁd‘- . .
analyze Vt$ components and make” the necessary five year projec- '

~tioms, for "the projected services" portions of the Tong ‘¥ange plan.

F

.Ifem 1 - Does your school district participate in a special education
program operated salely by the intermediate unit? C

t j_’k The' intermediate unit Phase TIB plan includes prqy?éioﬁs for -
any school districts who operate no:special education program of

their own. Refer to this plan in outline form to describe those~ 4, =
intermediate unit special education -services utilized by district -
pupils in item 4. L ,

. i ¢ . : '
e e 2 - Does your school district operate 1ts own special educatidn ¢
program? oL, ‘ . N

. S
a0 5 . 7‘“ ’

LY 4

- .
Item 3 - Does your school district operate some type of comblinatiof®
‘ ~program, {school districtfintermediate unit/private school or
agency)? . é . v
The intermediate unit Phase II plan and Director of Special
.  Education should be consulted to determine what fugure services’
v ° - will be available. This should be taken into con$idération by . =,
districts operdting their own programs as well as those in
combined. programs of delivery. . .

~

w e
s

- \ & ' : ) » N N
Item 4 .~ |f your district participates in a spé&lal*educaflon program -
. operated by The Itrtermediate unlf,‘glease(explhln the. present
R ~program and project your plans for proyiding an Improved

E program in the future. s -

' Item 5°- if.yéurrdisfnjCT operates its own special seducation program,

. : please. describe the present program, and the ‘projected plans -

vt : ‘for *improving the program. include programs for all childrep
T " with e3§epfiona1lfle5. L N v T ey

5 ) \ . R ) . .

- Item 6 - f your district participates in some . ¥ype of conbination 5

" ‘program, ptease explain the present program and project your
, »  plans for providlhg an Improved“program In the future. o

L] s y .

’ N .
~ v - ‘. » N . . . 1y
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‘ When responding to Items 4, 5 or 6, ptease consider the following .. -
* factors to be Included In the plan. L s
- A referral system for special education children.
- A cumulative record system for each child.
> . - An adequate reporting system. N . :
- The adherence to General Curriculum Regulations and the Standards .
. for Operation of Specfal Education Prqgrams and Services. .
~ - Provisions for children~70'mavé Into ?hexregulaFAédueaflonél program
. op\an individual basis. ’ : .
“~z Is prgvision made in the plan to provide vocational education where
L “warrented? - )
==. . - The plan complies with
“- A provision for placin
agencies (school for t 1ina, etc,) )
- The plan for evaldating th& program and the achievement of the
children. ) A ) T ‘ : S
- . o o ' T
Section 6.0 descrjbes\the preparatidn of program plans o
. and the procedures for each ceptionality. Seotions 6.0 o N
-+ ,through §.14 describe the special edycation delivery process * ‘
: fof’spgqific segments of the program involving direct service * o .
for pupils. W L ' '

+s 194 and 195.

. - Each of-thESQ sections includes a philosophical statement,
‘ (6.-.0) definition of exceptionality, (6.-.1) goals (6.-.2) and . ~
"measurabte pbjectiveg (6.-:3) for that segment of children :
served, implementation and operational - procedures, (6.-.4) - o
- relationships of the program to vocational education, (6.-.4.2.4.)
. evaluation procedurés (6.-.1.4.3.) and recompendations for change,
+~ (6.+.8.4.). In items 4,'5, or 6 the des¢ription of “Present” -
¥ progtam offerings can be compressed by referring to the Phase II
plan and foting the specific sections documenting program descrip- s
tions for each exceptionality\after writing a short statement or
.. preparing an odutTine to describe. the special education program. o
For example, & district might wrige: s . -

>

4. Present_[}ﬂtérmediéte-Unit) C | projected

f From among the special education sérvices - Lo - . )
offered-by the Capital Area- Intermediate ‘- Lo
Unit, <the schoo] dis-- L

trict send3 pupils to'the programs listed
beTow. The numbers preceding the type of -
service refer to the sectiom of the Capjtal. .
Area Intermediate Unit Phase-II plan de-. v
: cribing_in full the philosopby,-definition,’ e "
.. ' goals, objectives, implementation and opera- | - .
. tion, and relationship ¢f the service to . .
B other program offerings.”- =~ ~ _ N T
e a. 6:1 Mental Betardation, Severe and _ .
. Profound. . .7.-... . . 1 student " .
b..- 6.4 Socially/Emotionally T ‘o
, . _Disturbed . . . ..®. .5 students {.. - -
c. 6.8 Visuaiiy.Handjgapﬁgd. “1student T " -
) '16:) . . _'.:;_r' P L . Q,- . -' '6: .' )

I [

o - v
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.7 .

In preparing the "Ptojected" portion of items 4, 5,

_or 6 the lecal district will need to refer to the 6.-.4.4
sub-sections (Recommendations for_Change) under each
exceptionality described in sections 6.0 through 6,14 of
the Phase II plan. Section 11.0 (Critical Problem Areas)
should al€o be reviewed thoroughly with the five year pro-

- jection inmind. Specific reference should be made to
intervention programs and plans to remediate needs identified
in sub-section 6.-.4.4. and Section 11.0 of the Phase II plan.

A1l “areas covered in the criteria for evaluating items
4,.5,,and 6 are included in the Phase IT plan as indicated
below.

The following criteria will be'used as the basis for examining "Long .

» Range'Plan Section 11C: Special Education” by Pennsylvanié Department of

Education personﬁel.

4

7 Section 11C ‘ :
T + Special Education . -

Ttems 1, 7 and 3 - 1s the,school district providing special education’ .
" programs? : AR -

Items 4, 5 and 6 - Does the plan include 2 system for negerral of special
) education chifdren? ‘ '

-
~

Section 6.14 describes diagnostic and consultative
services. - These psyagplogical evaluations- provide the basis
. for referral. . . - .

-

- Does the .plan refer to- the development of a system of >
: necond-keeping and provide a neporting system?

The new program developed under Title VI, 8 will provide
a comprehensive chitd- tracking and data collection system.

-'Does the plan fon the district operation of special
‘oducation adhere to general education” cuwwviiculum
—standands the the standards §on’ the operation of
special education programs and senvices?
The Phase II plans currently on file at the intermediate
unit office follow these standards. Sectien 6.0-6.14 detail
specific programs and sérvices offered within these mandates. -
Section 4.0 discusses the state standards for each exceptionaHty. *
. .- Does %he plan include provision forn maximaf move- .
. ment between general and special education proghams, - *
- af LeasZ on an individual basis? . .

DR Mdknstreaming-stateﬁents appear in Sections 6:0-6.14 in
‘sub-section 6.-.4. -- . - “. -
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- Does the plan indicate participation oa‘pbdllkd
‘ participation fon special education siudents in
' vocationalleducazion?
Sub-section 6.-.4.2.2. explgins vocational education
gagticigation as it relates to each exceptionality in Sections
.0-6.14. o o

- Does the plan indicate compliance with Acts 194 ®d
1957 . ) o

Since these acts have been ruled unconstitutional, this
item no long applies. '

”

N - Does the plan refer £o nelationship on planned
nelationshipialith othen state and private agencies *
such as Mental Health and Mental Retardation Base
Service Unit, Special Education Regional Resource
Center, Educational Devefopment Center, Infoxmation
Materials Center, other state and focal agencies?”

Sub-sections 6.-.4.2.3. through 6.-.4.2.5. note these rela-
tionships for each exceptionality in Sections 6.0-6.14.

- Does the plan indicate that fonmal internal and
external student evaluations and gormal program
evafuation 18 conducted regularly?

Sections 6.0-6.14 include formal and informal student
evaluations both on an internal and external basis in sub-
sections 6.-.4.3. Formal program evaluation is also discussed
in Section 9.0.

\

LA ,
Section 11D: Educational Programs and Services (Infermediate Unit Services)

~ ,

. There are certaln mandated services provided by the intermediate units
- to which school districts are entitled. These services are as follows:

= Curriculum development and instructional Improvemenf~§gpvfées.

- Educational planning ser;ices.

- lqsfrhcfional materials services.

- Management sérvice§. ~
. 1}Cpnflqulﬁg professional ,educational services.
- Pupll Beréonneﬂ services.

»

< State and federal l1aison services.
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Programs and services by the 29 Intermediate unlts are generallyﬁi& .
identlfled and adapted according to the unique needs of the constltuent - -3 .7
districts, : e ¢ ' : )

~

ltem 1 - List and describe the projected (needed/desired) mandated
. services to be provided and/or conducted for the district
* by the igfermedlafe unit. =
, oA '
| item 2 - List and describe the projected services (contracted
. services), other than mandated services, that are to be
provided and/or conducted for the district by the
intermediate unit. ’ o

Each intermediate unit should maintain a needs assess- ,
ment process to gather data on service needs and-utilization L
rates and to assist in‘establishing priorities. As of this
writing no uniform needs assessment process or_fnstrument is
mandated. However, all twenty-nine Pennsylvania intetmediate

units have responded to two calls for evaluative data. This
information is available in thé Intermediate Unit Opération:
’ ~ Annual Report 1971-72 and 1972-73, Pennsylvania Department -of -~ |
: Education, 1974, and in the Tntermediate Unit Study for the A
: year 1973-1974 conducted by the Legislative Butget and :Finance ’
Committee of the Pennsylvania State Legislature. These two,

reports can provide baseline data for an ongoing needs assess-
.ment program. ) ‘ , , -

A g The Capital Area Intermediate Unit (#15) and the Lancaster-
¢ ) : Lebanon Intermediate Unit (#13) provided Section 11D information
i to their long range planning cycle one districts. In the Capital.
Area Intermediate Unit, a worksheet was prepared detafling the . -
services offered jn a.format consiste$; with the items in
Section 11D of the long range plan. is worksheet assisted
districts in their total examination of the Capital Area :
_ Intermediate Unit services and was accompanied by a brochure
<. ("The Capital Area Intermediate Unit - What It Does And Can Do
’ For: Educators;, Yolung People, Board Members, Citizens."). This
narrative description of services provided clarification to assist
districts in completing the worksheet. Upon completion of the =
_ worksheet, those mandated and additional services projected as "
future needs by a district were extracted and listed on the .
appropriate Tong range planning forms. * A copy of the worksheet-
N follows. Each intermediate unit's program of services will pro-

s ) ‘<. vide the necessary information to prepare a similar, but locally-.’
‘\<\\\ \QK;:‘ ~ __appropriate worksheet to assist districts in completing Sectiop

*

* < L

[ 2 .
A P e ]




Cap |ta| Area Intermedlate Uni

. Servmg school dostncts n Cumberland Dauphm and Perry Counti

-

) WORKSHEET
Cap1ta1 Area Intermediate Unit Services:

Section 11D Pennsy]van1a Long Range P]ans

Y

MANDATED SERVICES:

These mandated services
are currently provided

to this district by the
intermediate unit.

These mandated services:,
are projected as-needed/

' desired by the district

to be provided by the
intermediate‘unit.

1. Curriculum Development
and Instructional
Improvement Services

a. Curriculum Advisory"
Committee

~b. Publitations,
research servictes

]

c. Workshops, con- °
sultant services

d. In-servige pro-
grams C

| ~2. Educational P1ann1ng
.Services

a. Planning .procedures
-~ in curriculum work-
" “shops ,- resource

- servites

. Planning, develop-
T ment and improvement
* ¢ in special education

National -planning
information dissemi-
nation

..Assistance with .Pa.
" Long Range Plans
procedures

. Assistance in manage-
“ment by objectives
- and other planning

i " models in administra-

tion

T Tnstructional Mate/la‘ls
Services -

a. IMS pro m - distri-
bu roduction,
- chnica services

'//péfﬂrientation and in-
service

~c. Latalog "~

d. Advisement on appro-
priateness of media
to curriculum




. MANDATED' SERVICES:

T =108 -

These mandatéa services
are currently provided

| to this districtxhx_gng_“ de

1ntermed1ate unit.

are projected as
distriet
“to be providéd the
intermediate un unit.

These mandated services-

—e. Coordination of- |
instructional media
in IU, districts, \
1iaison with PDE,
PBS, & community

«

7. Management Services

-a. ‘Computer needs -
. assessment for PECS

b. Business managers -
’ commi ttee

c. Bulk purchasing

d. Statistical data
gathering and

dissemination

. Schoel building
surveys

Consulting services

Newsletter -

Directory for CAIU

, .
—{ ko |-n)

. Coordinate negotia-
tions

cir)

. Advise student

forums X
k. Coordinate special
' projects

Continuing Education
Services

a. Workshops, con-
’ ferences,
consulting services

KU

*x

b. In-service programs

6. Pupil Personnel
" Services

a. In-service programs

b. Conferences, work-
shops

. State and Federal
Liaisan Services .

a. Resources available
from state & federal
‘agencies

b. Serve as LER for

selected programs

. ADDITIONAL SERVICES PRO-
VIDED TO CAIU DISTRICTS:

| intermediate unit.

These services are
currentTy provided to.
this district by the '

These services are ~
projected as needed/ .
desired by the district
to be provided by the .
1ntbrmed1ate unit.

8. Nonpublic School -
Sg;vices Under Act
1 .

a. Administhii?ﬁﬁﬁhnd

rogram services

b. control, - . 8
. personnel employ- ‘ g ‘
ment . purchasin 17) R

s assessment




.*

These services are/ ' ervices are - )
, A currently provided o/// __needed/
’ ' . .| this district by the _ | desired by the rict
| ADDITIONAL SERVICES PRO- intermediate un to-be p ded by t
"VIDED TO CAIY DISTRICTS: ‘ e intermeg{ate unit. -
9. Nonpublic School * . \\;
. Services Under Act ro .
155 A
a. Adm1n1strat1ve and PE ‘S\\
program _services ’ e ,///
b. Budget and fiscal ? .\§><//j>//r
control purchasing |, ’
Needs assessment * ° . ,//TCA i
10. Spec1a1 Education ¢ ///,//?7 B
Programs & Services <\ 5 i //\
a. Identification of ~ _— o
special education’ A
needs o
b. Operation of. classes . d
1) full-time classes o
- for TMR, EMR, LD,
. SEB,‘ heam -~ ‘-
impaired and PH- .
children . »
2) itinerant ’pro- > .
grams-sight, ~ e
) hearing,speech *
) 3) resource pro- - i i "
\\\\\\\,/”Erams-LD & : ,///"///// S
’ gifted M
“ ¢. Psychiatric services e
. du Psychoiog1ca1 test— .
ing & consultdtive
rvicks ; _
e. Supervisory services ‘ i
t. Workshops % C
. g. Coordination and
cooperation of
community agencies . (~ 0
. h. Federal funding - 31-
where appropriate ’
1. Vocational-Technical . /
Educgtion 4; y 5
Administrative - . i
services fop Dauphin ;>-"
0. and Cumberland/ ’k’»
Pexry Vo-Tech .
Schosls _
b. Advisement and g
Tiaison \
committeés,> y
Agggrougs, POE - _
c. Development o . ° .
voC al progES%S- o
d. Financial and - ) -
- statistical informa- ’ L .
tion re: vo-tech - ™ '
education <
"~ e. vocationai guidance - 171 . : ) .
including PENNscript X ' \i .
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ERVICES AS NOTED ON PRECEDING RAGES

THE - INTERMEDIATE UNIT ARE
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Needs assessment and program evaluation of Capital Area . .- . |
Intermediate Unit’services include regular input from the - s
" Superintendents" Council and the Curriculum Advisory Council,
feedback from subscribers of Capital Area Intermedidte Unit
services, utilization rates, and Program of Services evalua-
_ ‘ tions conducted by the Capital Area Intermediate Unit in the.
P ‘ . spring of 1974, fall of 1974, and spring of 1975, as well as C
. the Intermediate Unit Operation Report prepared by the . .
PennsyTvania Department of Education in 1974, and the .
- Intermediate Unit Study for the year 1973-74. conducted by. . .
- the Legislative Budget and Finance Committee of the Pennsylvania - , .
State LegisTature. .Future Capital Area Intermediate Unit ser- .o
vices are planned using the. above sources’'as a data base. e

approach. ring & workshop, superintendents from intermediate
unit #13 dfstricts responded to a questigmnaire scaled to X
reflect the quality of 'services provided in mandated ‘and addi-
tional areas. -

The Liagﬁster-bébanon Intermediate Unit took a similar -

- The_guestionnaire consisted of a detailed 1list of inter-

__;;_-p—é—-4¢-f——‘m§aT§?§-§ﬁ1t services with a response sheet. The scales were:

"If YES is the response then rate the service: .
5 =~ 4 - 3 2 1
e .. ExceTlent Good Average Below Average Poor

- . If NOis the'response then evaluate ¢h.the .
- "folTowing scale: . .
H 4 -3 I Y
i Urgent Highly Desirable Would desire’' No need for
‘ Desirable -.° * .but view it'as IU to provide"
. : Tow priority o :
> N . v e > R
Central tendencies were tabulated .and this information was
provided to districts to assist them in responding to Section .
11. Districts should consult their.intermediate unit office -
for .needs assessment and program evaluation data applying to ‘
the intermediate unit to which they belong. © s, - \.

e

Y

: ' The following criteria will be used as the basis for examining "Long

Range‘Pién Section 11D: Intermediate Unit Services" bf Pennsylvania

.
A3 . Y *,

- Department of Education personnel. .-/ LT 7

' - " Section 110 S /,.' o
.. /7~ Intermediate Unit Services - ' ,

»me v ltem 1 Ae. all of ﬂzé'mojgotid"}nandazed services Listed and deperibed
: ~ . *fon thib Schoof district? ' -

p A Coe A - N . ‘ L .
" Ttem 2 « Are projected contractual senvices Listed-and deseribed by the

A

~ o
s,

. . . \
o - . L - - . . £ N N
f

. . N - .
-
Co- . . - o -
. " . .
Ad -~ 1:73 . A . .
. . ~ 1
) [ . . . o
A . . B
N N - N N . (]

F O A
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Section 12 Schao | ?acllifles‘ . ' ;o — .,

)
N 3 ¢ 1 |
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N

Future schoo! building needs,as part of the long range planning

process, should be reviewed ‘by the advisory committee as a prellmlnary
. step To the iniflaflon of a ‘ney school facilities program.

Presenf and fufure school bultding needs should be defermlned on the
basis of existing facilities, the projections of community growth patterns,
racial distribution and the prOJecflon of public school enroltments,

-

The schbol district building plan chart should Indlcafe

- Existing schoals to be retatmed or expanaed fhelr{pg}lmum
capacities, year bullf, condT++eﬁwand site acreage

w‘

»
- Existing school plarts or segmenfs'of plants +0 be-maintained
or abandoned. ! .o L

" = New schools to be esfabllshed proposed capaclfles and date
of expecfed occupancy. -

». - 3

See School District 8u||dTng~Pian Ghart (EIemenfary-Page l
Middle/dr. H.S. -Page 2, Senfor H.S. -Page 3, New-Page' 4.) o

v . ' . * L ’.

Cons1stency is the most important factor in reporting
facilities. Use the same 1nterpretat10ns -and data base for ~
all buildings. This section is concise and should ndt require
. backKground research to complete. Specifics regarding Act 34 .
of 1973 can be found in Section 62-000 of the Basic Education
Handbook, and in Basic Educat10n1C1rcu1ars 136 and -61- 75 ’

n

N . - - - . -

ltem la. List the name of facllities, ste address, Includjﬁé‘Eos?

Lo ~ office.~ If-this'is a new bullding, please designate the
- . type »f elementary, midd|e school, junior high or senior .
: ) high. o . i ' ’

~
s e >

> .

Af the faci]1ty is on an educat10na1 park fype of complex, '
_deal, with each school- as ¥f it were a separate location. Form
DEAS-152A, School Bu11d1ng Change Report, may assist in com-

‘pleting item I\ ' 2

‘,r. - - o :
Ifem.lb Record the\ yeaft builf\ nd inctude year of comp letian of
~ . additions, renovatians or additions. Indicate fhe pro—

. Jjected year ok occupangy for new bulldlngs.

ings.on a five year schedu1e or replacing a'?oof~are’considered
maintenance and. should not be noted. Benovat?dﬁs include sugh .
chariges as-conversion of ¢l 5 to offices, new lighting,."
plumbing improvements or updat1ng'a science ?aboratory “Any} e

’
) * d




- 183 -

-

change which-increases . the capacity of the building is an
addition. For example, ihstead of merely replacing a roof
as previously noted the roof might also be raised and an
additional story of classrooms created. This would be
reported as an addition. An addition will have an effect
on the rated capacity of a building and will increase the
square footage in the building. It is possible to in- -
crease pupil capacity through renovations (which do not

© affect the size of the building) by converting auditoriums

. or office space to ¢lassrooms. As the building remains the
_ - same size, the change is not deemed an-addition.

4 Al

N Item 1c.  Indicate the condition of the facilities (E-Excellent,
VG-Very Good, G-Good, F-Fair, P-Poor). An appraisal
process by a citizen committee (along with school

- personnel) ;should take several Items into conslderation. |
Bulldings should be evaluated with respect to condttion, -
site, structural and mechanical features, emvironment, .

. safety), utllization of space and maintainablility,

o e

b t. t e . - s

- An appraisal process involving ‘a citizen's commiftee -
.. should be part of this item. " Citizens will by interested '
) in the actual condition of the buildings in their district.
v Such involvement will be essential in gaining understanding
\ »and support for district butiding programs. Publications
" such as Appraisal~Guide For School Facilities by Harold L.
‘ Hawkins (Benaell PubTishing Company, 1973) can assist in
*  obtaining an objective appraisal of facilities by school
personnel and'citizens. : o .

- -

P

~

+ Item 1d. Indlcafe'slfe aéreage for eacq existing of“ngw ?aclllfy:'
- In this section'bnly the actual acréqbe avﬁilableffor . )
~ -a'specific building is reported. If the district has:an
. 2lementary and ‘a secondary school on the ‘'same ninety acres,

" in an educatjonal park arrangement, the acreage surrounding -

. the elementary school ‘must comply with Section 3-200, School ~ .-
. Building Sites Standards for School BuiTdings. Jhe same is °
rué of the secondary school.: Acreage 15 not ‘counted twice ', '
nor is it reported as one.large plet of land for both schodls.
2
Another consideration is adreage used but fiot owned by / - 3
. .a schodl district. Land owned by a:munftipalitx,may,adjoi

".a school and be considered ‘¢’ partiof the site acreage for/.
. building permission and use, If such an :;guption was' / -

. approved far the biilding, note shauld be made on the report
but the actual acreage given—for—id should be that owned by . .y
the district. -(Loaned or leased land can always be retrieved
by the owner.) This. tfon"is often found in-city schoots

\ bééause of thf/?}gﬁ rea}/@state prices and the age of some

~ .z

-

7 schoeT sites. e L

Lo

n.//'(/‘.."‘
o el
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< . :
: ltem le.- Indlcate the fotal pupl!l capacity. For new facilltles,
‘ ! project pupll capaclty. o, -

. -
.

Rated i1 capacity refers to the authorized capacity
of the builggﬁg rather than to its total enrollment. This"is .
. the figure to.be reported for item le. Over crowding ofr under -
utiﬁzatioﬁx facitities will show up in examination of the
‘total report®®.Projections for future buildings should be based
upon the same techniques used to report figures in Sectjon 8.

W . 2 .
Ed

{tem 1f. Complete:the bar chart. Use the .[egend f;\ each |lsted

‘ : . 4 bullding.
2 Co. 4 ' =
. ‘The following %riteria will be used as the basis for examining "Long
o " Range Plan Section 12: ‘School Eacili;ies" by PennSylvania Department of
. Ed‘ucati,orj, personnel.’ . o .
C e 1 L ; Section 12 i
TR v ~° Schoot Facilities . . = \

///' . 1 . . . J , . x R .
~ ‘ ’ Item 1 O B ‘l? i ‘ > ¢ ' ‘/ ' . s "
ol atob. Ailding must be in poor condition and/on sufficient -

. . - age to warkant a new building. - . .

. o a to d The site dbkeage‘ib neasonable and adequate §or the - . ,
sove " facility. Acreage'complies with the mandate of Section  °

~ ‘ . 3-200, School Building Sites Standards for Schook .

L ‘a to §  The abandonment schedule it nealistic. AL quebti&naBLe
o " abandonment on addition Acheguzu are educationally - 2
ﬂ/ﬁ,é’/ ‘ Justifiables T o .

. o atob  Renovations ox additions to nekatively vew buibdings [ .. "«
, ‘ “ 1o e mist be justified.in terms of pupil capaeity or o en

: » educational heasons. el ‘

»*
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. * "% Sectlon 13: Finangial Information B . ¢
* A - ] o 13 '
. ln-3 deTeu:mln‘aﬂqn éf the dlsfgr.!cf's financial position, sufficient »
. . : xappré‘gsal of the:current ard future resources and obligations Is-required. ’
. Each district should report the foliowing Information in Its long-range s,
ptan: Lt S .. N . ,

N bt . N . . .
“ . o
+ ¢ i
B

The bulk of the data;feguiréd by this section can be
obtained, from the annual financial report:submitted by-the | ..

, . school district to Pennsylvania Department of Education.. ° B
\ .. ~Throughout, this section "Current Year" refers to the 'school -
) ’ *  year prior to:a September sibmission date, Thus the financial s
e - Jnformation cannot be considered complete unttl the budget. and ° -

financial data are compiled for the year prior to the long
range plan's submission. Use what "dis" rather.than what

T : . "could be'". whenever: possible as the foundation. for praject. ™
",' - . / “ R R \ ..'xak—\‘ 1 A ‘
¢ Ifem 1a. List the annual assessed valuation, of real property in the | ° °

‘ - " . .district for the.current year and proJect.the f$uture annual

assessed valuation (Annual Flnariclal Report, Page 4). .

N A
P

. \ ,
- LY N . N i » N o ‘.
S . . »

’ - - ' . e .
L. ’ _“Nhen new qssessments are underway; projéttions mayfﬁé'j . LT
N -+ difficult. Contested reassessments further complicate " =~ | . N
C matters. ~ Work with the municipal and. townghip -authorities T C
o to ascértain the most accuratg*proj%etionS‘péﬁ;ib]é’1n any - t B
' - event. ‘ L e e

T ¥ N .
N :,u v i ~ »

' . T * .
a . . . .

'y ~ Vot . . - « § . 7
il . A ~ . N> L N N

\e
‘ tem 1b. - List the total net resources from'all sources in the / '
* . .digfrict-for the current year and ‘project future ‘net AP
, resources (Annual Fimancial Reéport;: Page 9).° P
> [ . B : ‘ L .\. . .:Af<' . N /
L . A a B “ . \\ A N

b . . BN . o : N v

o ) ' Chamber of Commerce projections, census jpformation,. .~

Q- construction permits, plaming commission repprts-.and bujld- . - .

o ing industry projections should be taken into consideratiogn - ...

L, e aleng with past history in the district regarding building'
- .+ . -rate.and increases in" resources, The ‘local and national

F .. "+ < .economfc-picture also effects this ‘item.. Efght to ‘ten per-

< o cent increase ‘per year*is;ﬁnmmonly the case toddy?‘ ‘

7 “

LI L3N
; v

L} A 2
> o
> . % v - &

v . .
ay . * Ty e

, v e 8 ltem 1ce = 15t the, total debt-service.for all obligations In_the '\
T O, A N .district for the,current year and project future débt (
’ L ' =*7 7 "« servige -(Annual Financial Repdrt, Acct..1300; Page 9. .\

+ 4
13

Vo, .

Y
LY i . - e N

» °
L

. ~‘ . . . . A . -~ D » .
N o, oo AN 1egsing,‘mqrtgages;'ihteH st and other debt serwice
. R are intluded in this' item. ,Most’districts dosnot exceed . ., -

o D fifteen percent Of their total resources for this item. . ¥ ., . <,
A .Everything~comprising.the otal financing of a.district"s - ., .k
. ‘buildings iS‘téKeﬁ_into‘cgzsidérationi TP EReY S R
‘)’)',/'\ 1\7? oL ) / - ) v £
| I -~' . .( . : A

M Lt

& PN
\ . .
N RN 3 . *

| S
e




A . . N
-} ° ! . .
. .

AN

nlfem id. LIE*'?hé pé}sentage;fhaf total debt servlée Is of ‘the-

N - . total net resources for the current year and projec o ;
- fyture .percéntage. Lo . /
) o R . e ) ) ®
. : NOTE: Cutrent Year refers +b the school year prior to . o
¢ T Lucrent Tear year prior 1 ,

u
»

. 5 a §eptemb9r‘submjsslqn date. : .
. When tht total debt service ‘approaches or exceeds . '
‘twenty-five pertent of the total net resources, a district e
'should review its financial ‘status. Local considerations * T,
“may mitigate the twenty-five percént figure but it ig con-, . ~
- - sidered+a general guideline’and could prompt the Pennsylvania ’
. -Department of Education Peviewens‘to took in depth into Sectiqn

1. . ,

N .« ~ ! . v . . . )

) wo, At the time this guide was prepared, there were no written N
" critepia for-evaluating Section 13: Financial Information. . -~ .
Administration, data of Sections 691-695 (as amended) -of ‘the . -
.Public School Code of 1349 are available from the Pentsylvania ‘
+ Departsient of Educatiom, Division of Management Services.
.+ This information spells out procedures and -criteria for dealing

with.districts defined as financially distressed. S . .

:’03

t
. . . ,
“ I e v . : [ " kY v
' . NI . - ~




o QUESTIONS AND ANSWERS ABOUT THE PENNSYiVANIA LONG RANGE PLAN o

.

“In Janmary of 1975, representatives of the- ten professional organiza- -
‘3 LA . .

- tions belonging to the Council of’Organizations fo}_Eddcation §COE)nmet'

with a panel composed of Donald M. Carroll, Jr., Commissioper for Basic

Paul S Christman, State Board of Education; and James H.

-

Education;

-

Rowland, Sr., State Board of Education Chairman. ,éqummaxy of the

quesfions.posed by the organizations and responses made by the panel

» ,
-~ < -
- - s

o follows.

>
g

-®  PENNSYLVANIA ASSOCIATION OF ELEMENTARY SCHOOL PRIN&IPALS £PAESP):

S . //&ill subs1dies to the districts be affected by results of Long
' Range Planning? . e

Donald Carroll: This approach had not been effective in
: Michigan. I do not feel the Pennsy%vanla‘

i o legislature is moving this direction. o
LS ' ra
~ . PENNSYLVANIA ASSOCIATION OF FEDERAL PROGRAM CODRDINATORS (PAFPC)
- ) . L] -
VR Are addiri@’al fund{ng sourca(/belng considered :to. subsidize S
o - 3 Long Range Planning? - “\\1'
N ] '.
et Uames Row]an/),zThe State Bpard of Education has_ made no y
‘recommeridafion for financing Long Range .
‘ _Planning. The State Board does recommend -
. increased general subsidies ¥hich can be % “
allocated among ‘the various needs 2 local :
. d1str1ct has according-to its own pr1or1t1es ’
1 . -t . N "\'\\ ° l/
PENNSYLVANIA ASSOCIATION OF SCHOOL ADM{NISTRATORS (PASA): S
Please define more specifically the function of- citizens o . %~ oy
. adwvisory committees in Long Range Rlanning ’ A D,
4 ’
Paul Christman: 'Long Range Planning should be an ongoing . - Lo
‘ T vprocess which begins at the grassroots level. /' T
T Local control is very 1mportant Every o ./
: . " § school person should be ‘heTd accountable for ~/ .
.~ - continual planning. - kong Range Planning is /. 1
T Ty - simply interpreting trends. Approach it as- -7 oo
. . an opportunity, not as a chore that has been s % °.

imposed.



L R - .

- 168 -,

.~ James Rowland: The citizens advisory committee concept
should include_citizens, parents, students,
and educators to develop Long Range Plans
for. the school-district. - <

P 2

Donald Carrbﬁl: The State Board is not in a ﬁbéitton to BN
o -—  appropriate funds. - : .

-

Paul Christman: The Citizens Commission Report,would
. ~ . indicate good finanging of Tic educa- .
‘ tion in Penngylvanig in the future. The ‘ T
State Board is studying recommendations s
.. to the legislature for a total financial =
approach rather than additional categorical
funding. N ' '

-9 . o0

N

PENNSYLVANIA-ASSOCIATION OF SECONDARY SCHOOL PRINCIPALS (PASSP):. -

What is meant by the affirmative action section in light of
existing federal regulations regarding collection of 'such data? -

Donald ‘Carroll: There is notking in the Llong Raﬁje Plans
‘ to violate. federal law.

5

-

hd ~

' PENNSYLVANIA ASSOCIATION PbR SUPERVISION AND CURRICULUM 'DEVELOPMENT:(PASCD):

How will the Loﬁé Range Plans be evaluated in: the Pennsylvania :

““Department of Education? What proyision will be made for individua%;>~'“ﬂ

. interpretations among the various persons screening th§ plan? .
- . 3 4 ' . ' ~ . '
Donald Carroll: The Byreau Chief has overall responsibility .
v ’ .although other people assist him. He will @
# ' insure that it is weighed against the approved

criteria which have peen established. These
~criteria will be shared with the school

superintendents well in advance of submissio

dates for the Long Range Ptans. :

s
A o
. . - .
F < PR |

' VOCATIONAL ADMINISTRATORS OF, PENNSYLVANIA (VAP)'

How should the areasvocational-technical schools plam for adult and.
post-secondary educ‘:idn in relation to community colleges in con-.
b 5 N "

junttign with';heir'Loﬁg Renge Planning? ~ - - . _ _
. . JAMES ROMLAND: Apah'f¥iom,adpjt and post-secondary educatidon, .~
. ' . schools shbuld provide a good basic_educatiopn.- -
oL The focus is-op local distiicts for Long Range .
. . . - +" Plans: . et e T .
e v o, & S B ,n“
. —l - -t '. a". . .- - ) . . ‘_ ... . i . . ‘.. . ",4 .. )
) -, .' . . . . - '18‘). . 'l X . . - :' P :"

U . LI
. . - .



4 PENNSYLVANIA ASSOCIATION OF SCHOOL ADMINTSTRATQRS (PASA):
S - . . P LA .

\ - .
\_A 4 69 1
w . / i
- 4 < T .
. B AN
N

o ; - T Unitss, - e . e Tk,
- Nk .
. . .o .e s wo . L ar ) ] . - . b
. - . % =7 "'
S <
.2 .Donald-Carroll:

.t . [ 34

PENNSYLVANIA DEPARTMENT OF EDUCATION PROFESSIONAL ASSOCIATION (PDEPA):

How can participating districts make Long Range Plans until the
vocationa-technical schools are required to submit plans?
. AT " ~ ) RS
Donald Carroil: The vocational-techriical school is an
- ) -~ , extension of the home high school in all
but a very few cases. As such, the-Long
Range Planning process takes place as part
» of the home high school planning process.
The vocational-technical school would pro- -
vide overall data to the home school
districts it serwes. This does raise an

-

area of special consideration for the

"vocational-technical schools having self- ~-
sufficient programs. -

L ]

PENNSYLVANIA ASSOCIATION OF- INTERMEDIATE UNITS (PAIU):

-

New duties for the Intermediate Uni;s are continually being .
assigned. This includes Long Rangé Planning. ’ :

Paul Christman: I view the Intermediate Units with
IR interest. I am heartened by the "evalua-
" tion report of their services in comparison .
to the county structure which superceded
them. The future of Intermediate Units is
great as services are developed where
desired by member districts. - - T e
Donald Carroll: Intermediate Units exist to serve the
\ districts. The districts have.an/ ... . : -
o opportunity to develop the Long-Range . .
i | Plannimg service at thexIntermedliate. ;
Unit Tevel and at the district level o ... .
, they feel if.is desired and .
i " needed. _This is not a support service
s _being dictated by PUE to Intermediate’

Y/

.

'
// : 4 - as b

.
A

"district's scheduled cycled time? ., |

v
Ve a0 . N

.,Evé]uatioo'has beehlkiagqered over a five ~

.o
’ .. . "

A

TR T e perfpd for- the Long Range“Plaps.e Thise®,
T w'i"l-’t;'insut'e," the stra ‘if?icﬁt?_%naif_or JEQA and - -7

S yfﬁﬂywmfm%glﬁ_km%ﬁuw"ﬁ* .

. ’ - 2~ ' veports through PDE. It/may be possible .’ ©,

cos 0Tt s -3f v distriet has, press
: . a plaq:at,a@fggflien

. ’ . .
, . PR 4 .
< e *e ‘r. 3 "a. 0 " 7 .t ~ 2 -
. . '1 8 5> . R e s s ‘,\.' v
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~ PENNSYLVANIA ASSOCIATION OF SECONDARY SCHOOL PRINCIPALS (PASSP): .

Will local districts be perinitte&-t.qei:éct prefab buildings as
\ . permanent housing for educational programs under the Long Range
’\ ~ Plans and the new health and physical education regulations? ‘

. _ James Rowland: Tﬁerezare/ﬁé’régu]ations existﬁhg }n this .
\ : ) regard other than the building codes which. o
. - are fairly flexible. ////*’

PENNSYLVANIA ASSOCIATION FOR SUPERVISION AND CURRICULUM DEVELOPMENT (PASCD):

- ’ What is reajly meant i)y community involvement? R

. James Rowland: Students, teachers, and parents all have an
" . opportunity to*particiﬁatg/%n providing input
L for planning. Every segment of the community
should be given an opportunity-for input. In-
_the final analysis the local school board
. makes the decisions, but prior to that all
» views should be heard. Y

Bonald Carroll: Acting without input from all levels of the < .
- - citizenry simply opens a school d#strict to
N criticism, ° . .o

- _+ James Rowland: The administration should show leadership and
- . - provide plans and,programs for the community

= representatives to react to. ce e ST
Paul Christman: The community is made up of individua[sauuL~\§:‘
T : organizations. Both shou]d,be.includeq. W

. . -
M . . . o - P s - . . -
\ ° 4 -

. - -~

+

-+ PENNSYLVANIA DEPARTMENT OF EDUCATION PROFESSIONAL ASSGCIATION (PDEPA .

\\ R . . . \ - - v
.. . What _bethe nature of "ganctions" if a school distrilt's Long
- / tanige Plan is not acceptable? ‘ :‘g S

Donald Carroil: The requirement is for a Lofig Range Plam. .
= 7" There are no legal standards although PDE

has developed ¢riterfa by which the-plan
will be evaluated. Development of the-plan

,~. ~ ... . should be a mutual process which results in~
e © .7 . ..al long Range Plans befng in.an approvabTe
L ‘ .o v b, 2 format by the time they-are ready “to be ‘sub-
o 1(2 S ) mitted to.us. Failure’to submit the plan. ..
' . could result in withheld subsidies or I

. - “ecgmmissioning of personnel.os board.
>, for.fajdure to act™ "

- v .
T

-
~
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VOCATIONAL ADMINISTRATORS OF PENNSYLVKNIA (VAP) : o
* .
What involvement- should the vocational directdr have-in. Long 7
Range Planning for each school district he serves?

P James Rowland: The vocat1ona1 technical school director - .,
‘ ~ has to plan for the demands which will
T be made ypon his school by local districts.
He shoul work in cooperation with the Tocal - L
_districts to determine future needs and-
. appropr1ate plans. The Long Range Plan -
' , itself is submitted by thé individual )

- i school d1str1cts

\

PENhSYLVANIA ASSOCIATION OF INTERMEDIATE UNITS (PAIU)

In the Long Range ‘Plan’ for Special Education, what provision
is made for Intermediate Unit and district 1eve1 planning’

Donald Carro]] Phases I and. II of the Special Educat1on .
. ) . Long Range Intermediate Unit ard District -
. ‘P]ans are being re-examined by the State
TN S .+ Board of Education., This material can.be
) ) . used as the-data base for preparing - o
. * . ‘Section 11D of the Distr1c; Long‘Range ‘ .
- .. 7 Plan. ) :
S ‘ _ _ : i

! . -/

- - CLOSING REMARKS S . X .

§ ¥

=

The-panel expressed unanimity in ‘the feeling that the. 1egislature,

Ly »~"the State Board _the sthool districts, and all levels of the public must o
L "y . ’
" work” together for' the bemefit of children and betﬁer education .Long Range

-

to provide optimal segyice~£or aIl 1earners in the -
‘ N -/‘ .’L

-
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TﬁE PENNSYLVANIA LONG RANGE PLAN: SELECTED szgggnggg .
‘ . 1. , Operations Notebook No. 3: - A New dballenge-Planning for Declining
{ . Enrollment, Association of California School Administrators. .
) -t 2."Hawkin$, Harold L., Appraisal Guide for School Facilities, Pendell oy
B Publishing Company.

3. School Administrators' ﬁandbbok, 61-355, February 1, 1968, Pennsylvqbia B

"a.

L A -
c.

i

. d.

-

B et KL 5000 Fh 0

0 .

~ Department of Education. The following resources can provide data

. pertinent to a district's lorig range plan preparation. Districts .

) ‘  should make direc# contact as they deem necessary. :
' $

, -
Local, county and regional planning commissions. ’
State Planning Board, Governor's-pffice, Harrisburg, Pennsylvania.
Bureau of Community Development, Pennsylvania Department of
Commerce,.Harrisbg;g,vRennsylvaniai

United Stated Bureau of Cenpsus. Report for 1970 and, preceding

gdecades. ..
reau of Research, Departmegt of Public Instruction.

P\nnsylvaqia Department\of'ﬂealth; Division of Vital SEEEistics.’
Municipal, township and county oﬁficials. i .
Local historical societies. ‘ .

- Local and State chambers of commerce. )

United States Geological Survey. )
United Stated Department of Agriculture’ - aerial maps.

' Pennsylvania Department of Highways - Bureau of Advanced Planning.-

?ennsylvanié“pepartment of Internal Affairs - Bureau of
Statistics. T .

of the following Penrisylvania Déﬁ?rtdéht of Edycation publications.

Long Ran

‘ - Plénﬁin -6art I;  Guidelines and Iﬁstructions, Pennsylvéﬁ&a
. . Departd®¥nt of Educatiog, 1974. ' \‘\~

L— < . Long Range Planniweg: ‘Instructions for Completin Update Sectioms, !
- - fengsylvania'Department‘of Education, 1974. . S
] . +

Long Rangé Planning: Review Criteria,'Peqﬁsglvaniglgeﬁkrgment of

, n. Aerial photographers. : . Ty
) : 0." Telephone and power companies operating in the area. Thése '
‘ N organizations often make long range studies for planning purposes.
R . ¢ p. Penasylvania -Human Relations Commission, Harrjgburg, Pennsylvania.
) q. Decision of Pennsylvania Supreme Court, Middle District, .
e . ) N September 26, 1967, Pennsylvanié Human Relatioms Commission
. versus Chester School District.” ‘ T
\g\\ 4., Pennsylvania Deéartment of Education References . ' . \\\\
- . Distn&cts“pmeparing tﬁeir long range plan may wish to secure copies

L N ' .

.
-

Internal Prbceééing Précedurgs,‘Penn§§1vania
t of Educatiom, 1974. . - * ( S Ve
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FORMS: . . /

Long Range Plan Part 1I: TForms, Pennsylvania Department of

T\\\\\\ - Educatiomn, 1974. - . .. ..

RESOURCE PEOPLE:

.

s » . .-Long Range Pianning: Contact and Liaison Persgns, Pennsylvania
Department of Education, 1974. - - .

BACKGROUND INFORMATION:

Long Range Planning HOW TO DO IT, A Working Paper, Penﬁéylvania
“Department of Educationm, 1974. ) o

A Generic Planning Process Model and Manial, Pennsylvania Depaytment
of Education, 1972. . T




THE PENNSYLVANIA LONG RANGE RLAN AND - EONG RANGE
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CROSS .REFERENCE :

-

The columnsrbelow indicate the correlation between each gection of

. - Y

<
3

RSectioﬂllgA:

o

PENNSYLVANIA LONG RANGE PLAN .

LY

Opportunities

" Educational Programs
and Services (Goals,

Range Planning Guide for School Districts.

. ‘Jé'; - N 3
Chapters 6, 7, 8, and 9 .

the Pennsylvania Long Range Rlan and co;resﬁonding chapteré of the‘Long

LONG RANGE PLANNING GUIDE

FOR SCHOOL DISTRICTS

< e

¢
Chapters 4 and 9’

o ‘3

Section 1: Introduction .Chapters 1 and
- B . . . -
Sectiom2: Utilization of the Plan Chapter 3 - N 7
{Objectives) v ’ -l be
Section.3: Definition of}Terms - Qhapter 3 ) ’

Section 5: Cemmunity Imvolvement
) « .
Section 6: Administrative-Unit ‘ Chapter 9 . '
L] 3 ’ ) ¢ /
~ Section 7: Staff Deyelopment Chapter 9 .
Section 8:° Pupil Enrollment Chapter 9 . )
Praojections - T e
; P .

Section 9: Educational Quality d Chapters 5, 8, and 9- -

: : Assessment £ < .

Section .10: Equal Educational ‘Chapter 9 - \ -~

. Objectdives and o .
Agtivities) \ * ‘ ) - S
. ! D '
,Sectiou'llﬁ: Vocational Education Chagfer 9 .
Sectién 11Ce Spécial Education Nic " Chapter 9 N L\ L
Section 11D: iEducatibhal PrOgr§2§ ,"Chapter 9 - v ol
. and Services Y ;— - '
) (Intermediate:Unit - .
)-f N ‘Services) ¢ / ‘ . A .
Y o i - LI >
. / . . . S
Section 12: School Facilities .. " . Chapter 9. .o
. .{ . ‘ . . : L . A I3 ﬂ'
Section 13: Financial Inforgation:@ . - Tcpaptet 9 ‘j . " _
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